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Dear Educators and everyone taking part in the process of education and prepa-

ration for life,

I sincerely believe in your mission of teaching children foreign languages, 

maths, history, and other sciences, as well as introducing them to such values 

as empathy, respect, and equality. Along this winding road, teachers and other 

school employees are often the first ones to recognise, support, and listen to 

children who have experienced violence at home or at school. They are also 

usually the ones who pass this information to respective institutions that ensu-

re representation of the children’s interests.

As evidenced by several stories told to me during meetings with different scho-

ol communities, gender-based violence is a daily phenomenon that is rarely re-

cognised as such. It includes gender-based harassment, gender-norms related 

bullying, physical, psychological, and sexual violence.

Therefore, your efforts to recognise and prevent violence, as well as enabling 

your students to do so, are of utmost importance. Of course, it is far from easy: 

sometimes we are forced to set trends, fight our own prejudices, and, every 

once in a while, even come to a painful understanding that we have experien-

ced gender-based violence, too. These understandings may come as burdens; 

however, it is only by questioning our own experiences and beliefs that we can 

create a safer society that effectively ensures equal opportunities to all.

Equal Opportunities Ombudsperson of the Republic of Lithuania

Birutė Sabatauskaitė

Whenever I am asked to name the persons who have inspired me in my life, I 

always think of my teachers: while some of them encouraged me to be creative 

and fostered attitudes based on respect for another human being, others were 

busy laying the foundations of critical reflection. Now I know: a teacher is a very 

important part of one’s life. They both open doors to worlds outside our every-

dayness and allow us to take off the rose-coloured glasses that block our view 

to reality. Sometimes, teachers have to play the role of a lifebuoy. A hand, rea-

ched out to a child who is not safe in their closest environment, is priceless. It 

is even better, when these hands connect to form a dense support network that 

does not only stop the fall, but lifts one up, too. We hope that this work, started 

by our project team, will find a place in your heart, awaken the creative part of 

your brain, and inspire actions that will change children’s lives.

Representing the team of the Centre for Equality Advancement

Dr Margarita Jankauskaitė
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School-related gender-based violence is an acute and multi-layered 

problem that impacts the lives of millions of children, families, and 

communities around the world every year. The content of this publication 

was developed with schools and their communities in mind: teachers, school 

workers, managers, social educators, and all those who took up this quest 

to create violence-free schools. Here, you will find theoretical material on 

how to understand gender-based violence and its complex manifestations 

in a school environment; a seven-step scheme that will allow you to plan 

coherent and consistent changes in your school; and methodologies to be 

used during the activities with your students.

According to data published by the World Health Organisation (WHO), 

when solving problems of gender-based violence, schools face three main 

challenges: lack of time, knowledge, and resources. Activities suggested 

in this publication can be “calibrated” according to the specific needs of 

your community, therefore, they need not take much of your time or other 

resources. Adapt our recommendations to your needs! Quite possibly, many 

support structures and initiatives, needed to implement our suggestions, 

already exist at your school. As emphasised by the WHO: school 

management’s active involvement in and support for prevention of gender-

based violence in learning environment is much more important than ample 

material resources.
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Gender-based violence : harmful acts directed at an individual based on their 

gender, gender identity, or gender expression. Due to socially dominant stere-

otypical expectations related to appearance and behaviour (i. e., culturally-for-

med inequal gender relations), women and girls experience gender-based 

violence more often; however, boys and men can also experience it when they 

fail to conform to norms of “masculinity”.

Gender : socially formed characteristics, including social normas, gender roles, 

and gender relations, as well as dominant expectations, cultural norms, and 

beliefs expressed as standards of behaviour, clothing, appearance, character, 

and hobbies assigned exclusively to either women or men; otherwise known as 

gender role stereotypes. 

Sex : inborn physical and psychological characteristics, differing between 

males, females, and intersex persons, including chromosomes, hormones, and 

reproductive organs..

Sexual orientation : emocinis, romantinis, seksualinis ar jausminis potraukis 

kitiems asmenims, priklausomai nuo jų socialinės ir biologinės lyties.

LGBTI+ : a category that includes lesbian, gay, bisexual, transgender, and other 

persons of non-heterosexual identity.

Gender identity : experience of gender, unique to every person and related to 

their (non)identification with a certain gender.

Sexuality : one of the essential traits of an individual’s personality that is pre-

sent from their birth to their death and includes aspects of gender identity, 

gender roles, sexual orientation, intimacy, pleasure, and reproduction. It is one 

of the most complex parts of an individual’s identity, influenced by an interplay 

of psychological, social, biological, political, historical, and religious factors. 

Gender norms/stereotypes : socially dominant cultural norms and beliefs, ma-

nifested as expectations of certain behaviour, clothing, appearance, character, 

or hobbies from, exclusively, either women or men.
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Violence in close environment : intentional physical, psychological, 

sexual, economic, etc. actions that cause an individual physical, materi-

al, or moral harm, performed in an environment composed of individu-

als currently or formerly related by marriage, partnership, kinship, or 

other close relationships, including cohabitation and shared household.

Sexual harrasment : unwanted offensive verbal and physical actions of 

sexual nature towards an individual, when such behaviour is motivated 

by intentions to harm an individual’s dignity, especially by creating a 

frightening, hostile, humiliating, or offensive environment.

Consent : voluntary agreement to engage in an activity, especially sexu-

al. Sexual activity without consent is considered rape or sexual assault.
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Importance of gender equality and safe environment 
at school

School-related gender-based violence violates fundamental human and children’s 

rights and is one of the forms of gender-based discrimination. The United Nations (UN) 

state that children have the right to be protected against all forms of violence, inclu-

ding school-related violence. Gender-based violence may harm a child’s physical and 

psychological health and have negative effects on their cognitive and emotional de-

velopment. Research by the UN shows that violence experienced at school can have 

long-term consequences, as young people who have experienced violence may later 

understand such actions as acceptable and even perpetuate them.

Gender-based violence manifests itself in relationships between students as name-cal-

ling, spreading rumours, slander (bullying), unwanted touching, demonstration of por-

nography, sexting (sexual violence), beating or shoving (physical violence), ignoring, and 

rejection (social exclusion). Bullying also happens via SMS messages, e-mails, and on 

social media. School-related gender-based violence manifests in various forms and de-

pends on the individual context of a young person experiencing it. E. g., research shows 
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that girls experience psychological and cyber-bullying, sexual violence, and harassment 

more often, whereas boys are more often punished physically or ordered to “man up” 

and hide their emotions, including pain1.

Gender-based violence also manifests in romantic relationships. It is important to 

understand the difference between a one-time conflict and violence as means of con-

trolling one’s partner. Tell-tale signs of such violence are similar to those of violence in 

close environment: constant humiliation, isolation from friends and family, pressure to 

avoid spending time with certain people, control of a partner’s clothing choices, threate-

ning to harm or break up (psychological violence); hitting, beating, kicking one’s partner, 

throwing and smashing things (physical violence); pressure to have sex or rape, sexting 

(sexual violence); financial control, pressure to justify one’s expenses and purchases, 

etc. (economic violence). A romantic relationship does not need to be long-term to be 

violent: the aforementioned violence can also occur while dating or in a short-term 

relationship.

It is also important to consider other risk factors: more and more studies indicate that 

LGBTI+ students experience bullying or violence based on their sexual orientation or 

gender identity2. Furthermore, young people and children who are seen by others as not 

fitting into the traditional gender norms or subverting or challenging them, experience 

higher risk of violence, too.

It is important to take into account the fact that children and young people can be 

both victims and perpetrators of violence. When the existing hierarchies allow, scho-

ol-related gender-based violence may be perpetrated or experienced by adult school 

workers, too, hence, safe environment and equality are important to all members of a 

school’s community. Ensuring a universally safe school environment brings many po-

sitive results, from the direct ones, such as ensuring children’s rights, to better grades, 

attendance, ability to concentrate, continuity of studies, etc. Besides, basics of commu-

nication, healthy relationships, emotion management, and similar subjects help stu-

dents develop their emotional intelligence.

1 Pinheiro, 2006; UNESCO/UNGEI, 2015; UNICEF, 2011.

2 Plan/ICRW, 2015; UNESCO, 2012a; UNESCO et al, 2014.
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Timeline of international treaties on children’s, wom-
en’s, and human rights

International treaties are an effective means to ensure children’s, women’s, and human 

rights in the signatory states. Each state can decide whether it wants to sign a certain 

international treaty, and treaties signed by the European Union (EU) are obligatory to 

all EU Member States. After an international treaty is signed and ratified, it becomes a 

part of the signatory state’s legal system, and the state is obliged to take steps to meet 

the demands listed in the treaty. In Lithuania, international treaties are categorised into 

ratifiable and non-ratifiable: ratifiable treaties must be approved by the Parliament, 

whereas non-ratifiable treaties come into power at the moment of their signing, but, ac-

cording to international law, both kinds of treaties have equal power, and their demands 

must be met regardless.

 ■ 1959: UN Declaration of the Rights of the Child. The Declaration states the child’s 

right to education, supportive environment without discrimination and exploitation, 

and healthcare.

 ■ 1960: Convention against Discrimination in Education. Signatory states agreed on 

the principle of unacceptability of discrimination in education and every person’s 

right to education. The Convention states that safe learning environment is a crucial 

part of quality education.

 ■ 1973: Convention concerning Minimum Age for Admission to Employment C138. This 

document set the minimum age of employment at 15 years, and 18 years when the 

work in question is likely to jeopardise the health, safety, or morals of young per-
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sons. In Lithuania, this Convention came into effect in 1999. 

 ■ 1979: Convention on the Elimination of all Forms of Discrimination Against Women 

(CEDAW). Signatory states committed to fight gender-based violence as a form of 

discrimination that violates women’s rights. Lithuania acceded the Convention in 

1994.

 ■ 1989: Convention on the Rights of the Child. Signatory states are obliged to ensure 

that children receive appropriate care, are protected from violence, exploitation, and 

neglect, do not experience discrimination, and enjoy certain living standards. Lithua-

nia joined the parties to the Convention in 1992.

 ■ 1993: Declaration on the Elimination of Violence Against Women (DEVAW) by the 

United Nations General Assembly. It embodies the same rights and principles as 

those enshrined in earlier legal documents (e.g., the Universal Declaration of Human 

Rights) and provides a definition of the concept of violence against women.

 ■ 1995: Beijing Declaration and Platform for Action. This treaty set the twelve critical 

areas of concern, in which gender equality must be promoted. The Declaration was 

signed by 189 countries.

 ■ 2008: United Nations Security Council Resolution on women, peace, and security. 

This Resolution condemns the use of sexual violence in military conflicts and states 

that sexual violence may be treated as war crime, crime against humanity, and com-

ponent of genocide.

 ■ 2009: European Parliament Resolution on the Elimination of Violence against Wo-

men. This Resolution urges the EU Member States to improve their national laws to 

combat all forms of violence against women, in particular trafficking in women for 

sexual and other purposes.

 ■  2011: Council of Europe Convention on preventing and combating violence against 

women and domestic violence, better known as the Istanbul Convention. This Con-

vention is aimed at eradicating gender-based violence and violence in close environ-

ment. It is the first legally binding instrument in Europe that creates a comprehen-

sive legal framework to combat gender-based violence by ensuring that accused 

offenders are prosecuted and their victims are protected. Lithuania signed this 

Convention in 2013 but is yet to ratify it.
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STEP

Step-related material or 
practical guidelines towards its 
implementation:

1. LEADERSHIP IN CREATING A VIOLENCE-FREE 
SCHOOL 

 Societies change their social and cultural 
norms very slowly. To achieve zero-tolerance 
attitude towards school-related gender-based 
violence, it is important that school manage-
ment and members of its community show 
visible and resolute leadership in ensuring a 
safe environment. It is equally important to have 
the whole school community—teachers, 
students, parents, and guardians—moving 
towards this change together.

Exercise format combining all 
steps: what have we achieved 
already? (p. 16)

2. COLLECTING DATA ON VIOLENCE, ANALYSING 
IT, AND MONITORING CHANGES OVER TIME

Careful, high-quality analysis of students’ 
experiences at school, school’s community’s 
prejudices towards gender, and its skills of 
recognising various forms of violence is funda-
mental in creating a safer environment. A 
thorough analysis of the situation at hand can 
help understand the extent and specifics of the 
problem and arrive at possible solutions.

What kind of data is needed to 
assess the situation of 
gender-based violence at school 
and how to collect it (p. 22)

Questionaire for survey on 
prejudices (p. 25)

3. CURRICULUM-BASED VIOLENCE PREVENTION

Inclusion of violence prevention into the school’s 
curriculum is a crucial part of successful 
school-related violence prevention. We present 
various methods that can be used to develop 
students’ skills of recognising various forms of 
violence, appropriately reacting to violent 
situations, understanding social causes of 
gender-based violence, recognising gender 
stereotypes, creating safe relationships, and 
managing and expressing their emotions.

Inclusion of violence prevention 
into the curriculum to question 
and change social, cultural, and 
gender norms that tolerate 
violence and to foster the 
forming of equal relationships 
(p. 35)

How to talk about gender 
equality by using 
documentaries? A guide (p. 95)

How to create safe environment at school?

This publication is based on the model of school-based violence prevention by the World 

Health Organisation (WHO)3, which we expanded and adapted to prevention of scho-

ol-related gender-based violence in the Lithuanian context. Here, we present a 7-step 

plan that covers the main aspects of gender-based violence prevention: leadership, si-

tuation analysis, curriculum-based prevention, teacher competence building, response 

mechanisms, ensuring a safe environment, and (self-)evaluation of violence prevention 

at school. Each step is accompanied by various practical tools for its implementation: 

methods, questionnaires, exercise sheets, and guidelines.

3 World Health Organization 2019, School-based violence prevention: a practical handbook.
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4. TEACHER COMPETENCE BUILDING

Prejudices, beliefs, and values of teachers and 
school workers have a lot of influence to their 
relationship with students, especially when it 
comes to violence prevention. It is important to 
ensure that all teachers understand principles 
of gender equality, human rights, and equal 
worth of all social groups, and that they are able 
to transmit these values to their students, as 
well as to their parents and guardians.

Contact bank: contacts of 
experts who lead trainings on 
topics of violence, gender, and 
sexuality (p. 111)

5. RESPONDING TO VIOLENCE

School is an especially important part of the 
mechanism that allows us to respond to 
gender-based violence and violence in close 
environment e�ectively. Schools should have 
response-to-violence mechanisms that are clear 
and easily accesible to all members of communi-
ty, and teachers, social educators, psychologists, 
and other school employees should be well 
aware of the role that their school plays in 
responding to violence on the municipal level.

Exemplary algorythm of a 
municipality: school’s role in the 
response and prevention circle 
(p. 116)

Creating a response-to-violence 
mechanism at school (p. 122)

6. ENSURING A SAFE ENVIRONMENT AT 
SCHOOL, ASSESSING AND IMPROVING SAFETY 
OF (PHYSICAL AND EMOTIONAL) ENVIRONMENT

When creating a safe environment, it is 
important to pay attention not only to emotional 
safety, but also to physical spaces of the school: 
what are the spots where violent situations 
occur, when and why do they happen? Are 
school’s premises, including classrooms and 
restrooms, safe for all members of the school’s 
community?

Case analysis and possible 
solutions (p. 125)

List of important aspects of safe 
environment

Guidelines of safe environment 
and respectful communication

7. (SELF-)EVALUATION OF THE VIOLENCE 
PREVENTION MECHANISM

When creating a safe environment at school and 
implementing the above-mentioned six steps, it 
is important to have regular breaks for 
(self-)evaluation. Were the undertaken actions 
successful? Did the results of undertaken 
measures meet our expectations? Have all the 
members of community been involved in the 
process of violence prevention?

(Self-)Reflection exercises on 
completed tasks and on the 
implementation process of 
violence prevention (p. 130)

2. COLLECTING DATA ON VIOLENCE, ANALYSING 
IT, AND MONITORING CHANGES OVER TIME

Careful, high-quality analysis of students’ 
experiences at school, school’s community’s 
prejudices towards gender, and its skills of 
recognising various forms of violence is funda-
mental in creating a safer environment. A 
thorough analysis of the situation at hand can 
help understand the extent and specifics of the 
problem and arrive at possible solutions.

What kind of data is needed to 
assess the situation of 
gender-based violence at school 
and how to collect it (p. 22)

Questionaire for survey on 
prejudices (p. 25)

3. CURRICULUM-BASED VIOLENCE PREVENTION

Inclusion of violence prevention into the school’s 
curriculum is a crucial part of successful 
school-related violence prevention. We present 
various methods that can be used to develop 
students’ skills of recognising various forms of 
violence, appropriately reacting to violent 
situations, understanding social causes of 
gender-based violence, recognising gender 
stereotypes, creating safe relationships, and 
managing and expressing their emotions.

Inclusion of violence prevention 
into the curriculum to question 
and change social, cultural, and 
gender norms that tolerate 
violence and to foster the 
forming of equal relationships 
(p. 35)

How to talk about gender 
equality by using 
documentaries? A guide (p. 95)
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Where to start?

Challenges along the way. 

 Solving problems of school-related gender-based violence is a task that requires a lot 

of effort, patience, and perseverance. According to experts, school communities, who 

take an active approach towards this issue, usually face three main challenges4: hostili-

ty towards the topic of gender-based violence, limited resources, and lack of know-how. 

Before we move onto investigating these challenges, it is important to note that, accor-

ding to experts, the clear stance of the school’s administration towards and prioritisa-

tion of issues of gender-based violence motivate the community and the coordinating 

team more than time or material recourses alone5.

 ■ Priešiškumas smurto dėl lyties temai

In our societies, topics of gender-based violence and domestic violence are accom-

panied by various stereotypes, victim-blaming culture, and the belief that speaking 

about it publicly is shameful and unacceptable6. Due to such social and cultural 

norms, it can be very difficult to start a battle against school-related violence: te-

achers, parents, and students alike may resist such efforts. These prejudices are 

deeply rooted in our collective subconscious, and overcoming them requires a lot 

of consistent effort. Discussions, trainings, and activities that encourage a critical 

attitude towards gender stereotypes, as well as (self)reflection on these issues with 

the school community, may take up a lot of time and resources, but they are all long-

term sustainable investments into a safe environment at school. This publication will 

offer you many methods and ideas on how to start a conversation on gender equality 

at your school.

 ■  - Limited resources: lack of time and energy

It is hardly a secret that most employees of the Lithuanian education system suffer 

huge workloads and lack of time to carry out all the highly diverse tasks at school. 

During this project, we communicated with teachers and management from various 

municipalities, and had a chance to see and hear about this situation first-hand. It 

may prove to be very difficult to motivate teachers to take up the additional respon-

sibility of actively looking for solutions of gender equality and gender-based violen-

4 World Health Organization 2019, School-based violence prevention: a practical handbook, pp. 3

5 World Health Organization 2019, School-based violence prevention: a practical handbook, pp. 3

6 FRA 2015, Violence against women: an EU-wide survey, pp. 151
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ce issues, therefore, it is crucial to carry out a thorough (self)assessment of which 

members of the community could (i.e., would have enough time and know-how or 

will to attain it) get involved in school-related violence prevention, and what kind of 

assistance, skills, and tools they would need to be successful at that. Perhaps there 

are already persons in your community that are interested in issues of gender equa-

lity, and they could become gender equality “trendsetters” at your school?

 ■  - Lack of know-how

We all grew up in societies with abundant gender stereotypes and various normali-

sed forms of violence7, so it is not a surprise that not all school employees are ready 

to work in fields of gender equality and gender-based violence prevention. They may 

lack knowledge and skills on how to talk about these topics with children and young 

people, or ability to counter the hostile prejudices of other members of their commu-

nity. Therefore, it is important to (self-)assess, what knowledge exactly is missing 

and how these gaps could be filled. It is advisable to consider what kind of outside 

assistance one could get, which local institutions or organisations could help out 

with preparing lectures, activities, and trainings. Perhaps some students’ parents 

already work in fields of violence prevention, education, gender equality, sexuality, 

or public health? You can find more information on professional training for teachers 

and school employees in Chapter 4, “Leadership in Creating a Violence-Free School” 

(p. 110).

7 FRA 2015, Violence against women: an EU-wide survey, pp. 151



Leadership in Creating a Violence-
Free School
School’s stance and gathering the team

What is the starting point of changes at school? Social and cultural norms change slo-

wly, so all sorts of grassroots leadership, arising from the community itself, are crucial 

for long-term changes at school. In this chapter, we will see how to form the school’s 

stance towards violence and gather a coordinating team and introduce a list that will 

help you assess the mechanisms of ensuring a safe environment at your school.

Recommended actions:

Creating the school’s safe environment policy

Prioritisation. School management should officially state that creating a safe en-

vironment—responding to and preventing violence, including school-related gen-

der-based violence—is among the school’s priorities, and implement a coherent 

policy of response and prevention in the school’s context. This policy should be 

reflected in the school’s regulations: a document that states that the school obser-

ves the principles of gender equality and universal human rights, and upholds zero 

tolerance towards harassment and bullying based on gender, sexual orientation, 

and other aspects of personal identity. Such policy should be clearly and accessibly 

communicated to all members of the school’s community.

Gathering the team to coordinate the policy implementation

Establishing an Equality Lab (hereinafter: EQ LAB). Equality Lab team aims at con-

sistent work towards implementing the safe environment policy defined in Point 1, 

assessing the safety of school’s environment through the prism of gender equality; 

they are also the ambassadors of gender equality and diversity in their school’s 

community. It is best if this team should consist of representatives from various 

branches of the school’s apparatus: management, subject and class teachers, child 

welfare commission, etc. It is important for team members to be skilled in:gebėti 

kritiškai įvertinti lyčių stereotipus;

 ■ critical assessment of gender stereotypes;

 ■ understanding the effect of such stereotypes and their relation to gender-based 
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violence, recognising different forms of gender-based violence;

 ■ response and assistance mechanisms inside and outside the school.

If team members lack this know-how, it is advisable to allocate funds for their trai-

ning.

It is important to consistently build the team’s knowledge and competences of recogni-

sing different forms of gender-based violence and responding to them appropriately. It 

is also important to ensure that students are involved in the decision-making process: 

according to Article 12 of the Convention on the Rights of the Child, children have the 

right to express their views freely in all matters affecting them, and their views must be 

given due weight in such matters8.

Action plan created by the EQ LAB team

Action plan. Having in mind the stages that follow (analysis, curriculum-based vio-

lence prevention, teacher competence building, etc.), the Equality Lab team creates a 

coherent and realisable action plan. An action plan can be based on the list of ques-

tions presented below.

Coordination and supervision of the EQ LAB team’s action plan’s realisation

Realisation and supervision. To make sure that the action plan is being realised suc-

cessfully, the EQ LAB team should meet regularly (the recommended regularity is at 

least once a month).

Coordination of the school community involvement in the action plan’s realisation

Equal inclusion. UN experts note that, when tackling a topic as complex as gen-

der-based violence and aiming at long-term changes, a comprehensive and con-

text-specific response is necessary, as well as involvement of various partners. 

Therefore, it is important to have not only management or teachers taking part in 

the changes, but also students and their parents/guardians.

It is important to ensure:

 ■  the students’ role in making decisions that are relevant to the community and an 

ability for them to get involved in the violence prevention activities;

 ■  education of the parents/guardians by informing them about current activities;

 ■  the parents’/guardians’ participation in violence prevention coordination mee-

tings.

8 Convention on the Rights of the Child, 1989 https://www.ohchr.org/EN/ProfessionalInterest/Pages/CRC.aspx



QUESTION

Is there a document, at your school that 
regulates violence/bullying prevention?

Does this document include aspects that define 
the concepts of gender-based violence, sexual 
harassment, and domestic violence?

1.

Does the school management have a clear 
zero-tolerance stance towards bullying, 
harassment, and school-related gender-based 
violence?

2.

In the past two years, have you carried out a 
survey on students’, management’s, and 
teachers’ attitudes towards gender and 
violent behaviour?

3.

Have you ever carried out research on 
bullying, sexual harassment, and 
gender-based violence at your school?

4.

Is there an Equality Lab (violence prevention 
and response) team (hereinafter: the team) at 
your school? Is it comprised of members of 
management and child welfare commission, 
as well as subject and class teachers? Do 
parents and students take part in its 
activities?

5.

Does the team meet at least once a month?6.

Is the team developing their skills of critical 
assessment of gender stereotypes, 
understanding their e�ect and relation to 
gender-based violence?

7.

Is the team building their competences of 
recognising and responding to gender-based 
violence, sexual harassment, gender- or 
sexual orientation-based bullying? Is the 
team developing their skills of recognising 
signs that a child lives in a violent 
environment?

8.

Do you involve parents/guardians into 
presentations of the violence prevention 
programme or plan and discussion on 
situations at hand? Do you organise gender 
equality awareness meetings for parents?

9.

Are topics related to gender-based violence 
prevention included into your school‘s 
curriculum? Are they included into 
programmes of social, emotional, and/or 
sexual education?

11.

Is it ensured that information on violent 
incidents is confidential?

13.

Do you cooperate with state institutions 
and non-governmental organisations to 
ensure gender-based violence prevention 
in your school’s community? If you do, with 
which?

14.

Have you drawn up the school spaces’ 
assessment criteria to make sure that some 
spaces are not less safe than others, and 
taken into account that bullying, harassment, 
name-calling, etc. possibly happen more 
often in some spaces than in others?

15.

Can all students change clothes for physical 
education and other such lessons safely and 
with dignity? Is privacy of students, teachers, 
and management ensured?

16.

Is it ensured that all sta� members (including 
auxiliary workers, such as caretakers and 
janitors) are informed about gender-based 
violence prevention? Do all sta� members 
know that sexist and gender-stereotype 
entrenching behaviour (e. g., o�ensive and 
humiliating comments towards men or 
women) is unacceptable at your school?

17.

Do you assess the change in violence 
prevention implementation at your school at 
least once every two years (it is important to 
assess both attitudes toward gender-related 
issues and violence normalisation levels, as 
well as e�ect and e�ectiveness of preventive 
measures)?

18.

Is there a budget for bullying and violence 
prevention at your school?

19.

Is there an established mechanism for 
keeping record of violent incidents at school 
and reaction to them? Is this mechanism 
clear on how to react when there is a 
suspicion that a child lives in a violent 
environment/experiences violence in a 
domestic environment? Is this mechanism 
clear and accessible to all members of the 
school’s community?

12.

Do you have a plan of prevention meetings 
for students? Will these topics be discussed 
in the meetings:

skills for successful communication;

recognition of healthy and harmful 
relationships;

consequences of gender stereotypes, 
types and e�ects of violence;

setting boundaries, importance of 
consent, recognition of sexual 
harassment, etc.?

10.

ANSWER IF THE ANSWER IS “NO”, 
WHAT ACTIONS COULD 
LEAD TO CHANGES?

List of factors to look out for when creating a school-
related gender-based violence prevention mechanism
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QUESTION

Is there a document, at your school that 
regulates violence/bullying prevention?

Does this document include aspects that define 
the concepts of gender-based violence, sexual 
harassment, and domestic violence?

1.

Does the school management have a clear 
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your school? Is it comprised of members of 
management and child welfare commission, 
as well as subject and class teachers? Do 
parents and students take part in its 
activities?

5.

Does the team meet at least once a month?6.

Is the team developing their skills of critical 
assessment of gender stereotypes, 
understanding their e�ect and relation to 
gender-based violence?

7.

Is the team building their competences of 
recognising and responding to gender-based 
violence, sexual harassment, gender- or 
sexual orientation-based bullying? Is the 
team developing their skills of recognising 
signs that a child lives in a violent 
environment?

8.

Do you involve parents/guardians into 
presentations of the violence prevention 
programme or plan and discussion on 
situations at hand? Do you organise gender 
equality awareness meetings for parents?

9.

Are topics related to gender-based violence 
prevention included into your school‘s 
curriculum? Are they included into 
programmes of social, emotional, and/or 
sexual education?

11.

Is it ensured that information on violent 
incidents is confidential?

13.

Do you cooperate with state institutions 
and non-governmental organisations to 
ensure gender-based violence prevention 
in your school’s community? If you do, with 
which?

14.

Have you drawn up the school spaces’ 
assessment criteria to make sure that some 
spaces are not less safe than others, and 
taken into account that bullying, harassment, 
name-calling, etc. possibly happen more 
often in some spaces than in others?

15.

Can all students change clothes for physical 
education and other such lessons safely and 
with dignity? Is privacy of students, teachers, 
and management ensured?

16.

Is it ensured that all sta� members (including 
auxiliary workers, such as caretakers and 
janitors) are informed about gender-based 
violence prevention? Do all sta� members 
know that sexist and gender-stereotype 
entrenching behaviour (e. g., o�ensive and 
humiliating comments towards men or 
women) is unacceptable at your school?

17.

Do you assess the change in violence 
prevention implementation at your school at 
least once every two years (it is important to 
assess both attitudes toward gender-related 
issues and violence normalisation levels, as 
well as e�ect and e�ectiveness of preventive 
measures)?

18.

Is there a budget for bullying and violence 
prevention at your school?

19.

Is there an established mechanism for 
keeping record of violent incidents at school 
and reaction to them? Is this mechanism 
clear on how to react when there is a 
suspicion that a child lives in a violent 
environment/experiences violence in a 
domestic environment? Is this mechanism 
clear and accessible to all members of the 
school’s community?

12.

Do you have a plan of prevention meetings 
for students? Will these topics be discussed 
in the meetings:

skills for successful communication;

recognition of healthy and harmful 
relationships;

consequences of gender stereotypes, 
types and e�ects of violence;

setting boundaries, importance of 
consent, recognition of sexual 
harassment, etc.?

10.

ANSWER IF THE ANSWER IS “NO”, 
WHAT ACTIONS COULD 
LEAD TO CHANGES?
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janitors) are informed about gender-based 
violence prevention? Do all sta� members 
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entrenching behaviour (e. g., o�ensive and 
humiliating comments towards men or 
women) is unacceptable at your school?

17.

Do you assess the change in violence 
prevention implementation at your school at 
least once every two years (it is important to 
assess both attitudes toward gender-related 
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well as e�ect and e�ectiveness of preventive 
measures)?
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Is there a budget for bullying and violence 
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keeping record of violent incidents at school 
and reaction to them? Is this mechanism 
clear on how to react when there is a 
suspicion that a child lives in a violent 
environment/experiences violence in a 
domestic environment? Is this mechanism 
clear and accessible to all members of the 
school’s community?

12.

Do you have a plan of prevention meetings 
for students? Will these topics be discussed 
in the meetings:
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recognition of healthy and harmful 
relationships;
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types and e�ects of violence;

setting boundaries, importance of 
consent, recognition of sexual 
harassment, etc.?

10.

ANSWER IF THE ANSWER IS “NO”, 
WHAT ACTIONS COULD 
LEAD TO CHANGES?



22

Collecting data on violence and atti-
tudes towards gender-related issu-
es and monitoring changes
A careful, high-quality analysis of the school community’s attitudes that takes into ac-

count gender-related prejudices, recognition of various types of violence, and students’ 

experiences at school, is a crucial step towards safer environment at school. A thorough 

analysis of the situation at hand may help understand the problem’s extent, specifics, 

and possible solutions better.

Who suffers violence most often at our school? Who perpetrates violence most often 

and why? How common is gender- and sexual orientation-related bullying at the scho-

ol? In which spaces of the school or online spaces do violent situations occur most 

often? Are there students at the school that experience or witness violence in close 

environment?

Recommended actions:

 ■ Review the already collected data on gender-based violence, which could be 

useful for gender-based violence prevention at your school

 ■ Have violent situations, fights, bullying, thefts, or other offenses already occur-
red at your school? How many cases have been recorded, how has this number 
been changing over the years?

 ■ Where and when does violence and bullying happen at your school? Are there 
any broader tendencies for such situations?

 ■ Are there children and young people at the school who live in violent environ-
ments or whose family members experience violence in close environment?

 ■ Assess cases of violence and bullying through the gender prism. Who were the 
aggressors/victims in such situations: boys or girls?

 ■ Assess the reasons of such situations. Have there been situations defined 
by references to someone’s sexual orientation (actual or implied) or sexual 
identity?

 ■ How many students have consulted the school’s psychologist or social worker 
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after such situations?

 ■ How many of such cases were related to gender- and sexual orientation-ba-
sed violence or bullying? How many of the recorded violent situations could be 
classified as sexual harrassment?

Answering these questions may help assess how common gender-based violence is 
at your school, which student groups experience violence most often and which groups 
are the aggressors. Such control questions may also help identify, what kind of infor-
mation on violent situations is lacking. You can then fill these gaps by initiating surveys 
or gathering focus groups, organising meetings and discussions between teachers, 
other school workers, students, and their parents/guardians.

Make sure that the information is regularly updated and changes are constantly asses-
sed. Set clear desired changes and what is seen as a positive change.

 ■ Review the relevant state-wide data. Findings of national surveys and researches 

on violence, bullying, and attitudes towards them may also be useful when asses-

sing the situation at your school, especially given the fact that many cases of vio-

lence and bullying are not reported both at school and in other environments. For 

example, surveys on frequency of homophobic name-calling at Lithuanian schools 

or on prevalence of sexual harrassment experienced by women and girls in the 

European Union may help understand the larger picture of gender-based violence, 

which inevitably includes each and every school.

 ■  Assess schools’ communities prejudices related to gender and interpersonal 

relationships. Information on prejudices can be a useful tool when assessing pre-

valence of gender-based violence at your school and the atmosphere in which your 

community’s members work and study. Gender-based violence and bullying are so 

prevalent because our society has normalised them and many people tend to justi-

fy or even turn a blind eye to such situations. In an environment with flourishing 

gender stereotypes, gender-based violence or bullying are allowed to flourish, too9. 

Asking our community such questions as “are boys better leaders than girls?”, “do 

men have a natural tendency to act aggressively?”, or “is it normal to shout at your 

girlfriend if you got angry or jealous or she is not behaving in a desired way?” gives 

us a possibility to understand what prejudices influence its members’ behaviour in 

everyday situations.

You can find a sample questionnaire for such survey and more information on its 

9 Representative Public Opinion Poll on Gender Stereotypes and Violence (2018/2019; in Lithuanian), https://www.

lygybe.lt/data/public/uploads/2019/09/visuomenes_nuomones_apklausa_vilmorus.pdf, pp. 53
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methodology, organisation, and data analysis at the end of this chapter.

 ■ Create a mechanism to record violent incidents and facilitate an appropriate res-

ponse from the school community. If at the moment your school does not have a 

system to record cases of violence, create a folder or an e-document (use the abo-

ve-listed questions, if necessary) in which such cases will be recorded, as well as 

the time and space of their occurrence, type of violence or bullying (i. e., what exactly 

happened), and school community’s response to them. Find out if there is a mecha-

nism at your school for students and school employees to anonymously report cases 

of violence and bullying. Both paper forms (with a safe place to drop them) and 

e-forms are appropriate for such mechanism. Designate a person responsible for 

reviewing and investigating such reports, as well as the model of ensuring confiden-

tiality of collected data.  

It is important to make sure that all members of the school community know how 

to use this mechanism and what would be done with the received reports. It is also 

important to transmit the message that a safe environment at school is the respon-

sibility of each and every member of its community, therefore reporting experienced 

or witnessed violence and bullying is an immensely important duty.

 ■ Ensure the confidentiality of information on violent incidents. When working on 

violence prevention, analysing data, and preparing surveys, personal information of 

those who experienced, committed, or reported violence must stay confidential.

 ■ Bear in mind that school-related violence and bullying are experienced not only 

by students, but also by school employees. When working on school-related gen-

der-based violence, we must not forget that adults, too, experience gender-based 

violence at their homes, workplaces, and public spaces. Taking into account the fact 

that 55 percent of women and girls older than 15 have experienced sexual haras-

sment at least once in their lives10 and, according to 2019 data, one in four (25 per-

cent) women in Lithuania experience or have experienced violence in close environ-

ment11, we must admit that at almost every school, there are people who experience 

gender-based violence. Do not rule out the possibility that sexual harrassment and 

psychological violence can happen among school employees, too, and consider if 

mechanisms for anonymous reporting of such incidents are accessible to school 

employees.

10 https://fra.europa.eu/sites/default/files/fra_uploads/fra-2014-vaw-survey-main-results-apr14_en.pdf, pp. 98

11 https://www.specializuotospagalboscentras.lt/smurtas-lietuvoje/ (in Lithuanian)
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Attitude to gender stereotypes and school-related gen-
der-based violence. A Questionnaire.

We prepared this questionnaire for schools that wish to assess their students’ attitudes 

to gender roles and existing gender stereotypes, as well as the effect of stereotypical 

attitudes to the students’ behaviour of normalising gender-based violence. You can use 

this questionnaire to assess the prevalence of such attitudes in your school’s communi-

ty.

Methodology. For this student and teacher survey, the theoretical approach of social 

constructionism, found in social sciences, is used to analyse constructs of gender iden-

tity, where gender is understood as socially formed roles, behaviour patterns, expec-

tations, activities, and traits that society perceives as appropriate to either women or 

men. For example, when socialising their children and teaching them the behaviour of 

a “true” man or woman, parents transmit their values, which are different to boys and 

to girls. Different to each gender values and learned roles are entrenched as parts of 

each woman’s or man’s identity. Stereotypically formed images of women’s and men’s 

social roles and behaviour in family and in society, as well as concepts of femininity 

and masculinity, entrench and justify the power disbalance between women and men, 

as well as their inequality and discrimination in both private and public spheres. Ste-

reotypically formed attitudes towards gender roles and prejudices on what is allegedly 

feminine and masculine are often used to justify romantic partners’ violence against 

women. The heteronormative culture interprets a man’s duty as that of performing the 

role of a strong leader. This culturally formed norm entrenches the symbolic power of 

a man and a woman’s subordination, where a woman’s image becomes the opposite, 

because she is assigned the duty of being caring, helpful, attending, virtuous, and con-

trolling her behaviour. Due to such culturally formed perceptions, the phenomenon of 

violence between romantic partners is often misinterpreted.

Stereotypes of women’s and men’s social roles, norms, and expressions affect a per-

son’s cognitive development, emotions, actions, and attitudes. Girls and boys internalise 

social norms and attitudes that are dominating in their families, schools, communities, 

and societies, naturalise them, and use them to form their own behavioural practices.

Target group. This questionnaire is meant for 9th to 12th grade students, teachers, and 

school employees. To adapt this questionnaire for younger students, have review it cri-

tically and assess if certain questions suit your target audience. For example, questions 

that are directly related to sexual intercourse or violent behaviour may be difficult to 
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understand, irrelevant, or shocking to younger students. You can supplement or abrid-

ge this questionnaire according to the context of your school, the survey’s goals, target 

group, and actual violence-related issues happening at your school.

Implementation. You can carry out the survey live, with a printed-out questionnaire, or 

online (e. g., via Google Forms). Bear in mind that the data will be most precise if all stu-

dents fill the questionnaire at the same time, e. g., during a class meeting or an IT class. 

If you send a link to the survey to your students online and ask them to fill it in during 

their spare time, the sample may become distorted: if it is taken only by a certain group 

of students, the data is less representative.
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Do you agree with the following statements? Answer by marking one of the options:

strongly agree / agree / neither agree nor disagree / disagree / strongly disagree

Questions reflecting stereotypical notions on what “suits” only girls or only boys

1. Model cars are good toys for girls.

2. Dolls are good toys for boys.

3. It is normal for a girl to take up football, basketball, or martial arts.

4. It is normal for a boy to take up ballet, cooking, or volunteering in an old persons’ 

home.

5. Girls must look after their appearance more than boys.

6. It is important for a guy to be muscular.

7. Teachers encourage boys to choose science and girls to choose social studies.

8. Girls are as smart as boys.

9. Boys are better leaders than girls.

10. When making decisions, women tend to prefer emotions over logic.

11. It is normal for boys to cry.

An example of data analysis:

Below we present the data of a poll, based on this questionnaire, that we carried out 

in 2019. 457 students (245 girls and 206 boys) from three municipalities in Lithuania 

took part in the survey. When comparing girls’ and boys’ answers, it was noticeable that 

boys much more often agree that men are better leaders (42 percent of boys strongly 

agreed or agreed with the statement, compared to only 4 percent of girls). Almost one 

in two respondents agreed that women tend to pay more attention to emotions than 

to logic: the gap between boys’ and girls’ answers to this question is especially wide, 

almost 20 percent. The data shows the students’ inadequate and stereotypical attitude 

towards girls’ leadership and decision-making abilities. Answers to the latter question 

also allow us to better understand how girls themselves assess their decision making 

abilities.
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BOYS ARE BETTER LEADERS THAN GIRLS

Strongly agree / agree

21%

4%

42%

31%
27%

36%

48%

69%

22%

Neither agree nor disagree Strongly disagree / 
disagree

Boys are better leaders than girls

All respondents Women Men

WHEN MAKING DECISIONS, WOMEN TEND TO PREFER EMOTIONS OVER LOGIC

When making decisions, women tend to prefer emotions over logic

44%

34%

55%

32% 29%
35%

24%

37%

10%

Strongly agree / agree Neither agree nor disagree Strongly disagree / 
disagree

All respondents Women Men

The full analysis of the data from our survey can be found here (in Lithuanian): https://

www.visureikalas.lt/naujienos/mokykloms/2021/04/nuostatu-tyrimas
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Questions reflecting gender norms related to social roles

1. Boys should be gentle and sensitive.

2. Girls should be gentle and sensitive.

3. It is more important for women to be good spouses and mothers than to have a 

career.

4. It is more important for men to be good spouses and fathers than to have a care-

er.

5. In a family, the man should spend as much time doing housework (cleaning, laun-

dry, cooking) as the woman.

6. Feeding, changing diapers, and other tasks of caring for a baby should be done 

by the mother, while the father should take care of the family’s finances.

7. All fathers should take parental leave.

8. In a family, the father is more authoritative than the mother.

9. Both mothers and fathers should spend an equal amount of time communicating 

and playing with children, going on trips, etc.

Stereotypical behaviour norms according to gender

1. When a boy is pulling a girl’s hair, lifting her skirt up, etc., he is only showing 

attention.

2. Girls should look sexy.

3. It is normal for a boy to interrupt when others are talking.

4. It is normal for a girl to interrupt when others are talking.

5. It is normal for boys to get in a fight.

6. It is normal for girls to get in a fight.

7. A cursing girl is worse than a cursing boy.

8. I feel that I am expected to look and behave sexy.

An example of data analysis: 

The results of the 2019 survey show that more than one out of two surveyed boys con-

sider a fight between boys a normal thing, whereas three times fewer girls saw it as 

normal. Although a fight between girls was considered less acceptable by all students, 

staggering 18 percent of respondents considered such behaviour normal. The data 

shows that physical violence is extremely normalised among students. Having in mind 

that physical violence is the most socially recognised type of violence (as compared to 
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IT IS NORMAL FOR BOYS TO GET IN A FIGHT

It is normal for boys to get in a fight

33%

16%

53%

24% 26%
21%

43%

58%

26%

Strongly agree / agree Neither agree nor disagree Strongly disagree / 
disagree

All respondents Women Men

IT IS NORMAL FOR GIRLS TO GET IN A FIGHT

It is normal for girls to get in a fight

18%

9%

27%
23% 21%

26%

59%

70%

47%

Strongly agree / agree Neither agree nor disagree Strongly disagree / 
disagree

All respondents Women Men

psychological, economic, and other types)12, we could assume that other types of vio-

lence are as much or even more normalised among the respondents. If students see 

violence as normal, it is very possible that they will not report it to adults or seek help 

after having experienced or witnessed violence themselves.

Full analysis of the data from our survey can be found here (in Lithuanian): https://

www.visureikalas.lt/naujienos/mokykloms/2021/04/nuostatu-tyrimas

12 https://lygybe.lt/lt/gyventojus-raginsime-atpazinti-smurto-formas-ir-kreiptis-pagalbos (in Lithuanian)
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Interpersonal relationships according to gender

1. It is normal for a girl to invite a boy to a date.

2. On a date, the boy should be paying.

3. It is normal to date several boys/girls at the same time.

4. It is normal to check your girlfriend’s phone without her consent.

5. It is normal to check your boyfriend’s phone without his consent.

6. It is normal to tell your girlfriend what she should be doing during her spare 

time.

7. It is normal to tell your boyfriend what he should be doing during his spare time.

8. If I feel jealous about my girlfriend/boyfriend, it means I really care about her/

him.

9. When a boy wants to date a girl, he mainly cares about having sex.

10. If a boy humiliates his girlfriend or treats her badly, it means she likes this kind 

of behaviour.

11. If a girl humiliates her boyfriend or treats him badly, it means he likes this kind of 

behaviour.

Attitude to gender-based violence

1. It is normal to shout at your boyfriend if you are angry, jealous, or he is not beha-

ving in a desired way.

2. It is normal to shout at your girlfriend if you are angry, jealous, or she is not 

behaving in a desired way.

3. It is normal for a boy to talk about how lousy his girlfriend is, how she unders-

tands nothing, has no sense of humour, etc., in front of friends.

4. It is normal for a girl to talk about how indecisive her boyfriend is, how he has no 

sense of humour, etc., in front of friends.

5. It is normal to hit your boyfriend if you are angry, jealous, or he is not behaving in 

a desired way.

6. It is normal to hit your girlfriend if you are angry, jealous, or she is not behaving 

in a desired way.

7. Men have a natural tendency to act aggressively.

8. When a girl says “no” to sex, it may mean “maybe” or “yes”.

9. When a boy says “no” to sex, it may mean “maybe” or “yes”.

10. Sometimes, it is a girl’s own fault that a boy is violent against her.
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11. Sometimes, girls provoke harrassment by their appearance and/or behaviour.

12. In a relationship, it is important to listen to and support one another.

An example of data analysis: 

Results of our survey show that most students do not agree with the statement that 

men have a natural tendency to act aggressively. Similar trends are also reflected in the 

representative poll carried out by the Office of the Equal Opportunities Ombudsperson: 

a little more than one out of two respondents did not agree with the statement that men 

have a natural tendency to act aggressively; however, more than a third (37 percent) 

agreed with this statement13. Interestingly, more boys than girls perceived men as natu-

rally aggressive. This shows a harmful understanding of masculinity by boys themsel-

ves. Almost a third of students chose the “neutral” answer (neither agree nor disagree) 

to this question. This allows us to assume that students’ attitudes could change accor-

ding to attitudes and cultural norms formed in public and at school.

Almost half of the respondents, both girls and boys, tend to agree with the stereotypical 

attitude that girls provoke harassment by their appearance or behaviour. This allows us 

to assume that the attitude that violence and harassment against women is quite often 

their own fault is still prevalent among school students. Such victim-blaming reinforces 

stereotypes about female sexuality, perception of their allegedly inferior power in socie-

ty, and beliefs that it is their responsibility to control their behaviour and sexuality; it 

also shows the students’ limited understanding of systemic violence against women.

Visą mūsų atliktos apklausos duomenų analizę rasite čia: https://www.visureikalas.lt/

naujienos/mokykloms/2021/04/nuostatu-tyrimas

13 Lygių galimybių kontrolieriaus tarnyba, 2018 m.. Reprezentatyvi visuomenės nuomonės apklausa apie lyčių 

stereotipus ir smurtą [Office of the Equal Opportunities Ombudsperson, 2018. Representative Public Opinion Poll on 

Gender Stereotypes and Violence], pp. 51

https://www.visureikalas.lt/naujienos/mokykloms/2021/04/nuostatu-tyrimas
https://www.visureikalas.lt/naujienos/mokykloms/2021/04/nuostatu-tyrimas
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MEN HAVE A NATURAL TENDENCY TO ACT AGGRESSIVELY

Men have a natural tendency to act aggressively

20%
16%

25%
30% 30% 30%

50%
54%

45%

Strongly agree / agree Neither agree nor disagree Strongly disagree / 
disagree

All respondents Women Men

SOMETIMES, GIRLS PROVOKE HARRASSMENT BY THEIR APPEARANCE AND/OR BEHAVIOUR

Sometimes, girls provoke harrassment by their appearance and/or behaviour

43% 42% 44%

27%
23%

32% 30%
35%

24%

Strongly agree / agree Neither agree nor disagree Strongly disagree / 
disagree

All respondents Women Men
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For teachers ONLY 

How able are the school’s employees to talk about the topics at hand?

Answer by marking one of the options:

yes / no / hard to say

1. Our school is implementing a sexual education programme.

2. Our school is implementing a bullying prevention programme.

3. I have taken part in a gender equality training/seminar.

4. I host activities/classes/events on gender equality.

5. When students call each other names based on gender stereotypes (e. g., call a 

girl “a ballbuster” or make fun of a boy who is crying or wearing a pink shirt), I 

know how to stop it.

6. When students call each other names related to their body types or signs of pu-

berty or crack jokes of sexual nature, I know how to stop such behaviour.

7. I can tell if there is violence in a student’s family from their behaviour.

8. I have necessary skills to talk to a student who may have experienced domestic 

violence.

9. I know how to react and whom to inform if I learn of domestic violence in a stu-

dent’s family.



Curriculum-based violence 
prevention
Including violence prevention activities into the school curriculum is one of the key 

steps in ensuring a safe school environment. Hosted by the school staff, community 

members, or guest experts, such activities provide an opportunity to communicate with 

students directly, to learn their experiences and attitudes, and to gather insights into 

the processes happening at the school. Also, as noted by the WHO, continuous activities 

provide various benefits to students: teach them various ways to recognise violence 

and to stay safe, to resolve conflicts in non-violent ways, to manage emotions, to access 

help and support and to help and support others14. It is important to remember that 

consistently including continuous activities into the school curriculum is much more 

beneficial than hosting individual initiatives.

To summarise, consistent educational activities on violence prevention in the school 

curriculum develop children’s and young people’s life skills, promote their safety, en-

courage them to question and change violence-enabling social, cultural, and gender 

norms, and encourage them to create equal relationships.

In this chapter, we will present WHO suggestions of age-appropriate topics for the acti-

vities, strategies of including violence prevention activities into the school curriculum, 

guidelines for hosting the activities, and examples of methodologies.

Age-appropriate activities

When choosing topics and methods for activities, it is important to take into account the 

students’ age and readiness to work on suggested topics. Below, we present WHO sug-

gestions for activities according to the students’ age groups and topics relevant to these 

groups.

It is important to have in mind that these are only suggestions. As a member of your 

school’s community, you know your students best, therefore, your insights into applying 

these suggestions are crucial.

14 World Health Organization 2019, School-based violence prevention: a practical handbook, pp. 24
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PRESCHOOL

Identifying and naming 
their own and other 
people’s feelings, empathy

Communication skills Sexual harassment

Listening to others, paying 
attention

Anger management Serious interpersonal 
conflict resolution

Identifying and naming 
their needs

Living with other members 
of the community

Academic and social skills 
(time management, etc.)

Substance abuse

Self-discipline

Identifying and avoiding 
risky situations

Online safety Safety in romantic relation-
ships

Safety outside the school Online safety

Safety outside the school

Bullying prevention

Critical thinking, challenge 
management

Peer pressure manage-
ment

Relationships in class/-
school community: gossip, 
conflict resolution

Ability to ask and get help 
from adults

Helping 
classmates/members of 
community; how to behave 
when a risky situation is 
identified

Helping 
classmates/members of 
community; how to behave 
when a risky situation is 
identified

Gender norms Gender norms Gender stereotypes and 
their impact on social 
behaviour of di�erent 
genders

Accepting diversity Accepting diversity Identifying di�erent types 
of violence in relationships 
and close environment, 
responding to them

Attitudes to violence Attitudes to violence Equal relationship creation 
skills

Short sessions: 5–7 
minutes a day, 20–30 
minutes a week

Longer sessions: 20–40 
minutes

Recommended session 
duration: around 50 
minutes

Role play, puppets, songs, 
group work

Role play, other games, 
discussions, group work

Discussions, short films, 
written assignments, group 
work

5–11 YEARS (PRIMARY 
SCHOOL)

11–18 YEARS (SECONDARY 
SCHOOL)

LIFE SKILLS: EMOTIONAL INTELLIGENCE, COMMUNICATION, SELF-ESTEEM

SAFETY: RECOGNISING AND MANAGING RISKS, ABILITY TO GET HELP

CREATING EQUAL RELATIONSHIPS: IDENTIFYING GENDER STEREOTYPES, ACCEPTING DIVERSITY

RECOMMENDED DURATION AND FORMAT OF ACTIVITIES
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RECOMMENDED DURATION AND FORMAT OF ACTIVITIES

Planning the activities15

When planning activities with students, we suggest that you take into account the as-

pects of planning, implementation, and preparation presented below.

Make sure to thoroughly prepare your training material and methodologies

When identifying topics that are the most relevant to your school’s community, use in-

formation collected by analytical tools presented above (surveys, mechanisms of scho-

ol-related violence, etc.).

Assess the most appropriate activity form

Could it be class meetings? Integrated lessons, e. g., civic education or ethics? 

Afterschool activities? Non-formal education? When choosing the form of activities, con-

sider the possibility to ensure their continuation.

15  Based on: UNESCO and UN Women Global guidance on addressing school-related gender-based violence 2016, 

World Health Organization 2019, School-based violence prevention: a practical handbook, pp. 25
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Plan the activities and ensure their continuity and consistency

When planning long-term activities, divide the material for all the activities in your time-

line, e. g., 30 sessions during 3 years. You can do that by using existing training plans 

and programmes. Such planning could be aided by examples of long-term methodo-

logies from abroad, such as “The Incredible Years” for preschoolers16, PATHS for those 

who attend primary schools17, or LST18 for secondary school.

Ensure that the material is appropriate and relevant to the groups you will be wor-

king with

Make sure that your educational material is age-appropriate for your students and co-

responds to their readiness to investigate the presented topics and situations. Consider 

what form is the most appropriate to present such material to the whole school, in a 

classroom, in groups, and during individual conversations and consultations.

Review the educational material and methodologies together with your colleagues and, 

if necessary, with experts19. Consult the students, too: what would be most relevant to 

them in such activities? Which methodologies do they find the most acceptable?

Ensure the students’ inclusion and safety during the activities

Use active teaching methodologies to help students “digest” potentially complicated to-

pics and to ensure their active involvement. Get acquainted with the protocol for dealing 

with sensitive topics and familiarise your students with it20, make sure that your stu-

dents are as emotionally safe as possible.

Make sure that you trust your competence

Make sure that you are ready to host activities on chosen topics: are you comfortable 

talking about them? Are you able to present them to the students freely, to host discus-

sions without prejudice? If you feel that it may be necessary, consider the possibility 

of getting help from guest lecturers or your colleagues, or taking part in competence 

building seminars.

Update your material regularly

16 https://incredibleyears.com/

17 http://www.pathstraining.com/main/

18 https://www.lifeskillstraining.com/

19 Experts’ and organisations’ contacts can be found in Chapter 2.4.

20 Find more information on dealing with sensitive topics in the Chapter on Cinema Education Guidelines (pp. 94).
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Make sure that the material you are using is effective and relevant (statistics, examples, 

and other important information should be regularly updated). Collect as much student 

feedback as possible and use it to adjust your methodologies and material accordingly.

Guidelines for hosting activities21

Since the topics at hand may be sensitive and complex, it is natural that additional trai-

ning may be needed to prepare to present and discuss them. These guidelines can also 

be shared with guest lecturers and educators who will work with the students to ensure 

coherence and sticking to agreements.

Prepare in advance

We know very well from our experience that it is hard to predict what an activity 

will look like in reality, including all its possible nuances: there are always unexpec-

ted challenges, students’ insights, discussion twists, and discoveries that may make 

adjustments to the planned teaching process. We also understand that, as members of 

your school’s community, you already have a very broad range of responsibilities and 

additional preparations may seem like an extremely time-consuming effort.

It is important to know that you are not alone in this. You do not have to create new 

methodologies or teaching plans on your own: in this publication, we provide examples 

of possible activities and links to other relevant sources of information. Furthermore, 

if equal involvement of school management and community is ensured, these respon-

sibilities can be shared among many people. When it comes to the balance of planning 

and improvisation, obviously, you know your students best, therefore do not hesitate to 

adapt the material to their needs. However, we would encourage you to review the the-

ory bits before every session, which will help you answer your students’ questions and 

host a sensitive and informative discussion on topics relevant to them. If you are asked 

a question to which you do not know the answer, suggest your group to look for it toge-

ther or tell them that you will look into it and answer it in a later session.

Create a participatory, active, and safe environment

Creating an appropriate activity environment is an important part of your role as an 

educator. Equal involvement of all participants is a common challenge during activities: 

some students tend to be more vocal than others. This is completely normal, but it is 

21 Based on: International Rescue Committee My Safety, My Wellbeing: Equipping Adolescent Girls with Key Knowl-

edge and Skills to Mitigate, Prevent and Respond to Gender-Based Violence 2019, pp. 9–10
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important to make sure that all participants feel that they can speak and be heard. This 

can be achieved even by simplest steps, e. g., setting the chairs in a circle, which helps 

the participants maintain eye contact. Theory should presented with the aid of games 

and other participatory activities that help students communicate informally and relax.

Rethinking one’s prejudices and discussing them with others is hard work, which requ-

ires a lot of concentration, patience, and energy. When hosting longer sessions, make 

sure to make longer breaks and coherently inform the participants about the whole 

process of the session: this will boost the overall sense of safety and confidence.

Before starting the training, dedicate some time to creating a safe environment. Sin-

ce the training will include sensitive topics, it is important to emphasise from the very 

beginning that this is a safe space, in which everyone has the conditions to freely share 

their thoughts and feelings. At the start of the training, discuss the specifics of gro-

up work ahead of you and agree on certain aspects/rules, e. g., talking in turns, being 

sensitive/considerate, respecting difference of opinion, not rushing oneself or others 

(giving space), having a right to stop (the right to stop sharing or speaking at any mo-

ment and to leave the room if negative emotional feedback is felt from others or from 

oneself), being active, abstaining from using phones during activities, etc.

Sensitive topics.  This training tackles sensitive topics: violence in close environment, 

sexual harrasment, sexual violence, coercion, psychological violence, etc. Statistically, 

every group of students may include several people who have experienced gender-ba-

sed violence, have lived or are still living in a violent environment. During the discussi-

ons, some participants (or hosts) may experience hurtful, uncomfortable, or traumatic 

memories of personal experiences, therefore it is important to be sensitive, to stick 

to the common agreements, and to ensure a safe atmosphere while sharing thoughts 

and feelings. Before introducing material related to sensitive topics, it is advisable to 

give the participants a heads-up so they have enough time to get ready; if someone is 

unwilling to take part in such discussions, they are allowed to abstain and stand back 

for this part. Review the visual materials that will be used in presentation: they should 

be informative, but not shocking or disturbing. Keep in mind that various images may 

evoke uncomfortable memories or reactions depending on each participant’s personal 

experiences. Images used to illustrate inappropriate content should only be displayed 

for a short time.

Importance of icebreakers and energisers

So-called “icebreakers” and “energisers” (also known as “activators”) are a great way to 
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keep your students active and motivated, as well as to give them a chance to relax and 

take a break from potentially difficult topics. Icebreakers will help you get to know the 

group closer and acquaint participants with one another, as well as create a cosier en-

vironment. Energisers will come in handy when participants are visibly tired, not active 

enough, or came back after a break. These auxiliary games are short and easy to play, 

but useful.

An example of an icebreaker. Ask the participants to sit in a circle and to come up with 

three facts about themselves: one of them should be true and the other two lies. Parti-

cipants take turns and tell their facts, and the group votes on which of the three is the 

truth. Then, the participant reveals which one was true. 

An example of an energiser. Write the same word on two post-it notes and prepare as 

many of these pairs as there are participants in your group. The participants each take 

a note and read their word silently. After your mark, each participant has to find their 

pair by using only body language. The last pair to find one another drop out of the game 

and another round begins. The last team to remain are the winners.

Icebreakers can also be used during online activities. E. g., ask each participant, which 

colour (or household item, natural phenomenon, animal, etc.) they feel the most like 

today and, if they wish, to comment their choice.

Language matters

When talking about topics related to violence and sexuality, it is important to maintain 

the balance between providing exact information/informative material and making sure 

that participants have enough space to express themselves and share their opinions. In 

other words, when providing information, try not to set the tone of conversation and not 

to impose a certain attitude on them, but rather to inspire them to rethink the ideas that 

arose in the discussion and the presented material.

Discussions benefit from open questions that do not exclude individual participants and 

address the group in general. A question is open if it does not imply a “yes or no” ans-

wer, requires a broader commentary, and encourages the participants to get actively 

involved into the discussion. Singling out a participant may result in them feeling un-

comfortable and tense and not wanting to share their opinions or experiences with the 

group; unless, of course, the participant in question initiated the discussion themselves. 

By asking open questions, you will provide enough space to each participant to express 

their thoughts on their own time and in their own tone.
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Furthermore, when addressing a question to a single participant, it is advisable to avoid 

“why” questions, as they may feel like accusations. Try to rephrase the question, e. g., 

instead of “why do you think so?”, ask “what was your way to this conclusion?” or even 

“what formed your opinion?”

Do not be afraid of silence. If you feel that a silent break is taking too long, ask the 

group: “What is this silence about? How do you feel about it?” This will encourage the 

participants to discuss the situation. Do not be afraid of questions that may sound naive 

or obvious: they may encourage discussion.

When presenting complex ideas and situations, use language that is accessible to the 

participants. Some ideas may benefit from role play or analogies: these may provide the 

necessary context.

Below are the descriptions of six activities designed to develop emotional intelligence 

and foster self-esteem, recognition of gender stereotypes and their consequences, and 

equal interpersonal relationships. When hosting these activities, you may want to use 

the guidelines provided above, but also do not hesitate to adapt this material to the ne-

eds of your community and your own insights.



43

MODULE “SKILLS FOR SUCCESSFUL COMMUNICATION”

This module is comprised of two activity sessions designed to develop young people’s 

emotional intelligence and boost their self-esteem. Ability to identify and communicate 

one’s own and others’ feelings and identify the impact of gender stereotypes on self-es-

teem contributes to improving a person’s emotional health, lays the foundations for 

healthy interpersonal relationships, allows to address everyday situations more cons-

tructively, and helps prevent gender-based violence.

Goals:

 ■ developing the ability to identify one’s own feelings, accept others’ feelings, and 

communicate them in interpersonal relationships (in family, at school, among 

friends, with a romantic partner);

 ■ improving active listening skills;

 ■ developing empathy and improving skills of self-regulation;

 ■ building resistance to peer pressure;

 ■ encouraging interpersonal trust;

 ■ improving the ability to critically assess gender stereotypes;

 ■ boosting self-esteem;

 ■ providing tools to build self-esteem;

 ■ developing skills of critical thinking and decision making.

#EQ development

Activity: “Developing Emotional Intelligence”

Duration: 45 minutes.

A short description. During this activity session, you will use practical tasks to develop 

the ability to identify, express, and communicate feelings together with the students, 

and discuss possible constructive responses to strong emotions.

Preparation.  A “Moodmeter”, hung in the classroom, would be handy, as well as its 

copies for every participant. A slideshow of theoretical presentation of emotional intel-

ligence is necessary, as well as slides or other visual material with “buttons” on them 

and a sheet with advice on how to react to intensive emotions. Ballpoint and felt-tip 

pens and large sheets of paper would come in handy, too.
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00:00–00:05

Laikas

Presentation of the concept 
of emotional intelligence

Trumpas užsiėmimo dalies 
aprašymas

Reikalingos priemonės

A slide or a large sheet of paper with 
information on the concept

00:05–00:20 Thermometer of Feelings: 
“Moodmeter”

A large print of the “Moodmeter” and an 
A4 copy for every participant

00:20–00:27 “My Buttons”
A practical exercise of identify-
ing triggers of intense emotions 
and developing skills of self-reg-
ulation

Slides with buttons on them

00:27–00:40 Self-regulation and e�ective 
communication

A4 sheets of paper for work in pairs, 
copies of the advice sheet

00:40–00:45 Reflection

Apie 10 min. Additional activity: role play

Užsiėmimo tvarkaraštis

If it is an online session: a shared “Moodmeter” can be created by using Google Jambo-

ard (a Google product that simulates a whiteboard): participants will be able to “stick” 

post-it notes with their names next to emotions. Working in pairs, participants can use 

Google Docs to draw up plans of reacting to intense emotions. Roleplaying on Zoom can 

be done by dividing participants into several groups, assigning a different situation to 

each group, and giving the groups some time to discuss and prepare.

Potentially sensitive topics. Talking about feelings and triggers of intense emotions 

may evoke personal memories of situations, in which a student was either a victim of 

inappropriate behaviour or behaved aggressively themselves. At the start of the sessi-

on, create a safe environment by discussing and agreeing on general rules: respectful 

communication, tolerance of difference of opinion, avoiding insulting or shaming others 

for thoughts and feelings expressed during the session. It is important to moderate the 

activity in such a way that the participants could freely choose which personal stories 

and feelings they want or do not want to share. If necessary, leave extra time for re-

flection or assign homework: drawing or colouring in the feelings that arose during the 

session.

A detailed descripion of sections listed in the schedule:  
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00:00–00:05 Presentation of the concept of emotional intelligence

Remind the participants of the agreed general rules to make sure that the working en-

vironment is safe. Then, invite the students to share their understandings of the concept 

and importance of emotional intelligence.

Present the components of emotional intelligence on a slide or a large sheet of paper 

and discuss them briefly:

 ■ Self-awareness: the ability to identify and accept one’s emotions and recognise 

their impact on oneself and others.

 ■ Self-regulation: the ability to regulate or manage one’s impulses and emotions.

 ■ Motivation: the ability to motivate oneself or others to pursue goals and to set 

the mood and clear milestones for that.

 ■ Empathy: the ability to identify others’ feelings, respond to them and act appro-

priately.

 ■ Social skills: skills that ensure effective communication, relationship building, 

conflict management, consideration of one’s own and others’ needs.  

You can have a short discussion on why emotional literacy is necessary and ask the 

students how skills of emotional intelligence have helped them in their lives. An emo-

tionally intelligent person allows themselves to feel various emotions, accepts them, 

and is able to identify what caused this or that feeling. Emotional literacy allows us to 

know ourselves better: e. g., when we are angry at someone, we do not write it down as 

just being in a bad mood, but clearly understand the causes of our feelings. Emotional 

literacy also helps us understand emotions of others and communicate our feelings in 

appropriate ways. The skill of mirroring emotions is crucial when building and maintai-

ning close relationships, because feeling understood fosters the feeling of trust. When 

we understand our own and other people’s emotions, we can use these skills in our 

everyday lives to communicate with others and to build respectful and equal interper-

sonal and professional relationships.

Self-awareness, also known as the ability to identify emotions, is an extremely impor-

tant skill that is not always that easy to attain. Quite often, we do not even allow oursel-

ves to admit that we are feeling certain feelings, especially when they are unpleasant. 

Therefore, let us practice this ability.

Distribute a copy of the “Moodmeter” to each of the participants and ask them to circle 

the emotions that they feel today (the emotions can come from different quartiles).
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00:05–00:20 Thermometer of Feelings – “Moodmeter”

Copyright © 2021 Marc Brackett, Ph.D. - All rights reserved.

Which ones of you circled the emotions on the right (yellow and green)? Which ones of you 

circled the emotions on the left (red and blue)? Was it easy to find an emotion that defines 

your feelings?

Ask the students to present their “moodmeters”. You can also circle the prevalent 

emotions on the big Moodmeter poster and create a general map of the class/group’s 

emotions.

What are the applications of the ability to identify and name one’s feelings?

By devoting time and attention to our feelings, we can understand the real sources of 

certain emotions and what they are trying to tell us: which our needs are satisfied or 

abandoned, whether we live according to our values, whether our boundaries were vio-

lated, and whether we are treated properly.

00:20–00:27 “My Buttons”

This activity allows one to identify the triggers that evoke impulsive emotions, as well 

as to practice identifying intense feelings. This skill is extremely important to success-

ful communication of feelings and self-regulation. 
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EVERYTHING GOES AGAINST MY 
PLAN

I DO NOT GET WHAT I WANT

MY BODY HURTS

I AM FORCED TO DO THINGS I DO 
NOT LIKE

I AM REPRIMANDED FOR MY 
BEHAVIOUR

MY FEELINGS ARE IGNORED

I AM BEING CALLED NAMES OR 
TEASED

I AM BEING CRITICISED

SOMETHING IS TAKEN AWAY 
FROM ME

SOMEBODY TOUCHES ME WITH-
OUT MY CONSENT

Sometimes, certain events evoke unpleasant feelings. Sometimes, we feel as if some-

body has “stepped on” a certain “button” of ours, and our body reacts immediately: our 

shoulders get tense, breathing intensifies, sometimes our fists clench without us even 

being aware of it or we feel like on the brink of explosion. What feelings do you feel in 

your body when you get angry? When you are sad? Resentful? Enraged?

Here, you see “buttons”: when they are pressed, we often feel intense emotions. Pick 

several “buttons”, write them down, and name the emotions that they evoke in you  (you 
can use the Moodmeter).

We suggest you to choose 6 to 8 “buttons” and present them on a poster or a slide.

Ask the participants to present the feelings and emotions that a certain “button” trig-

gers in them. Notice how the same “button” can trigger different feelings in different 

students.

If some participants do not find any of the “buttons” appropriate, encourage them to 

create their own.

00:27–00:40 Self-regulation and effective communication

Share your feelings: what do you want to do when a “button” is pressed? Is such beha-

viour socially acceptable? What would help you react to strong emotions appropriately?

Ask the students to work in pairs and draw up plans of reacting to strong emotions:



48

HOW TO REACT WHEN YOU FEEL 

E. g.: how to react when you feel irritated? Enraged? 

Ask some of the pairs to present their plans and summarise: what helps ensure both 

emotional health and successful communication? If necessary, distribute advice sheets.

! Do stress that in cases of violated boundaries, bullying, harrassment, or violence, it 

is much more important to reinstate boundaries than to identify one’s feelings. This 

can be done by using this three-step rule:

1. Clearly show that such behaviour is unacceptable (say “stop”, “cut it”, “this is unac-
ceptable”, etc.).

2. Get out of the situation.

3. Tell adults about the event: report it to a teacher, social educator, psychologist, pa-
rents/guardians, or other trusted adults.
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Material for distribution

Advice sheet: “How to react when facing strong emotions?”

Identifying one’s emotions helps regulate one’s feelings and communicate them more 

successfully. Besides, when intense feelings are named and voiced, emotions often sub-

side and we can react more appropriately and feel better.

Tips on how to react when feeling strong emotions:

 ■  identify and voice the emotion: “I feel anger”, “I am irritated”, etc.;

 ■  have a break, leave the situation: “I need to be alone right now”, “Excuse me for a 
second”, etc.;

 ■  look for the exact button that was pressed;

 ■  use “I” sentences (“I got upset when I heard...”) instead of “you” sentences (“You 

upset me, because...”);

 ■  move the emotion away by dancing, mimicking a rock concert, shaking your body 

or arms, etc.;

 ■  sing the emotion away: put your favourite song on and sing along;

 ■  take care of your emotional and physical well-being (yoga, jogging, relaxation 

exercises, a walk in a forest, a screen-free day, a nap, etc.).

When our boundaries are violated, it is important to:

 ■ clearly show that such behaviour is unacceptable and stop it (by saying “stop”, 

“cut it”, “this is unacceptable”, etc.);

 ■ get out of the situation;

 ■ tell adults about the event: report it to a teacher, social educator, psychologist, 

parents/guardians, or other trusted adults.



50

Additional activity: role play

Duration: around 10 minutes

Ask the students to re-enact a recent situation that happened to them and evoked 

strong emotions. You can collect several situations and have several volunteers re-

enact them.

E. g.: 1) my exam grade was lower than I expected it to be; 2) my parents broke the pro-

mise to let me go to a party; 3) my best friend went to cinema with someone else; etc.

Have the participants take up certain roles and re-enact the situations. If there is enou-

gh time, swap the roles and play the same situation for the second time.

Give the students several minutes to re-enact a situation, then discuss it with them.

Discussion questions: What emotions did you identify? What would you have done di-

fferently? Did you manage to communicate your feelings effectively? Perhaps you have 

new thoughts to add to the reaction plan?

00:40–00:45 Reflection

Students take turns to talk about what they have learned and what they were thinking 

about during the activity.

Key points of the activity

Identifying one’s emotions helps regulate one’s feelings and communicate them more 

successfully. Besides, when intense feelings are named and voiced, emotions often sub-

side and we can react more appropriately and feel better.

Emotional intelligence education is especially important from a gender perspective, be-

cause gender stereotypes and roles may limit the possibilities for boys and young men 

to develop their emotional intelligence and emotional space (e. g., “Don’t cry, be a man”), 

as well as their skills of effective communication; this is especially visible in societies 

that normalise male aggression (e. g., “Boys will be boys”).

Activity: “Sources and Consequences of Gender Stereotypes and Pre-
judices”

Duration: 1 hour and 10 minutes
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00:00–00:03

Time

A short introduction into the 
activity

00:03–00:30 Gender-stereotypical 
expectations

Short description of activity Necessary materials

00:30–00:35 Gender prejudices’ impact on 
people’s behaviour and 
personal development

Large sheets of paper, marker pens

Paper notes, pens, a large sheet of paper 
and a stand for posters, marker pens

00:35–01:00 Presentation on impact of 
gender stereotypes

PowerPoint (hereinafter: PPT) 
presentation

1:00–1:10 Discussion and end of 
session

A short description. This activity is aimed at developing the participants’ consciousness of 
gender stereotypes and their impact on behaviour, as well as encouraging them to reco-
gnise how gender prejudices lead to certain social behaviour.

Preparation. You will need post-it or other paper notes, pens, and large sheets of paper. 
Prepare a slideshow presentation on the gender prejudices’ impact on personal develop-
ment.

If it is an online session: the participants can share their memories of gender prejudices 

in their childhood via Google Jamboard, by “sticking” their notes on a “whiteboard”.

A detailed descripion of sections listed in the schedule:

00:00–00:03 A short introduction into the activity

In this activity, it is important that the participants sit in a circle. Give each participant 

several paper notes and a pen. Tell them that you will ask them to explore their memo-

ries.

00:03–00:30 The participants’ insights into gender-stereotypical expectations

What is the first question that people ask a woman who is pregnant or has recently 



52

Expectations for girls/women Expectations for boys/men

Tidy

Humble

Cleans the house, makes food

Sensitive

Should not walk alone at night

Takes care of brothers and sisters

Does not cry

Strong and muscular

Does manual labour

Must help parents

Should be courteous to girls

Will fight when bothered

given birth? Yes: “Boy or girl?” At that moment, something happens: the new parents 

decorate the baby’s room in a certain way, buy certain gifts, clothes of certain colours, 

meant either for a boy or for a girl.

This process continues throughout our lives, so I would like to ask each of you to take 

several notes and write down all the messages, expectations, and demands that you 

heard in your childhood or still hear at home and at school just because you were born 

either a girl or a boy. Write down everything that you hear being told to girls and young 

women, or to boys and young men, just because they are either girls or boys, young 

women or young men. What do and did people expect and demand from you and from 

them?

You can also ask the participants to think about where these rules, expectations, and 

demands come from: did they hear it personally from their close ones, at the kindergar-

ten, at school, at home, on TV?

Give the participants around five minutes to write down their insights. Tell them to 

write down memories about girls and women on one note, and about boys and men 

on another. Then, ask each participant to voice the messages they have heard. In the 

meanwhile, write WOMEN on one half of a large sheet of paper and MEN on another, 

and write down the participants’ memories or let them stick their notes onto the large 

sheet themselves, and have them read out loud what they wrote. Tell them that it is 

very important to voice all the messages they wrote down, even if they repeat. Mark the 

repetitive or similar messages: that way, you will see which statements/prejudices are 

prevalent.
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It is important to stress that this does not mean that we think men and women are or 

should be like that: these are only messages that we receive/hear.

An example of the chart (these are the examples that we have collected in trainings, 

they can vary according to the group):

It is important to stress that this does not mean that we think men and women are or 

should be like that: these are only messages that we receive/hear.

An example of the chart (these are the examples that we have collected in trainings, 

they can vary according to the group):

This picture shows the various sources from which we learn what men and women sho-

uld be like. The general name for such rules is “gender roles”. These roles are presented 

to us as standardised boxes that we must fit into. In short, we call these boxes “gender”. 

It consists of social norms and roles that the society expects of us: what a man or a wo-

man should behave and look like, what he or she should feel.

00:30–00:35 Gender prejudices’ impact on people’s behaviour and personal develop-

ment

Ask the participants to imagine that all these messages are heard by real children. 

What happens, when this boy and this girl grow up to be, e. g., Rose or Ben: what people 

do they grow up to be if they stick to all the rules listed in the chart? Of course, in real 

life, our personalities are much more complex and we do not necessarily act according 

to all the messages we have received from the very childhood, and interpret them ac-

cording to our very different personal experiences. Write down the participants’ insights 

under corresponding statements.

What kind of people would Rose and Ben be? Would you want to be around such people: 

to work and study with them, to have them in your family? How would the society treat 

them? Would you want to be Rose and/or Ben?

00:35–01:00 Presentation on impact of gender stereotypes

Time for your presentation on social impact of gender stereotypes. Present examples 

of various statistics on women’s and men’s professional choices, gender proportions in 

the parliament, the government, your municipal council, on suicide rates according to 

gender, men’s and women’s life expectancies, time spent doing house chores (including 

information on whether they live alone or with a partner, whether they have children). 
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00:00–00:05

Laikas

Mirror of Self-Esteem

00:05–00:20 What is the impact of 
gender stereotypes on our 
self-esteem?
Work in groups

Trumpas užsiėmimo dalies 
aprašymas

Reikalingos priemonės

00:20–00:40 What boosts self-esteem? A4 sheets of paper, felt-tip pens, copies of 
the idea sheet for work in groups

Small notes, pens

Large sheets of paper, felt-tip pens

00:40–00:45 Reflection

Prepared statements Apie 10 min. Additional activity:
You Are Valuable

Briefly discuss the “glass ceiling” effect and obstacles that women face on their way to 

leading positions, as well as how expectations for men lead to worse emotional heal-

th and dangerous driving, how gender inequality contributes to domestic violence. To 

make a point on how sexual harrasment and gender-based violence is socially norma-

lised, you can use examples from representation of different genders in advertising, 

magazines, etc. In advertising, women are often not only objectified, but also sexualised, 

whereas men are shown only as muscular bodies, thus contributing to the cult of the 

body. All of this directly influences our perceptions of not only others’, but also our own 

bodies.

Gender stereotypes also normalise toxic relationships: on TV and in movies, we see ro-

manticised jealousy and violence that stems from it, as well as normalised lies, distrust, 

and control in relationships.

01:00–01:10 Discussion and end of session

As we can see, various socially constructed expectations influence the quality of life of both 

men and women.

Ask the participants to share their insights into what could be done differently and what 

could help overcome gender stereotypes. 

#BoostingSelf-Esteem

Activity: “Boosting Self-Esteem”

Duration: 45 minutes.

A short description. In this session, you will investigate the impact of gender stereoty-

pes and roles on our self-esteem and look for ways to feel better and understand your 

uniqueness and worth.
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00:00–00:05

Laikas

Savivertės veidrodis

00:05–00:20 Kokią įtaką mūsų savivertei 
daro lyčių stereotipai?
Darbas grupelėse

Trumpas užsiėmimo dalies 
aprašymas

Reikalingos priemonės

00:20–00:40 Kas padeda pakelti 
savivertę?

A4 formato lapai, flomasteriai,
idėjų lapo kopijos darbui grupelėms

Maži lapeliai, rašikliai 

Dideli lapai, flomasteriai

00:40–00:45 Refleksija PPT prezentacija

Paruošti teiginiai Apie 10 min. Papildoma užduotis:
Tu esi vertinga (-as)

Preparation. You will need small notes, pens, large sheets of paper, felt-tip pens, sheets 

of colour paper, sticky tape, and a copy of the idea sheet for each group. For the additio-

nal activity, prepare the sheet/list of statements.

If it is an online session: the activity is easily adaptable for online work. Work in groups 

can be carried out on Zoom; during the additional activity, participants can mark the 

“yes” answer by pressing one of the reaction buttons or “raising a hand”.

Potentially sensitive topics. At the start of the session, create a safe environment by dis-

cussing and agreeing on general rules: respectful communication, tolerance of differen-

ce of opinion, avoiding insulting or shaming others for thoughts and feelings expressed 

during the session. When discussing gender-related issues, the students may start 

identifying with their gender group and representing it, e. g., by starting their sentences 

with “We men...” It is crucial to remind the students that gender-based expectations 

are not a matter of our individual choices, but a part of systemic inequality that we are 

trying to deconstruct and reform. Topics of self-esteem may be sensitive to students 

whose self-esteem is low, therefore it is important to give them enough space and let 

them choose to what degree they are willing to open up.

A detailed description of sections listed in the schedule:

00:00–00:05 Mirror of Self-Esteem

Remind the participants of group agreements to ensure a safe working environment. 

Then, explain to them briefly that today you are going to talk about self-esteem and 

what influences it. Distribute small notes and pens to the students.     

Before we delve into today’s topic, I want to ask you to draw a mirror on your note. Let 

us look into our inner mirror and grade our self-esteem from one to five. Write the grade 

on your note; do not worry, nobody will see it.

Then, continue with a discussion on what is self-esteem and what determines it.
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In your opinion, what determines the way we feel and think about ourselves?

Quite often, our self-esteem is determined by the way we were treated when we were 

little, others’ expectations for and behaviour towards us, and the comments we hear 

about ourselves. The grade that we awarded our self-esteem depends on our general 

opinion about ourselves and our worth. This opinion can be either positive (“I am good”, 

“I am valuable”) or negative (“I am bad”, “I am worthless”). When this general opinion is 

positive, we say that a person has high self-esteem, and when it is negative, we say that 

they have low self-esteem.

Together with the students, discuss the importance of self-esteem. Self-esteem immen-

sely influences a person’s communication with the world around them. Usually, people 

with high self-esteem:

 ■ are proud of their achievements;

 ■ know how to take responsibility for their actions;

 ■ patiently accept failures and situations in which not everything goes according to 

their desire;

 ■ enthusiastically accept new challenges;

 ■ allow themselves to experience and express various feelings;

 ■ are aware of their needs and how to defend them.

! It is important to stress that low self-esteem does not signal objective facts, but 

rather just a person’s negative opinion about themselves. Just like any other opinion, 

this one can be partially distorted or completely wrong.

00:05–00:20 What is the impact of gender stereotypes on our self-esteem?

Throughout our lives, we hear various gender-related comments and face gender-based 

expectations. Let us share our insights in groups.

Divide the participants into groups of four and ask them to discuss and write down on a 

large sheet of paper:

1. What is the impact of gender stereotypes on boys’ self-esteem?

2. What is the impact of gender stereotypes on girls’ self-esteem?

Each group presents the results of their work and constantly supplement them with 

new insights.
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Summarise the students’ insights into how socially prevalent expectations impact our 

lives. Gender-based expectations are a heavy burden that hinders both girls and boys 

from fully realising themselves and makes them doubt themselves. Girls, especially, 

find it hard to be decisive and proactive and to set clear boundaries. Prevalent gender 

stereotypes make it hard for boys to express their feelings in a constructive manner 

(it is considered “unmanly”) and normalise aggression as a means of communication, 

which often leads to disappointment and loss of self-respect. Boys may often feel extre-

mely competitive and wish to prove their “manliness”, which encourages them to take 

unwarranted risks; girls may often find themselves in situations where they feel guilty 

for other people’s inappropriate behaviour towards them.

End the discussion with an emphasis on how gender stereotypes limit our choices, 

therefore it is crucial to be able to be critical towards them and not to forget that each 

person is unique, interesting, and valuable, and that each of us is creating their own 

identity as a unique dish, not as a fast-food meal that comes exclusively from either a 

pink or a blue box.

00:20–00:40 What boosts self-esteem?

Pick 8 to 10 positive statements that suit your group the best. Ask the participants to sit 

in a circle and stand up when they hear a statement that is true about them.

Stand up, if you:

 ■ get good grades

 ■ are good at sports

 ■ are smart

 ■  have a strong will

 ■  are responsible

 ■  help others often

 ■  are sincere

 ■  are a loyal friend

 ■  like to have fun

 ■  are good in arts, music, or theatre

 ■ like to read a lot

 ■  are interested in new things

 ■  are a caring sibling

 ■  are healthy

 ■  contribute to the well-being of society

 ■  are polite

 ■  are respected

 ■  are loved

 ■  are unique
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Then ask the students to discuss about what helps them when their self-esteem is low.

Sometimes, when our self-esteem is low, we need first aid to feel better. What should 

we do when we feel unsure about ourselves, when it seems that others do not value us, 

etc.?

Divide the students into groups and ask each group to prepare “The Self-Esteem First 

Aid Kit”. They can visualise it as a toolkit or a toolbox, as well. If you see that a group 

lacks ideas, you can distribute copies of the idea sheet as an example of “The Self-Este-

em First Aid Kit”.
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Material for distribution

Idea Sheet: “How to Boost Your Self-Esteem”

 ■ listen to cheerful music that you associate with something pleasant;

 ■ engage in pleasant, favoured activities;

 ■ walk around the room with your chest forward, your feet proudly and firmly on 

the ground;

 ■ text a person close to you (e. g., a friend) and ask them what they like about you;

 ■ write down some compliments to yourself and stick them on your wall;

 ■ do not compare yourself to others;

 ■ remind yourself that you do not have to be like anyone else, that you are a unique 

personality;

 ■ make a list of people who support you (and think whether perhaps it is time to 

call or meet them);

 ■ dance like no one is watching;

 ■ …

 ■ ...

 ■ ...
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Each group presents their first aid kit and take a photo of them for future use. The main 

expressed ideas may also be listed on a sheet of paper.

Additional activity: “You Are Valuable”

Duration: around 10 minutes

Lost in everyday bustle, busy with our jobs and activities, we often forget to tell the 

words of praise and appreciation to those around us. Ask the participants to stick a she-

et of paper on each other’s backs and to write praises about a character trait, behaviour 

or thought model, abilities, etc., of that person. Praises of appearance are not accepted. 

Ask each student to write compliments on the backs of five people: if a participant alre-

ady has five praises on their back, we move to the next one.

00:40–00:45

Reflection

Participants sit in a circle and take turns to answer the same question: With what fee-

ling or short insight do I leave this session?

Svarbūs šio užsiėmimo akcentai 

Gender stereotypes and roles impact self-esteem of both girls and boys: students start 

doubting themselves; girls, especially, find it hard to be decisive and proactive and to 

set clear boundaries; it is harder for boys to express their feelings in a constructive 

manner (it is considered “unmanly”). Gender stereotypes normalise aggression as a 

means of communication among boys, which often leads to disappointment and loss of 

self-respect. Gender-related expectations limit possibilities of self-realisation, encoura-

ge competition and the need to prove one’s “manliness” or “womanliness”, which can all 

lead to risky choices (speeding, alcohol use, unsafe or non-consensual sexual relations).

Do not forget that low self-esteem does not signal objective facts, but rather just a 

person’s negative opinion about themselves. Just like any other opinion, this one can be 

partially distorted or completely wrong. It is very important to have a “Self-Esteem First 

Aid Kit” that could remind each of us that we are important, valuable, and unique.
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MODULE “BUILDING HEALTHY AND RESPECTFUL RE-
LATIONSHIPS”

This module consists of several topics for classes/activities that can help talk to the 

students about building interpersonal relationships, including romantic relationships, 

friendships, and relationships with family members, relatives, etc. This module’s acti-

vities will help the young people to identify healthy and toxic relationships and tell one 

from another.

Goals:

 ■ understanding the differences between healthy and toxic relationships (especial-

ly in the case of romantic relationships);

 ■ being able to identify and respond to situations in relationships, when consequ-

ences of gender-based prejudices and harmful relationship norms are experien-

ced;

 ■ gaining skills of setting boundaries in relationships;

 ■ developing the ability to create and maintain healthy relationships;

 ■ developing the ability to recognise signs of toxic relationships and to react to 

them as quick as possible by terminating the relationship or seeking help.

#HealthyRelationships

Activity: “Identifying healthy and toxic relationships”

Duration: 45 minutes

A short description. This activity is meant to build your ability to identify and understand 

traits of healthy and toxic relationships.

Preparation. Pre-prepared statements to be discussed with the students when talking 

about different types of relationships; a slideshow, if you want to present the informa-

tion on healthy and toxic relationships and their traits visually; and two sheets of paper 

with words “Agree” and “Disagree” on them.
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00:00–00:05

Time

“The Chairs” or some other 
short game to warm up the 
atmosphere

Short description of activities Necessary materials

00:05–00:25 “Agree / Disagree” 
statements and discussion
During this activity, you will 
discuss pre-prepared 
statements with the 
students

Pre-prepared statements that fit your 
group of students and two sheets of 
paper on the wall with words “Agree” and 
“Disagree” on them

Chairs

00:25–00:40 Discussion: what is a 
healthy/toxic relationship?
A short presentation on 
healthy and toxic 
relationships that involves 
the students

A slideshow presentation of traits of 
healthy and toxic relationships OR large 
sheets of paper or a whiteboard for 
writing on

00:40–00:45 A short reflection and 
summary

Schedule: 

If it is an online session: For the introductory game, you can ask the students to tell 

what colour reflects their current mood the best and why. The “Agree / Disagree” 

statements can be discussed by using visual tools, e. g., by creating a page for each 

statement on Google Jamboard, on which the students could mark their positions, or 

by using the menti.com platform. If these tools seem too complex, you can also use a 

simple Google Doc that you will share with the students. Slideshow presentation can be 

demonstrated on any platform for online classes/meetings.

Potentially sensitive topics. When discussing romantic relationships with young people, 

it is important to create a safe atmosphere for an open and respectful discussion, since 

some of them may be in toxic relationships at the moment or may have had sensitive 

relationship-related experiences. Be ready to react to bullying or offensive comments. 

Such behaviour is not necessarily malevolent: young people can behave like that witho-

ut understanding that their words or actions are hurtful.

It is also important to remember that many models of interpersonal, and especially 
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romantic, relationships are still based on negative gender-related prejudices, to which 

none of us are immune.

A detailed description of sections listed in the schedule:

00:00–00:05 “The Chairs”

Sit in a circle and make sure that all participants are visible to one another. For starters, 

play a short game (not necessarily the one described here) to warm up. The number 

of chairs must be one fewer than the number of persons (including you). A person who 

begins the game (you) stands in the middle of the circle; their aim is to sit down on one 

of the chairs. Different statements are said out loud, those on the chairs listen to them 

and, when a statement fits them, stand up and must change places with another par-

ticipant who stood up. While the students are changing seats, the person in the centre 

must find a free chair and sit down. Examples of statements: Those who have siblings, 

change seats! or Those who play an instrument, change seats! A person who does not 

manage to sit down goes to the centre of the circle and thinks of the next statement. To 

avoid boredom, play the game until 5–8 people spend some time in the centre.

00:05–00:25 “Agree / Disagree” statements and discussion

  For this section, have the pre-prepared statements that you will read and ask the stu-

dents to choose a position in the room. Hang a sheet of paper with the word AGREE on 

a wall and a sheet of paper with the word DISAGREE on a wall on the other side of the 

room. Ask the students to choose one of these options, but if they feel that they neither 

agree nor disagree with a statement, they can also stand in the middle. Pre-prepared 

statements should be related to certain behaviour that is either healthy or toxic in a 

relationship and often corresponds to existing gender norms.

You can ask a volunteer to play the role of secretary: to write down the statements and 

count how many students agree or disagree with them.

If you feel that it is necessary, you can change the rules a little bit and ask the students 

to stand at any spot of the spectrum according to the percentage of their agreement 

with the statement in question (0 percent—completely disagree, 100 percent—comple-

tely agree, 35 percent—rather disagree, etc.). This variation may come in handy if parti-

cipants choose to stand in the middle of the classroom too often and make it harder to 

have a constructive discussion.
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Read the statements and ask the students to think carefully about their answers.

After each statement, ask one, two, or three students who chose different positions to 

share their reasons and to comment on them. Try to have different students speaking 

each time, so as to make sure that the discussion is not hogged by those who are eager 

to express their opinions.

Below, we provide several examples of statements, which you can edit and adapt accor-

ding to your needs:

1. If a boy pulls a girl’s hair, lifts her skirt, etc., he is only showing attention.

2. On a date, the guy should pay for everything.

3. In a relationship, it is important to support and listen to each other.

4. If I am jealous about my girlfriend/boyfriend, it means I really care for them.

5. Sometimes, a person may say “no”, but mean “maybe” or “yes”.

6. Shouting at your girlfriend/boyfriend is normal if there is a reason for it.

7. It is normal to tell your boyfriend/girlfriend what they should do in their spare 

time.

After discussing all the statements, ask the participants, which of them they found the 

most memorable and why. During the activity, try to help the students reflect on their 

attitudes to certain gender-based expectations and the meaning of these expectations.

Svarbi informacija edukatorei/mokytojui: Svarbu mokiniams pabrėžti, kad visi mes It 

is important to tell the students that we all have certain attitudes towards each other. 

It is important to understand that attitudes related to expectations and demands based 

on interpersonal relationships and gender often influence our own behaviour towards 

other people. However, attitudes are obviously not static and can change over time.

According to the 2020 survey of students and teachers in nine schools in three different 

municipalities of Lithuania, almost half of the students (both girls and boys) tended to 

perceive jealousy in interpersonal relationships as an expression of support, care, and 
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love, and did not see jealousy as a tool to control and/or stalk another person.

The survey also showed that boys more often tend to think that they should pay for eve-

rything when on a date. It is important to analyse this attitude from perspectives of both 

genders, since a person who did not pay for entertainment, food, or coffee, may start 

feeling “indebted” and doing things that they perhaps do not want to do: being polite or 

listening to unpleasant things, going somewhere together, allowing themselves to be 

touched, or even kissing or having sex. Such expectations usually target girls, but they 

are relevant to boys, too: everyone should know how to set their own boundaries and 

recognise others’.

During this activity, students may find it uncomfortable to openly talk about relati-

onships, dating, and sex, and they may start using jokes as a defense mechanism, so it 

is important to be adamant that, when it comes to consent (to be touched, to have sex, 

or to be intimate in any way), neither “maybe” nor silence mean “yes”.

More on consent and setting boundaries: Module “Importance of Consent and Setting 

Boundaries“ (p. 81).

00:25–00:40 Healthy or Toxic?

Divide the class into pairs or small groups. For this activity, it is important that students 

in the same pair or group trust each other, otherwise they may not want to share their 

thoughts with people that are potentially not friendly towards them or that they do not 

feel safe with. Therefore, if you do not trust your knowledge of your class, let them divi-

de into pairs or groups by themselves.

Now, we will discuss healthy and toxic relationships. Since this topic may be sensitive, I 

would

Give the pairs or groups 5 minutes to draw and discuss charts which would have traits 

of healthy relationships on one side and traits of toxic relationships on the other. You 

can provide examples: e. g., how people in different relationships talk and behave with 

each other; what their level of trust is; what they do when they disagree on something; 

what they do together; etc.

When the students have discussed their charts, ask several of them to share their insi-

ghts and us them to create a general chart, to which you can also add your own thou-

ghts.
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HEALTHY RELATIONSHIPS TOXIC RELATIONSHIPS

Trust

Respect

Honesty

Needs. Both persons can talk about their 
needs and feel that their needs are 
respected.

Equal communication. Needs of both sides 
are taken into account, both sides feel that 
they can talk about their needs.

Support. Both persons are happy about each 
other’s successes and console each other 
when their partner is sad or disappointed.

Acceptance
Both sides accept the other person the way 
they are. 

Trying to change the other. One person (or 
both) tries to change the other into what 
they want them to be.

Hobbies. Both sides value the other person’s 
hobbies and personal interests, support them 
in their undertakings, feel that they can learn 
from them, and are happy about the other 
person’s growth.

Hobbies. The other person’s personal 
interests, achievements, and growth are 
seen as threats, personal interests are seen 
as a conscious obstacle to spending time 
together, etc. 

Conflict resolution
Con�icts are used to develop trust, feelings 
and needs are discussed openly and 
respectfully.

Conflict resolution. One side (or both) 
refuses to communicate, shouts and 
insults the other when something goes 
wrong. 

Respecting boundaries.
Both persons accept the fact that their 
partner may not want to do something 
together.
Break-up is accepted by both, they can talk 
about it.

Fear

Lies

Needs. One person neglects their own 
needs, and the other person’s needs are 
deemed more important.

Dominance. Relationship lacks compromises, 
one side usually gives in to the other. 

Envy. When one person is successful, the 
other feels insecure and threatens their 
partner.

Violating boundaries. One person tries to force 
or talk another person into doing something they 
do not want or like, try to convince them, tell them 
that it is “only once”, etc. One person does not 
accept the fact that the other does not want to be 
with them, blames the other, makes them feel 
guilty, gossips about them, plans revenge, etc.

Both persons trust each other completely 
and are happy that their partner has other 
friends and hobbies.

Distrust/jealousy/isolation.

One person constantly checks the other 
person’s messages and social media, asks 
them who they spent or will spend time 
with. Using the pretext of spending more 
time together, they isolate their partner 
from friends and family.

HEALTHY RELATIONSHIPS TOXIC RELATIONSHIPS

Below, we provide several common traits of healthy and toxic relationships. To make 

your work easier and ensure that you can provide additional information easily, we re-

commend that you use these examples to create a presentation. During the presentati-

on, ask the students whether they recognise any of the traits in their own relationships, 

or ask them to add their own insights to these examples.
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HEALTHY RELATIONSHIPS TOXIC RELATIONSHIPS

Trust

Respect

Honesty

Needs. Both persons can talk about their 
needs and feel that their needs are 
respected.

Equal communication. Needs of both sides 
are taken into account, both sides feel that 
they can talk about their needs.

Support. Both persons are happy about each 
other’s successes and console each other 
when their partner is sad or disappointed.

Acceptance
Both sides accept the other person the way 
they are. 

Trying to change the other. One person (or 
both) tries to change the other into what 
they want them to be.

Hobbies. Both sides value the other person’s 
hobbies and personal interests, support them 
in their undertakings, feel that they can learn 
from them, and are happy about the other 
person’s growth.

Hobbies. The other person’s personal 
interests, achievements, and growth are 
seen as threats, personal interests are seen 
as a conscious obstacle to spending time 
together, etc. 

Conflict resolution
Con�icts are used to develop trust, feelings 
and needs are discussed openly and 
respectfully.

Conflict resolution. One side (or both) 
refuses to communicate, shouts and 
insults the other when something goes 
wrong. 

Respecting boundaries.
Both persons accept the fact that their 
partner may not want to do something 
together.
Break-up is accepted by both, they can talk 
about it.

Fear

Lies

Needs. One person neglects their own 
needs, and the other person’s needs are 
deemed more important.

Dominance. Relationship lacks compromises, 
one side usually gives in to the other. 

Envy. When one person is successful, the 
other feels insecure and threatens their 
partner.

Violating boundaries. One person tries to force 
or talk another person into doing something they 
do not want or like, try to convince them, tell them 
that it is “only once”, etc. One person does not 
accept the fact that the other does not want to be 
with them, blames the other, makes them feel 
guilty, gossips about them, plans revenge, etc.

Both persons trust each other completely 
and are happy that their partner has other 
friends and hobbies.

Distrust/jealousy/isolation.

One person constantly checks the other 
person’s messages and social media, asks 
them who they spent or will spend time 
with. Using the pretext of spending more 
time together, they isolate their partner 
from friends and family.

Ask the students whether they recognise these or similar traits in examples from their 

own lives, but do not force them to share their experiences or to be precise.

! It is important to stress

that healthy relationships are based on trust, respect, and taking into account the other 

person’s needs. In such relationships, parents and children, friends and colleagues feel 

good about having their own needs. Toxic relationships lack these values and are cha-

racterised by disrespect and jealousy justified as love and care, as well as by control, 

stalking, humiliation, and even violence.

Avid interest in the other person’s life, frequent phonecalls, and constantly appearing 

in places where one’s partner spends time are quite often romanticised and perceived 

as expressions of attention and love, whereas in reality such behaviour often signals 

control and violation of boundaries. Such behaviour can be seen as a form of coercive 

control and/or violence.

00:40–00:45 A short reflection and summary

Thank the participants for their sincere thoughts and summarise the activity. For reflec-

tion, ask the students:

 ■ Which traits of healthy relationships discussed today were new to you?

 ■ Can you recognise healthy and toxic relationships in your own environment? (you 

do not have to say what exactly you recognise)

 ■ Which trait of healthy and/or toxic relationships will you try to remember and 

apply/avoid in your relationships with friends, partners, parents, and relatives?
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Key points of the activity

Healthy relationships are characterised by respect, support, and trust. People in such 

relationships are happy about each other’s achievements and hobbies, respect each 

other’s boundaries, and are not afraid to have personal interests or to spend time with 

other friends.

Toxic relationships are based on romanticised control and jealousy, disguised as care. 

This can manifest as coercive  control, interrogation about the other person’s activities 

or the people they are seeing, frequent phonecalls, and violation and/or one-sided ex-

pansion of boundaries. Coercive control, humiliation, and insulting comments should be 

seen as psychological violence.

All kinds of close relationships can be healthy or toxic; in this activity, we talked mostly 

about romantic relationships, but the discussed traits are applicable in relationships 

between friends and family, as well.

Theory

Quite often, toxic relationships and coercive control are gender-related. Coercive control 

often manifests as open jealousy, which is normalised and justified as attention or care, 

as well as checking the other person’s messages, telling them when and with whom 

they can spend time, or interrogating them about where and with whom they are, were, 

or are going to be. Coercive control can also manifest as comments about the other 

person’s clothing, including how they should dress (due to socially normalised objecti-

fication of female body, such comments are often directed towards girls); telling them 

how (not) to talk or behave with members of another gender, what should the limits of 

their friendship be, etc.

Why is it important to talk about healthy relationships with teenagers?

Surveys from various countries show that violent behaviour is quite common in teenage 

relationships. There is a lack of such data in Lithuania, since detailed surveys have not 

been carried out here. However, we can see the general situation from foreign surveys:

 ■ In the US, one out of three girls have experienced physical, emotional, or verbal 

violence from a person whom they were dating. This number is much higher than 

in any case of type of violence experienced by teenagers;
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 ■ One out of ten highschool students have experienced physical violence from their 

boyfriend/girlfriend in the form of punching, slapping, or other ways of inducing 

physical pain;

 ■   Teenagers who have suffered violent relationships may face long-term con-

sequences, such as alcoholism, eating disorders, risky sexual behaviour, suicidal 

thoughts, and violent behaviour.

Since there is no data on gender-based violence in children’s and young people’s re-

lationships in Lithuania, the true extent of the problem remains unknown. In 2019, the 

Office of the Equal Opportunities Ombudsperson carried out a public opinion poll which 

showed that 45 percent of participants completely or partly agree with the statement 

that if a boy pulls a girl’s hair, lifts her skirt, etc., he is only showing innocent attention. 

A student poll by the Women’s Information Centre (Moterų informacijos centras) showed 

that 39 percent of the 500 students who took part in the poll agree with the statement 

that “it is normal for a guy to try to talk a girl into having sex with him, if she was flir-

ting with him the whole night”. Such data shows that participants tend to justify sexual 

harrassment, one of the forms of gender-based violence.

Talking to young people about toxic relationships and how to prevent them is crucial: 

this way, we can help students gain self-esteem and have better interpersonal relati-

onships, as well as protect them from violence and its normalisation.

#ViolenceFreeRelationships

Activity “Healthy Relationship Jigsaw”

Duration: 60 minutes.

A short description. This activity helps to learn how to recognise healthy and toxic 

relationships. Besides, the role play builds the ability to identify gender-based violence 

and teaches how systematic violence in toxic relationships grows from incidental to 

continuous behaviour, used to control another person and undermine their self-esteem.

Preparation. You will need a print-out of the exercise sheet, which the students will 

use to mark behaviours characteristic to healthy and toxic relationships, or cards with 

different behaviours on them; have four copies of the role play instructions, as well. Be 

ready to screen the role play story, too, so that all students could watch it during the 

discussion.
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00:00–00:05

Laikas

Introduction

Short description of activity Necessary materials

00:05–00:15 Jigsaw of healthy and toxic 
relationships: in this activity, 
students will assign certain 
characteristics to either healthy or 
toxic relationships, thus learning 
about respectful relationships and 
building their ability to identify 
gender-based and systematic 
violence

Pre-prepared statements that fit 
your group of students and two 
sheets of paper on the wall with 
words “Agree” and “Disagree” on 
them

00:15–00:45 Role play of recognising various red 
flags in a relationship

Print-outs with the role play 
instructions

00:45–1:00 Discussion

Užsiėmimo tvarkaraštis:

If it is an online session:  The information at hand can be presented by using Google 

Docs, Google Jamboard, or Microsoft Word; e. g., you can send a Word document with 

characteristics of healthy and toxic relationships to the students, and divide them into 

groups by using various online study/meeting platforms. If these options are not at 

hand, the students can have a conference call on Facebook Messenger, other applicati-

ons, or their phones without leaving the virtual meeting (just make sure their mics are 

turned off).

Send the role play instructions only to the participants who are playing next, so that 

they could discuss them and prepare while others are doing the exercise.

Potentially sensitive topics. When exploring the topic of relationships and finding diffe-

rences between healthy and toxic relationships, it may happen that some students start 

identifying with certain situations, because they may have seen them at home or expe-

rienced them in friendly or romantic relationships. Therefore, it is crucial to be sensitive 

when moderating this session: make sure to respond to inappropriate comments as 

adequately as possible and, if needed, support the students who experience memo-

ries of past difficulties or experienced domestic/gender-based violence. At the start of 

the session, it is also very important to discuss the general rules and remember the 
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value of sensitivity, care, confidentiality, etc., so that the discussion can take place in a 

safe environment. Write the main rules down, e. g., that no one is obliged to share their 

personal stories if they do not feel comfortable, or that we promise to be sensitive and 

careful when someone is sharing their opinions and experiences, so that everyone can 

feel safe and comfortable.

A detailed descripion of sections listed in the schedule:

00:00–00:05 Introduction 

At the very start, it could be useful to play a game that creates a cosy atmosphere.

1. Before the activity starts, find several volunteers who will be role-playing the story 

in the second part of the session:

 ■   John;

 ■   Eve;

 ■   The Narrator;

 ■   Julia (Eve’s friend).

2. Distribute the sheets with role play instructions to the volunteers and give them 

5–10 minutes to leave the room, read the story, and rehearse the role play. When the 

“actors” are ready, ask them to come back to the room, so that they could take part 

in the discussion of the exercise they are skipping.

3. Continue the session with other students: discuss the characteristics of healthy and 

toxic relationships (you can use the plan provided below).

00:05–00:15 Jigsaw of healthy and toxic relationships

Tell the students that today’s topic is interpersonal relationships. It is important to note 

that healthy or toxic relationships can develop between classmates, friends, family 

members, students and teachers, etc., but in this session, you will mostly be talking 

about a romantic relationship between two people.

Divide the class into pairs. It is recommended that people work in pairs with people 

whom they trust and feel safe discussing things with.

For starters, we will try to remember, what are healthy and toxic relationships. Look at 

the chart and find statements that characterise healthy or toxic relationships.

If students have colour pencils or felt-tip pens, ask them to circle the squares with traits 
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of healthy relationships in green, and those with traits of toxic relationships—in red. 

Depending on the kind of group and the amount of time, you can choose the number of 

traits to analyse.

If students do not have colour pencils or pens, ask them to simply put a plus next to 

traits of healthy relationships and a minus next to traits of toxic relationships.

If you have time, you can divide the class into approximately six groups and distribute 

five cards to each group. Then, hang two sheets of paper on the wall: “HEALTHY RELATI-

ONSHIPS” and “TOXIC RELATIONSHIPS”.

Give the students around 5 minutes to discuss the cards in groups. Then, ask them to 

briefly present their decisions: why, in their opinion, some traits characterise healthy 

relationships, and others—toxic, and have them stick their cards to corresponding she-

ets on the wall.

If you do not have time, ask the pairs to explore the chart and comment two traits each. 

You can also colour the chart according to the students’ answers.
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Keeps their promises Behaves as if their partner 
were their property, controls 
them

Partners support each other’s 
life goals and encourage each 
other to follow their dreams 
when choosing university or 
further education

Values privacy: letters, diaries, 
personal calls and messages 
are considered personal

Tries to convince their partner 
not to move to another city for 
studies

Tells their partner that they 
are acting like crazy or 
overreacting

Shames their partner Both partners enjoy spending 
time alone or with their or 
their partner’s friends

Close friends or family 
members like their partner 
and are happy for them

Both partners apologise when 
they are in the wrong

Shouts or threatens, behaves 
childishly when angry

Tries to convince or 
pressures to have sex

Is extremely jealous or openly 
suspicious that their partner 
cheats on them

Discusses intepersonal 
physical contact or sex, shares 
their desires on where, how, 
and what they would like to do, 
asks about their partner’s 
boundaries

Tries to solve conflicts 
without resorting to curses 
or threats

When angry, hits, throws, or 
kicks things, punches walls

Never tries to pressure into 
sex

Makes decisions on what 
both could/should do 
unilaterally

Both partners make decisions 
on what to do together, 
consider and discuss each 
others’ needs

Often criticises their partner’s 
friends or/and family

Encourages their partner to 
explore their personal 
interests: art, sports, music, 
other activities

Makes their partner sad by 
calling them names or making 
them feel like they do 
everything the wrong way

Respects their partner’s 
opinion, especially when it 
di�ers from their own

Both partners take 
responsibility for their 
actions

Both partners trust each other Both partners always feel safe 
with each other

Tries to excuse their rude 
behaviour by saying they 
were drunk

Usually enjoy their time 
together

Has grabbed their partner’s arm, 
shoved them, or caused physical 
pain

Threatens to hurt their 
partner or themselves if 
their partner decides to 
break up

Comments on how their 
partner should dress

Does not try to change their 
partner

Partners always behave 
respectfully with one 
another

Material for distribution
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Keeps their promises Behaves as if their partner 
were their property, controls 
them

Partners support each other’s 
life goals and encourage each 
other to follow their dreams 
when choosing university or 
further education

Values privacy: letters, diaries, 
personal calls and messages 
are considered personal

Tries to convince their partner 
not to move to another city for 
studies

Tells their partner that they 
are acting like crazy or 
overreacting

Shames their partner Both partners enjoy spending 
time alone or with their or 
their partner’s friends

Close friends or family 
members like their partner 
and are happy for them

Both partners apologise when 
they are in the wrong

Shouts or threatens, behaves 
childishly when angry

Tries to convince or 
pressures to have sex

Is extremely jealous or openly 
suspicious that their partner 
cheats on them

Discusses intepersonal 
physical contact or sex, shares 
their desires on where, how, 
and what they would like to do, 
asks about their partner’s 
boundaries

Tries to solve conflicts 
without resorting to curses 
or threats

When angry, hits, throws, or 
kicks things, punches walls

Never tries to pressure into 
sex

Makes decisions on what 
both could/should do 
unilaterally

Both partners make decisions 
on what to do together, 
consider and discuss each 
others’ needs

Often criticises their partner’s 
friends or/and family

Encourages their partner to 
explore their personal 
interests: art, sports, music, 
other activities

Makes their partner sad by 
calling them names or making 
them feel like they do 
everything the wrong way

Respects their partner’s 
opinion, especially when it 
di�ers from their own

Both partners take 
responsibility for their 
actions

Both partners trust each other Both partners always feel safe 
with each other

Tries to excuse their rude 
behaviour by saying they 
were drunk

Usually enjoy their time 
together

Has grabbed their partner’s arm, 
shoved them, or caused physical 
pain

Threatens to hurt their 
partner or themselves if 
their partner decides to 
break up

Comments on how their 
partner should dress

Does not try to change their 
partner

Partners always behave 
respectfully with one 
another

This answer sheet is for the educator’s/teacher’s eyes only. Green fields mark traits of 

healthy relationships and red fields mark traits of toxic relationships.
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After the activity, take some time to remind the students why it is important to be able 

to recognise the traits of healthy and toxic relationships.

00:15–00:40 Role play 

Recommendations for the educator/teacher

This activity may evoke different emotions in different students. Take into account 

the fact that you do not necessarily know the life stories of all your students. Before 

the activity, remind the students the general rules: that no one is obliged to share the 

details of their personal stories or discuss events/situations that make them feel un-

comfortable; that it is OK to share only the information that one feels able to share. Ask 

the students to be sensitive and careful with each other, remind them the importance 

of confidentiality. The teachers must ensure that the students are informed on where 

to get help if they are experiencing toxic relationships or are behaving inappropriately 

themselves (at school or by calling a support line), so that, if necessary, they could seek 

it immediately after the session.

The discussion should be carried out in a “depersonalised” manner, i. e., if someone has 

personal experiences of violence, they can talk about it indirectly and without referring 

to themselves.

Role play and discussion:

1.  Tell the students that they will now hear the story of one couple, which will be played 

by volunteers chosen at the beginning of the session. Tell them that the role play will 

be followed by a discussion.

2. Ask the actors to stand or sit in a way that makes them visible to everyone. We 

recommend to make a semi-circle formation, where one side of the semi-circle is 

reserved for the actors and for you during the discussion.

After the play:

When the play is over, present the story on screen, as well, so that everyone can follow 

all its details.
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John

The Narrator

The Narrator

Eve

John

Eve

John and Eve have been together for nine months. They seem like a 
fine couple and, it seems, are very much in love.

It’s Saturday. Eve is making plans to go out with some friends.

The Narrator Eve met her friends. They were talking and laughing, having tons of 
fun. Then, her phone rang. She took it out of the purse and saw fifteen 
missed calls from John.

The Narrator While the girls are talking, a common acquaintance approaches them. Eve and 
her friends start chatting and laughing with him. Eve is about to say 
something to the guy, but she suddenly feels how someone grabs her hand 
and pulls her to themselves. It’s John, he came to look for her.

The Narrator Eve’s friends stare at them in shock. Eve and John leave the bar. Her 
friends are worried about Eve. They don’t think everything’s alright 
with this relationship.

The Narrator Eve is very upset about this night and her relationship with John. She is 
starting to be afraid of him, she is afraid that he might hit her. Her meetings 
with her friends are becoming rarer and rarer. After a while, her friends stop 
inviting her out, because she is always refusing. Eve is worried about her 
relationship. She does not want to lose John and thinks it is for the best, if 
she wants to stay with him. But she is not sure anymore that everything is 
alright with this relationship.

Wow, Eve! You are amazing! You’re beautiful, stylish, and have a great 
personality. I’m so lucky to be your boyfriend.

So you’ll drop by the new bar?

John I read Julia’s message on your Messenger while you were in the 
bathroom.

Yeah... Haven’t I told you?

Eve [visibly confused] Aa... OK... I didn’t know you read my messages.

Eve [jokingly] You’re a big boy, you’ll manage!

Eve But it’s been such a long time since I went out alone with the girls! We 
haven’t seen each other for six months or even more!

No, it’s you who’s ideal. You’re amazingly handsome, strong, and nice, 
you’re the cutest and most caring person I know.

John Whoah, whoah, wait a minute! You’re going out like this? With this skirt 
and this crop top? Don’t you think they’re a bit provoking? Can’t you see 
that I’ll be worrying about you?! People’ll think you have serious plans 
for the night. I’d say you’d better change. I’d worry much less if you 
changed.

Eve [smiles and kisses him on the cheek] OK, I must run now. See you 
tomorrow!

Eve Yeah, you may be right… I probably need to review my closet.

Julia (Eve’s 
friend)

Eve, would you put that down? How many times can he be calling you? 
Fifteen times an hour!!! He’s sooo checking you!

Eve Come on, you know how John is. So in love with me. Always caring for 
me, he just wants to make sure I’m fine.

Eve John, it’s Andrew from my school, don’t you remember him? He’s a 
good friend of Julia, we had fun with him.

Eve [annoyed] OK, stop it, enough of these jokes of yours. You could at least 
be respectful with me around other people.

Eve No, John, of course not. We were just talking. Nothing happened. You’re 
the only one for me. I love you. Please believe me.

Eve I’m sorry, John. I’ll try harder. I don’t want you to be unhappy.

John [while they are riding home in a taxi (they’re neighbours)] I told you, 
Eve. You spend too much time with those chicks. Am I not enough for 
you? Are we not having fun? They’re a bad influence, I wouldn’t trust 
them if I were you. And I don’t like how you treat me after meeting 
them. You’re suddenly so arrogant, and then I can’t help myself and get 
angry and shout at you. You’re lucky I haven’t done anything crazy yet, 
but I don’t know how long I can go on like this.

John [furiously] What do you think you’re doing? And who’s this jerk?

John Wow, and you said something amusing? So unlike you… Ha ha ha.

John Oh so now you’re annoyed? Here I am, worrying about you, driving 
across the town to make sure you’re fine, to protect you from all these 
jerks, and you’re annoyed? Do you think he likes you? All he wants is to 
get you into his bed! [aggressively] Or am I too late already? I promise, 
if you’re cheating on me…

Eve But I like the skirt, and you used to like it, too. But okay, okay, I love you 
too much to argue about such little things. I’ll change quickly.

John [angrily] I’m serious, Eve! Seems like you’re always with your friends. I 
miss you, I want to be with you all the time! If you really want to be 
with me, you could already start spending less time with others and 
more with me. Don’t we both agree that there’s nothing more 
important than us in this world?

John I thought it may be urgent… And you left your phone on the table when 
you ran to the bathroom. [changes his tone and speaks quite harshly] 
So it’s a girls night out again, huh? Leaving me all alone? Have you no 
mercy for me?

John Okay, okay... I’ll pretend nothing’s happened, just this once. Don’t want 
to ruin your mood. But promise me that you’ll spend less time with 
your friends and more with me.

John There you go, that’s my girl. Since, you know, after you gained weight, 
you look more like a barrel. Nobody’d want to see your fat thighs 
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John

The Narrator

The Narrator

Eve

John

Eve

John and Eve have been together for nine months. They seem like a 
fine couple and, it seems, are very much in love.

It’s Saturday. Eve is making plans to go out with some friends.

The Narrator Eve met her friends. They were talking and laughing, having tons of 
fun. Then, her phone rang. She took it out of the purse and saw fifteen 
missed calls from John.

The Narrator While the girls are talking, a common acquaintance approaches them. Eve and 
her friends start chatting and laughing with him. Eve is about to say 
something to the guy, but she suddenly feels how someone grabs her hand 
and pulls her to themselves. It’s John, he came to look for her.

The Narrator Eve’s friends stare at them in shock. Eve and John leave the bar. Her 
friends are worried about Eve. They don’t think everything’s alright 
with this relationship.

The Narrator Eve is very upset about this night and her relationship with John. She is 
starting to be afraid of him, she is afraid that he might hit her. Her meetings 
with her friends are becoming rarer and rarer. After a while, her friends stop 
inviting her out, because she is always refusing. Eve is worried about her 
relationship. She does not want to lose John and thinks it is for the best, if 
she wants to stay with him. But she is not sure anymore that everything is 
alright with this relationship.

Wow, Eve! You are amazing! You’re beautiful, stylish, and have a great 
personality. I’m so lucky to be your boyfriend.

So you’ll drop by the new bar?

John I read Julia’s message on your Messenger while you were in the 
bathroom.

Yeah... Haven’t I told you?

Eve [visibly confused] Aa... OK... I didn’t know you read my messages.

Eve [jokingly] You’re a big boy, you’ll manage!

Eve But it’s been such a long time since I went out alone with the girls! We 
haven’t seen each other for six months or even more!

No, it’s you who’s ideal. You’re amazingly handsome, strong, and nice, 
you’re the cutest and most caring person I know.

John Whoah, whoah, wait a minute! You’re going out like this? With this skirt 
and this crop top? Don’t you think they’re a bit provoking? Can’t you see 
that I’ll be worrying about you?! People’ll think you have serious plans 
for the night. I’d say you’d better change. I’d worry much less if you 
changed.

Eve [smiles and kisses him on the cheek] OK, I must run now. See you 
tomorrow!

Eve Yeah, you may be right… I probably need to review my closet.

Julia (Eve’s 
friend)

Eve, would you put that down? How many times can he be calling you? 
Fifteen times an hour!!! He’s sooo checking you!

Eve Come on, you know how John is. So in love with me. Always caring for 
me, he just wants to make sure I’m fine.

Eve John, it’s Andrew from my school, don’t you remember him? He’s a 
good friend of Julia, we had fun with him.

Eve [annoyed] OK, stop it, enough of these jokes of yours. You could at least 
be respectful with me around other people.

Eve No, John, of course not. We were just talking. Nothing happened. You’re 
the only one for me. I love you. Please believe me.

Eve I’m sorry, John. I’ll try harder. I don’t want you to be unhappy.

John [while they are riding home in a taxi (they’re neighbours)] I told you, 
Eve. You spend too much time with those chicks. Am I not enough for 
you? Are we not having fun? They’re a bad influence, I wouldn’t trust 
them if I were you. And I don’t like how you treat me after meeting 
them. You’re suddenly so arrogant, and then I can’t help myself and get 
angry and shout at you. You’re lucky I haven’t done anything crazy yet, 
but I don’t know how long I can go on like this.

John [furiously] What do you think you’re doing? And who’s this jerk?

John Wow, and you said something amusing? So unlike you… Ha ha ha.

John Oh so now you’re annoyed? Here I am, worrying about you, driving 
across the town to make sure you’re fine, to protect you from all these 
jerks, and you’re annoyed? Do you think he likes you? All he wants is to 
get you into his bed! [aggressively] Or am I too late already? I promise, 
if you’re cheating on me…

Eve But I like the skirt, and you used to like it, too. But okay, okay, I love you 
too much to argue about such little things. I’ll change quickly.

John [angrily] I’m serious, Eve! Seems like you’re always with your friends. I 
miss you, I want to be with you all the time! If you really want to be 
with me, you could already start spending less time with others and 
more with me. Don’t we both agree that there’s nothing more 
important than us in this world?

John I thought it may be urgent… And you left your phone on the table when 
you ran to the bathroom. [changes his tone and speaks quite harshly] 
So it’s a girls night out again, huh? Leaving me all alone? Have you no 
mercy for me?

John Okay, okay... I’ll pretend nothing’s happened, just this once. Don’t want 
to ruin your mood. But promise me that you’ll spend less time with 
your friends and more with me.

John There you go, that’s my girl. Since, you know, after you gained weight, 
you look more like a barrel. Nobody’d want to see your fat thighs 
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John

The Narrator

The Narrator

Eve

John

Eve

John and Eve have been together for nine months. They seem like a 
fine couple and, it seems, are very much in love.

It’s Saturday. Eve is making plans to go out with some friends.

The Narrator Eve met her friends. They were talking and laughing, having tons of 
fun. Then, her phone rang. She took it out of the purse and saw fifteen 
missed calls from John.

The Narrator While the girls are talking, a common acquaintance approaches them. Eve and 
her friends start chatting and laughing with him. Eve is about to say 
something to the guy, but she suddenly feels how someone grabs her hand 
and pulls her to themselves. It’s John, he came to look for her.

The Narrator Eve’s friends stare at them in shock. Eve and John leave the bar. Her 
friends are worried about Eve. They don’t think everything’s alright 
with this relationship.

The Narrator Eve is very upset about this night and her relationship with John. She is 
starting to be afraid of him, she is afraid that he might hit her. Her meetings 
with her friends are becoming rarer and rarer. After a while, her friends stop 
inviting her out, because she is always refusing. Eve is worried about her 
relationship. She does not want to lose John and thinks it is for the best, if 
she wants to stay with him. But she is not sure anymore that everything is 
alright with this relationship.

Wow, Eve! You are amazing! You’re beautiful, stylish, and have a great 
personality. I’m so lucky to be your boyfriend.

So you’ll drop by the new bar?

John I read Julia’s message on your Messenger while you were in the 
bathroom.

Yeah... Haven’t I told you?

Eve [visibly confused] Aa... OK... I didn’t know you read my messages.

Eve [jokingly] You’re a big boy, you’ll manage!

Eve But it’s been such a long time since I went out alone with the girls! We 
haven’t seen each other for six months or even more!

No, it’s you who’s ideal. You’re amazingly handsome, strong, and nice, 
you’re the cutest and most caring person I know.

John Whoah, whoah, wait a minute! You’re going out like this? With this skirt 
and this crop top? Don’t you think they’re a bit provoking? Can’t you see 
that I’ll be worrying about you?! People’ll think you have serious plans 
for the night. I’d say you’d better change. I’d worry much less if you 
changed.

Eve [smiles and kisses him on the cheek] OK, I must run now. See you 
tomorrow!

Eve Yeah, you may be right… I probably need to review my closet.

Julia (Eve’s 
friend)

Eve, would you put that down? How many times can he be calling you? 
Fifteen times an hour!!! He’s sooo checking you!

Eve Come on, you know how John is. So in love with me. Always caring for 
me, he just wants to make sure I’m fine.

Eve John, it’s Andrew from my school, don’t you remember him? He’s a 
good friend of Julia, we had fun with him.

Eve [annoyed] OK, stop it, enough of these jokes of yours. You could at least 
be respectful with me around other people.

Eve No, John, of course not. We were just talking. Nothing happened. You’re 
the only one for me. I love you. Please believe me.

Eve I’m sorry, John. I’ll try harder. I don’t want you to be unhappy.

John [while they are riding home in a taxi (they’re neighbours)] I told you, 
Eve. You spend too much time with those chicks. Am I not enough for 
you? Are we not having fun? They’re a bad influence, I wouldn’t trust 
them if I were you. And I don’t like how you treat me after meeting 
them. You’re suddenly so arrogant, and then I can’t help myself and get 
angry and shout at you. You’re lucky I haven’t done anything crazy yet, 
but I don’t know how long I can go on like this.

John [furiously] What do you think you’re doing? And who’s this jerk?

John Wow, and you said something amusing? So unlike you… Ha ha ha.

John Oh so now you’re annoyed? Here I am, worrying about you, driving 
across the town to make sure you’re fine, to protect you from all these 
jerks, and you’re annoyed? Do you think he likes you? All he wants is to 
get you into his bed! [aggressively] Or am I too late already? I promise, 
if you’re cheating on me…

Eve But I like the skirt, and you used to like it, too. But okay, okay, I love you 
too much to argue about such little things. I’ll change quickly.

John [angrily] I’m serious, Eve! Seems like you’re always with your friends. I 
miss you, I want to be with you all the time! If you really want to be 
with me, you could already start spending less time with others and 
more with me. Don’t we both agree that there’s nothing more 
important than us in this world?

John I thought it may be urgent… And you left your phone on the table when 
you ran to the bathroom. [changes his tone and speaks quite harshly] 
So it’s a girls night out again, huh? Leaving me all alone? Have you no 
mercy for me?

John Okay, okay... I’ll pretend nothing’s happened, just this once. Don’t want 
to ruin your mood. But promise me that you’ll spend less time with 
your friends and more with me.

John There you go, that’s my girl. Since, you know, after you gained weight, 
you look more like a barrel. Nobody’d want to see your fat thighs 

Questions for the analysis of the situation:

 ■ Would you say that this couple’s relationship is healthy?

 ■ What are the signs that a relationship is becoming toxic/violent?

 ■ What types of violence do you recognise in this relationship? Provide examples 

(point out threats, verbal violence, intimidation, control, humilation, and isolation/

alienation).

 ■ Are any of the presented examples of violence gender-related? Why?

 ■ Is John’s behaviour towards Eve acceptable? Why did he act this way?

1. Is jealousy a sign of love and care?

2. Is it OK to threaten another person to get what you want?

3. Is it normal in a relationship to control what the other person is doing?

 ■   Why did Eve experience these kinds of violence?

 ■   How did Eve react to the violence? In your opinion, why did she react like that, 

and not in some other way?

1. Is she expected to accept her boyfriend’s desires if she does not want to lose 

him?

2. In your opinion, did Eve find John’s behaviour normal and acceptable?

3. In your opinion, did Eve think that, to preserve a calm relationship and avoid 

conflicts, she needs to accept her boyfriend’s behaviour?
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 ■ Would you say that Eve was romanticising this relationship? In what ways? How 

did Eve romanticise violence?

 ■ Do we sometimes romanticise and justify violence, too? In what ways? What are 

the risks associated with romanticising violence in relationships?

 ■ In your opinion, what do people want to achieve by behaving violently in relati-

onships?

 ■ What would happen if we swapped the roles and Eve would start controlling 

John? Would you also consider her actions violent, or would you change your 

opinion because she is a girl?

 ■ Where would you seek help if you found yourself in a similar situation? (If the 

students cannot answer this question, encourage them to contact you, the scho-

ol’s psychologist, a social educator, another teacher, or a trusted adult)

Important information for the educator/teacher:

Recognising different forms of violence

Just like anyone, students sometimes find it hard to recognise forms of psychological 

violence and think that actions, which in reality are psychological violence, have no im-

pact on the victims. This role play mainly focuses on psychological violence:

 ■   tactics of control, e. g., checking a partner’s phone, comments on how they sho-

uld dress, where to go or not to go, frequent phonecalls to check what they are 

doing, etc.

 ■   verbal humiliation, e. g., name-calling, belittling, frequent derogatory comments;

 ■   intimidation and threatening behaviour.

When hosting this activity, it is important to pay attention to and expand on potential 

consequences of psychological violence. It is also important to pay attention to roman-

ticisation of violence in relationships. Young people (and not only they) often tend to see 

jealousy as an expression of love, and not as tactics of control or aggressive, possessi-

ve, and domineering behaviour. In the case of boys, such behaviour is often considered 

attractive and “cool”, instead of being condemned as unacceptable.
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Victim blaming

Some students may try to justify John’s actions by pointing out what Eve should have 

done differently to avoid his violent behaviour, e. g., that she should have spent more 

time with him, not worn tight or open clothes, or simply broken up with him. It is crucial 

to get the students to understand that it is John who is responsible for his own beha-

viour, not Eve. John was trying to control Eve by stalking, humiliating, intimidating, and 

threatening her. Coercive control can be hard to recognise, and it can often be hard to 

terminate a toxic relationship without external help, especially in a society which often 

idealises such “attention” (jealousy and coercive control) in movies, teen magazines, 

and other media.

In a healthy relationship, partners do not try to control one another, discuss their diffe-

rences or annoyances respectfully, and try to find a compromise without resorting to 

humiliation or psychological violence.

Eve may think that there are a lot of reasons to stay with John, including loving him, 

being afraid of him, hoping that things would change for the better, or even blaming 

herself for the humiliation and violence she experiences. Victims of violence often feel 

guilty and try to change their behaviour to avoid further violence.

Focusing on women as victims and men as perpetrators

Students, as well as adults, may point out that, in this role play, the girl is the victim and 

the guy is the perpetrator. Girls may feel alienated and refuse to identify with the victim, 

whereas boys may get annoyed at such generalisation of their gender.

It is crucial to encourage the students to discuss, what would happen if the roles were 

swapped: this way, they can think of the very different forms of gender-based violence 

that girls and boys experience in relationships. The main message here is that girls 

and women experience disproportionate amounts of gender-based violence, including 

sexual and other extremely brutal forms of violence that have long-term consequen-

ces for both emotional and physical well-being of victims. It is important to stress that 

an absolute majority of men do not engage in violent behaviour, but, due to historically 

formed social norms of male behaviour, aggressive male behaviour is more normalised 

and therefore more common (including violence against women, other men, and them-

selves).

When they are able to recognise diferent forms of gender-based violence, both boys and 

girls can change their behaviour and, if necessary, seek help. It is important to note that 
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gender-based violence occurs in same-sex relations, too. No violence is ever justified, 

no matter who experiences or perpetrates it.

00:40–01:00 Reflection and summary

At the end of the session, ask the students: What exactly would you say to your friend if 

you saw that they are in a toxic relationship?

Key points of the activity

This activity allows us to discuss quite a few violence-related issues: the discussions 

may become really heated. Therefore, it is crucial not to leave unanswered questions 

and, as a moderator, not to justify violent behaviour by saying, for example, that John 

was perhaps in a bad mood or that people sometimes provoke violent behaviour to-

wards themselves.

Before the end of the session, it is important to take a couple minutes for common re-

flections.

Key messages:

 ■ violence in relationships can have serious consequences for young people. Vio-

lence is not something that only adults commit or experience;

 ■   violence manifests in many forms. It can be physical, psychological, sexual. Psy-

chological violence and humiliation can be as traumatising as physical violence;

 ■   violence is often romanticised, especially among young people, which may enco-

urage them to commit or/and justify it;

 ■   no victim is ever responsible for the violence they experienced;

 ■   friends, parents, teachers, and other trusted adults can help us if we experience 

or have experienced violence in relationships;

 ■   all of us want and deserve healthy relationships, based on mutual respect.
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00:00–00:20

Time

An interactive exercise of setting 
boundaries

Short description of activity Necessary materials

Additional 
activity: 
around 30 
minutes

Case scenario analysis and 
discussion in groups

Sheets of paper with case scenarios

Possibility to freely move around the 
room

00:20–00:40 Concept and importance of consent Projector

00:40–00:45 A brief reflection and summary

MODULE “SETTING BOUNDARIES”

In this module, we present an activity that can be carried out in one or several sessions. 

This activity helps understand the importance of setting boundaries and consent, pro-

vides knowledge on important features of both inimate and more generic interpersonal 

relationships, and enables the students to respect their own and other people’s privacy.

Goals:

 ■ to discuss the importance of respect and consent in relationships (including ro-

mantic and sexual relationships);

 ■ to understand why boundaries and consent are important in interpersonal relati-

onships;

 ■ to enable the students to identify and respect both their own and other people’s 

boundaries, to be confident, and to set their own safe boundaries;

 ■ to discuss consent- and respect-based relationships both in everyday life and 

online.

#ImportanceOfConsent #SettingBoundaries

Activity “Importance of consent and setting boundaries”

Duration: 45 minutes.

A short description. In this interactive session, we will learn how to set our own bo-

undaries and be aware of other person’s boundaries in everyday communication and 

various kinds of relationships. We will also discuss the concept of consent, which is 

fundamental in any interpersonal relationship (e. g., that between friends, acquaintan-

ces, classmates, etc.), including an intimate one. By analysing cases, students will build 

their competences of being critical towards inappropriate behaviour, which is often 

gender-related.

Preparation. You will need a projector, a computer, a screen, and speakers, as well as 

pre-prepared sheets of paper with case scenarios.
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00:00–00:20

Time

An interactive exercise of setting 
boundaries

Short description of activity Necessary materials

Additional 
activity: 
around 30 
minutes

Case scenario analysis and 
discussion in groups

Sheets of paper with case scenarios

Possibility to freely move around the 
room

00:20–00:40 Concept and importance of consent Projector

00:40–00:45 A brief reflection and summary

If it is an online session. When discussing situations of setting boundaries, use the 

online teaching/meeting platforms to divide the class into pairs and, instead of moving 

towards each other, ask them to ask their partner for a favour twice: at first, the student 

should politely refuse, and then agree when asked the second time. After that, discuss 

whether it was easy to say “no”. Ask the students how they behave when someone 

stands too close to them in a queue, moves too close to them, or even touches them, 

and discuss their answers. Ask them how they feel when they need to set a boundary or 

to ask someone to move away from them. You can watch the video together and easi-

ly discuss it online. For the case scenario discussion, divide the students into groups, 

share the case scenarios with them, and pick one person in each group who will pre-

sent the group’s findings.

Potentially sensitive topics. Boundaries and consent in interpersonal and intimate 

relationships is a sensitive topic to discuss. When analysing case scenarios, in which 

these boundaries are violated, it is very important to be attentive to the students’ reacti-

ons. It is quite possible that one or more of your students have had traumatising or even 

violence-related experiences in their lives. Therefore, some participants may experien-

ce strong emotions during the activity, feel uncomfortable, or become withdrawn. If you 

see that someone is having difficulties, do not pressure them into speaking, but take 

enough time at the end of the session to discuss the group’s emotions. If your relation 

to the student in question is good enough, talk to them after the session. Depending on 

the situation, offer them your help and, if necessary, take appropriate measures and/or 

report violent incidents to the authorities.
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Theory22

Consent is permission for something to happen or an agreement to do something. Con-

sent requires respect and communication. Consent is an important concept for children 

to learn about from an early age. It can lead to better relationships with family, friends, 

peers and, eventually romantic partners. Consent includes knowing and respecting a 

person’s own boundaries as well as the boundaries of others. Understanding consent 

means that a person has the skills to leave a situation that does not feel comfortable, 

and respects when other people want to do the same. Consent is also every person’s 

right to make their own choice about a sexual activity. Cons

Sexual consent

Sexual activity includes kissing, sexual touching, and sexual intercourse (oral, anal, and 

vaginal). Sexual consent means that both partners agree to the sexual activity and un-

derstand what they are agreeing to. Consent is the foundation of a sexual relationship. 

Consent must be given for every sexual activity, every time. Consent is every person’s 

right to make their own choice about a sexual activity.

An example for illustration:

Consent is important in all our relationships. E. g., if you want to go to cinema with a 

friend, you ask them whether they want to go see a movie. On your way to the cinema, 

you do not simply drag your friend to a café, you ask them whether they perhaps would 

like some coffee or pie. You go to a cinema or a café with a friend when your friend agre-

es to and confirms that they want to see a movie or have some coffee. The same holds 

for all relationships and activities.

! Do stress:

 ■ Consent is given freely and voluntarily. Agreeing to do something is considered con-

sent if a person agreed to do it personally, freely, and voluntarily. Consent happens in 

a conversation between people who want to engage in a sexual or any other type of 

activity. Consent must be clear and mutual.

 ■ “No” always means “no”, whether given verbally or non-verbally. A lack of an affir-

mative, positive, freely given “yes” is also a “no”.

22 Based on a publication for teachers in Canada. Accessible online: https://teachingsexualhealth.ca/teachers/sex-

ual-health-education/information-by-topic/consent/ 
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 ■ A “yes” is not consent if someone is coerced. Coercion is when a person is pressu-

red, pestered, threatened, guilt tripped, blackmailed, intimidated, bullied, or haras-

sed.

 ■ Consent is a positive, voluntary, active, and conscious agreement to engage in a mu-

tual activity or relation, e. g., sexual activity. When someone is consenting, they are 

confident in themselves and their decision.

 ■ The person who initiates the sexual contact or who wants to move to the next level 

of intimacy is responsible for asking and receiving a clear answer before continuing 

with any further contact, sexual or non-sexual.

 ■ Consent is ongoing and mutual: one person asks permission for an activity and 

another person gives or denies it. This conversation and communication continue as 

the activity continues or changes: consent must be asked for every time when a new 

action is initiated.

 ■ Consent can be withdrawn at any time. At any point during the activity, people can 

change their mind and decide not to continue it. In such case, consent given in the 

past does not apply, has no meaning, and actions must cease.

 ■ Consent cannot be assumed or implied. Flirting, clothing, sexual texts, or any 

communication of sexual nature do not mean consent to sexual activity.

 ■ Communication that is not completely clear is not considered consent, neither are 

implications. Consent must be clearly expressed, therefore, if there is any uncertain-

ty that someone is agreeing to do something, the person initiating the activity must 

ask for permission and wait for a clear answer.

 ■ Silence or not responding is not consent.

 ■ Lack of physical resistance is not consent.

 ■ People who are drunk, high, asleep, or unconscious cannot give consent, either 

legally or practically. To have clear communication about consent, both people must 

be sober and alert.

 ■ Consent cannot be assumed or presumed because people are in a long-term or 

short-term relationship or had sexual relations before. Consent must be asked for 

and given every time before starting or continuing an activity.

Important facts about sexual violence:

 ■  Sex without consent is sexual violence.

 ■  Sexual violence can happen to or be commited by anyone of any age and gender.
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 ■ It is important to use gender neutral language when talking about sexual violence.

 ■ The only person responsible for sexual violence is the person who did not ask for 

and/or get consent and coerced another person into sexual relations.

 ■ Sexual violence prevention is fundamental in preventing perpetrators from assaul-

ting people now or in the future, and in protecting actual or potential survivors.

 ■ Sexual violence prevention that stresses how to avoid being sexually assaulted is 

unacceptable (e. g., telling girls what to wear and how to behave in public spaces to 

avoid harrassment and violence). Such prevention does not reduce the risk of sexual 

violence, but instead adds to the trauma of survivors and reduces the likelihood of 

them seeking support, as well as justifies sexual violence and shames the survivors 

for allegedly not taking care of their own safety. Appropriate sexual violence preven-

tion should focus on the importance of consent, setting one’s own and recognising 

and respecting other people’s boundaries, as well as recognising healthy and toxic 

relationships, including cases of sexual relationships.

 ■ Sexual violence can manifest in various ways, but, when talking to a survivor, ne-

ver try to correct their language and use the same terms as they do (e. g., “assault”, 

“rape”, “injury”, etc.).

 ■ In English, the term “survivor” is generally used when referring to someone who 

has experienced sexual violence. The word “victim” is used by the police and courts. 

Experience of sexual violence is not a defining feature of a person, therefore it is 

advisable to use alternative terms in other contexts than the legal one.

 ■ The term “perpetrator” is used for someone who committed sexual violence. This 

does not necessarily mean that they have been punished for a crime listed in the 

Criminal Code of the Republic of Lithuania (hereinafter: the Criminal Code).

 ■ The Criminal Code uses terms “rape” and “sexual assault”.

A detailed description of sections listed in the schedule:

00:00–00:20 An interactive exercise of setting boundaries

During this activity, students should have the possibility to move around the room freely, 

without their movement being hindered by tables or chairs. If possible, this activity can 

be carried out outside or in the hallway.
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A short introduction: tell the students that today you will be talking about personal bo-

undaries in relationships. For example:

In our everyday lives, we all have our personal needs. And every day, usually without 

even a thought, almost automatically, we agree or disagree to do something. E. g., a 

student asks their classmate: “Do you want to go grab a snack?”, and the classmate 

responds: “No thank you, I’m not hungry, I want to finish the assignment before the class 

starts” or “Oh yes, thank you for inviting me, let’s go”. Now we will play a game about 

understanding our own needs and other people’s boundaries, as well as setting our 

own.

Ask the students to form two lines about three metres from one another and turn their 

faces to the person in front of them. Make sure that everyone has a partner (if necessa-

ry, you can join the lines, too).

1. Tell the students to start moving towards the person in front of them in tiny steps. 

When they feel that another person entered their personal space or is too close to 

them, they should say “stop” or extend their hand. This game builds boundary se-

tting skills. You can play this game several times.

2. In the second part of the activity, ask everyone to move one position to the left (some 

students would have to change lines), so that everyone has a new partner. Then, 

students should ask those in front of them to do them a favour or go somewhere to-

gether, e. g. “Could you help me with the history homework?”, and the other student 

has to find a good way to say no, i. e., not to give consent.

3. In the third part of the activity, ask the students to move one position to the left 

again. The game is played just like before, but now the person who is asked for a 

favour or offered a mutual activity must choose whether to consent or not, and voice 

their answer in their own words, e. g., “Oh yeah, I’d love that”, “No thank you”, etc. 

The person who asked for a favour or suggested an activity must simply react and 

accept the answer without trying to convince their classmate otherwise.
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After the exercise, sit in a circle and answer these questions:

1. What did you feel when you had to say “stop” to another person? Was it easy?

2. What did you feel when you had to refuse doing something together? Was it easy to 

say “no”?

3. How did it feel to be told “stop” or “no”?

4. Are situations, when we do not want to do something, but feel uncomfortable saying 

“no” to friends or family, frequent in our lives?

5. In such cases, does it sometimes happen that we come up with an excuse that is not 

necessarily true, just because we do not feel comfortable saying “no”? In your opi-

nion, why do we do this?

6. In your opinion, why is it hard for us to say “no” to a person?

7. How could we recognise and respect our own boundaries better? How could we re-

cognise and respect other people’s boundaries better?

At the end of this activity, note that it is completely normal to set one’s boundaries. 

Although we rarely study doing that, we should never feel awkward or guilty just for 

refusing to do something or turning down an offer. It is also important to learn to accept 

other people’s refusals just as naturally as their consent, without asking them to justify 

themselves.

00:20–00:40 Concept and importance of consent

Before this activity, ask the students what consent in relationships means to them, and 

discuss their answers. How do they know when a person with whom they are in a ro-

mantic relationship wants or does not want to do something together?

Before, we were talking about how important is knowing how to set your boundaries. 

Now, let’s discuss a little more sensitive topic: setting boundaries in relationships. If 

we want to talk about interpersonal relationships, we must first discuss the meaning 

of consent. How do you know if someone likes you? What are the signs that that person 

wants to communicate with you? What are the signs that someone likes you, or that 

someone wants you to hug or kiss them?

Watch the short video “Tea and Consent” with the students (in this video, consent in inti-

mate relationships is compared to consent to have some tea). The video on Youtube is in 

English: make sure that all students can understand it. If there are non-English spea-

kers in the class, use the transcript below to translate it to them, or ask other students 

to translate it.
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Link to the video: https://www.youtube.com/watch?v=u7Nii5w2FaI&t=39s

“Tea and Consent”: transcription

If you are still struggling with consent, just imagine instead of initiating sex 

you’re making them a cup of tea.

You say: “Hey, would you like a cup of tea?”, and they go: “Oh my God, I would 

love a cup of tea, thank you!” Then you know they want a cup of tea.

If you say: “Hey, would you like a cup of tea?”, and they’re like: “Eh, you know, 

I’m not really sure”, then you can make them a cup of tea or not, but be aware 

that they might not drink it. And if they don’t drink it, then, and this is the im-

portant bit, don’t make them drink it. Just because you made it doesn’t mean 

you’re entitled to watch them drink it.

And if they say: “No thank you”, then don’t make them tea. At all. Just don’t 

make them tea. Don’t make them drink tea. Don’t get annoyed at them for not 

wanting tea. They just don’t want tea, ok?

They might say: “Yes, please, that’s kind of you”. And then, when tea arrives, 

they actually don’t want the tea at all. Sure, that’s kind of annoying, as you’ve 

gone to all the effort of making the tea, but they remain under no obligation 

to drink the tea. They did want tea, now they don’t. Some people change they 

mind in time it takes to boil the kettle, brew the tea, and add the milk. And it’s 

ok for people to change their mind, and you’re still not entitled to watch them 

drink it.

And if they are unconscious, don’t make them tea. Unconscious people don’t 

https://www.youtube.com/watch?v=u7Nii5w2FaI&t=39s
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want tea and they can’t answer the question: “Do you want tea?”, because 

they’re unconscious. Ok, maybe they were conscious when you asked them if 

they wanted tea, and they said “yes”, but in the time it took you to boil the kett-

le, brew the tea, and add the milk, they’re now unconscious. You should just put 

the tea down, make sure that the unconscious person is safe, and, this is the 

important part again, don’t make them drink the tea. They said “yes” then, sure, 

but unconscious people don’t want tea.

If someone said “yes” to tea, started drinking it, and then passed out before 

they’d finished it, don’t keep on pouring it down their throat. Take the tea away, 

make sure that they are safe, because unconscious people don’t want tea. 

Trust me on this.

If someone said “yes” to tea around your house last Saturday, that doesn’t 

mean they want you to make them tea all the time. They don’t want you to 

come around to their place unexpectedly and make them tea and force them 

to drink it, going: “But you wanted tea last week.” Or to wake up and find you 

pouring tea down their throat, going: “But you wanted tea last night.”

If you can understand how completely ludicrous it is to force people to have tea 

when they don’t want tea, and you are able to understand when people don’t 

want tea, then how hard is it to understand when it comes to sex? Whether tea 

or sex, consent is everything.
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After the video, discuss: 

1. What did you find most interesting about the video?

2. What does consent in interpersonal relationships mean to you? (You can ask this 

question before the video, too, since teenagers often have not talked about it with 

anyone at all)

3. If the students do not point it out, do stress that:

 ■   Consent is not permanent.

 ■   Unconscious consent is not consent.

 ■   Consenting once does not mean eternal consent.

 ■   Silence is not consent.

 ■   Having consented to a certain action, e. g., a kiss, does not mean consent to being 

touched, caressed, etc.

4. When a person responds to your kiss with a kiss, should you ask for consent to 

further actions or is it then allowed to touch and/or caress them?

5. How could you help a friend who is drunk at a party?

6. Do you know where to seek help if you or your friend experienced sexual violence? 

Or if you or they are not sure whether what you experienced was sexual violence? List 

the people you could go to in such situation (if necessary, provide this information your-

self).

Important information for the educator/teacher:

Do not forget to tell the students that if they know people who have experienced sexual 

violence, they should not blame them, support them, and help them find help. Tell them 

that they can talk about it with trusted adults or come to you, the school’s psychologist, 

their parents/guardians, or call the support lines.

It is important to remember that all violence can be reported by calling 112.

If you want to talk to someone about experienced violence, you can call one of the 

support lines:

 ■ “Jaunimo linija” (“Youth Line”) – emotional support by phone at 880028888; 

support is also available by e-mail (https://www.jaunimolinija.lt/lt/pagalba/pa-

https://www.jaunimolinija.lt/lt/pagalba/pagalba-laiskais/
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galba-laiskais/) and online chat: https://www.jaunimolinija.lt/lt/pagalba/pagal-

ba-pokalbiais-internetu/;

 ■  “Pagalbos moterims linija” (“Women’s Helpline”) – emotional support by phone at 

880066366 (24/7), e-mai pagalba@moteriai.lt  or online at  https://pagalbosmo-

terimslinija.lt/;

 ■ “Vilties linija” (“Hope Line”) – emotional support by phone at 116123 (24/7), 

e-mail  116123@viltieslinija.lt or online at  https://www.viltieslinija.lt/;

 ■ “Trust Line” – emotional support in Russian by phone at 880077277 or by live 

meetings:  https://tuesi.lt/pagalbos-paieska/.

 ■ Mutual support forum for women who have experienced violence: www.mote-

rysmoterims.lt.

00:40–00:45 A short reflection and summary

Have a short discussion on the message that the students received during this activity.

Key points

In all situations in our lives, we act as free individuals who respect other people’s di-

gnity. Each person has their own boundaries, therefore it is important to learn both to 

accept another person’s “no” and to set our own boundaries, e. g., not to get angry when 

a friend says they cannot meet us today or allow ourselves tell a friend that we do not 

want to do this or that together.

When it comes to intimate interpersonal relationships, we usually talk about the boun-

daries of our bodies, i. e., the right to bodily integrity. For an intimate relationship to be 

pleasant, active consent of both parties is needed.

Consent is freely given only when a person is asked whether they want to do a certain 

thing. Neither “maybe” nor silence are consent. A one-time consent to a certain action 

does not imply consent to other actions or consent to the same action some other time, 

as seen in the video about tea.

Teenagers may believe that saying “no”, refusing to kiss or engage in intimate relati-

onships is “uncool”, so it is very important to stress that saying “no”, understanding and 

clearly setting one’s boundaries is very important and commendable. It is also comple-

tely natural to change one’s mind, withdraw one’s desires or plans at any time, and not 

to feel guilty for that.

https://www.jaunimolinija.lt/lt/pagalba/pagalba-laiskais/
https://www.jaunimolinija.lt/lt/pagalba/pagalba-pokalbiais-internetu/
https://www.jaunimolinija.lt/lt/pagalba/pagalba-pokalbiais-internetu/
mailto:pagalba@moteriai.lt
https://pagalbosmoterimslinija.lt/
https://pagalbosmoterimslinija.lt/
mailto:116123@viltieslinija.lt
https://www.viltieslinija.lt/
https://tuesi.lt/pagalbos-paieska/
http://www.moterysmoterims.lt
http://www.moterysmoterims.lt
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Since sometimes teenagers use alcohol and/or other substances at parties, it is impor-

tant to remind them that they should help their friends in trouble and stop those who 

want to abuse drunk or unconscious people.

Interpersonal relationships with expressed mutual consent are much more pleasant, 

since we always know that we both want to do this or that thing.Tarpusavio santykiai su 

išreikštu abipusiu sutikimu yra daug malonesni, nes visada žinome, kad abu/abi tikrai 

norime užsiimti atitinkama veikla.

Additional activity: “Case Scenarios”

Duration: 30 minutes.

Below are case scenarios that can help put to practice the knowledge on healthy and 

toxic relationships, consent, sexual violence, etc., gained from previous modules.

We recommend that the scenarios are first discussed in groups of four students, and 

then by the whole class.

Materials for distribution

Case scenarios to be analysed in groups

1.  Ed and Laura are both fourteen, they have been dating for five months. Laura has 

noticed that Ed keeps checking his phone more and more often, and she is worried 

that he may be texting other girls. When Laura asked Ed to let her check his mes-

sages, Ed refused. Laura got angry and gave Ed an ultimatum: if he does not show 

her his messages, she will leave him.

What did Laura do right and what did she do wrong? Does Ed have the right to say 

“no” and not to show his messages? Why? How could both teenagers solve this situ-

ation in another way?

2.  A group of boys at school do a symbolical greeting that consists of several di-

fferent actions and ends with a chest bump and an attempt to slap each other on 

the head. Rob does not like this way of saying hello, but he tries not to show that: 

after all, this is what the “coolest” guys do. During one of these rituals, Andy slaps 

Rob’s head quite hard, so now Rob resorts to simply shaking hands with the boys. 

The guys start joking that Rob “is fragile like a girl”.

Did Rob do the right thing? Did Andy do the right thing? Why? Are the other guys in 
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the group behaving appropriately? What could each of them do to make everyone 

feel more comfortable?

3.  Ninth-grader Greta is talking to her friend Esther in a school’s hallway during a re-

cess. A guy from another group of ninth-graders, Michael, sits down next to them 

and puts his hand around Greta’s waist. Greta stirs a bit, then turns to him and gi-

ves him an angry glance. When she tells Michael to find another place to sit, since 

it is not the first time he is harrassing her, Esther finds it strange: if she was Greta, 

she would be happy, since Michael is the “coolest” of all the ninth-grade boys.

Did Michael behave appropriately? Did Greta behave appropriately? Did Esther beha-

ve appropriately? Provide arguments. What could each of them have done to make 

everyone feel more comfortable?
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GUIDELINES FOR DOCUMENTARY FILM EDUCATION

FILM EDUCATION

The medium of film is a useful tool for education activities, aligning not only the aes-

thetics and ideas of films as artworks, but also including life-like situations and expe-

riences. Film is attractive as a medium in a wider sense as well, and as a tool, using a 

variety of artistic means to ‘touch’ the viewer, develop their critical thinking skills and 

emotional intellect. 

With schools mostly focusing on formal education, film, as well as other means of alter-

native education and methodologies for school, allows for a broader means of success-

fully implementing aspects of informal education too. 

Numerous European countries have film as a subject in their education programmes 

not only as a tool to teach filmmaking or to introduce it as an art form, but also as a 

separate source of information, assisting with the development of truly important 

common competencies – emotional intellect and critical thinking skills. Pupils, while 

watching, analysing and evaluation films, are also developing their visual literacy skills. 

The positive effects of film education are showcased in the results of “The effects of 

education with theatre and film on youth. Case studies: “Mokausi iš kino“ and the new 

“Menų spaustuvė” education space for school communities”, research undertaken in 

2014. The research, analysing the project “Mokausi iš kino” and “Menų spaustuvė”’s 

impact on youth, was aiming to investigate the effects of education with film and theatre 

on the younger generations. The majority of “Mokausi iš kino” participants suggested 

that the learning activities with film influenced their creativity, special competencies 

(for example, changed their attitude towards film and the performing arts, assisted in 

understanding their particularities), their common competencies (asserted their curio-

sity, creativity, etc.), their engagement with the arts and volunteering (some participants 

started attending the cinema and cultural events more often). The research also offered 

an analysis of the teachers’ perspective, confirming the positive effect of activities tied 

with film on schoolchildren. According to the teachers, not a single one of the projects 

mentioned distracted the schoolchildren from learning; on the contrary, both of the pro-

jects acted as supplements to the education programmes already in place.
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In Lithuania, film education has garnered interest quite recently, at around 2006, when 

implementing film-inclusive-education became a possibility beyond higher education. 

Internationally, film education is classed as education related with film. First, it is an 

all-encompassing training course on film in institutions of higher education that train 

film professionals, including the history of film, theory and practice. The second line 

of film education is so-called learning with films. It is a very narrow method, usual-

ly applied in schools (for example, during a geography lesson, a film, showcasing the 

country’s culture, history, etc. is shown). The third aspect is learning from films, which 

applies to an exceedingly broader range of film education. Even though participants 

gain knowledge of film as a medium, its history, theory, creative practices, etc., the main 

goal is not to train film professionals, but, rather, train common competencies – emotio-

nal intellect, communication skills, critical thinking skills, etc. 

DOCUMENTARY FILM

What is a documentary film? “It is not a film”, is one quite traditional answer. Another 

common answer states that it is a film that is not necessarily very interesting, someti-

mes – even serious, which aims to teach something or pass on some knowledge. “A film 

about real life” is the clearest answer. Documentaries consist of portraits from real life 

which, aiming for a certain goal, are assembled from real life facts, events, stories, or 

issues. The core of documentary filmmaking is the relationship between the film direc-

tor and their subjects.

Documentary film could also be called as a ‘creative expansion of reality’. Documentary 

films have been produced since the intersection of 19-20th centuries and have been 

continuously changing since then. This change is caused by the consistent expansion 

of film technologies, media developments and new, ever-changing societal ideas and 

points of view. 

Documentary films expand one’s horizons, inspire and educate. Usually, they aim for 

one of these goals: 

 ■ Documenting a certain topic, working towards preserving information or kno-

wledge about it;

 ■ Revealing something new about a certain topic;

 ■ Allowing the audience members to fully engage with the lives of the people de-

picted in the film;

 ■ Basing or enhancing the ideas, points of views or approaches towards the topics 
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depicted in the film;

The word ‘document’ hails from the Latin noun documentum, meaning proof or testimo-

ny. Thus documentary film implies the creative team using documents as their source 

– persuasive, reliable materials. 

A little bit of history…  „The first person to use ‘documentary film’ in its contemporary 

sense was John Grierson, a well-known Scottish film director and founder of the Nati-

onal Film Board of Canada. Before that, the phrase ‘documentary film’ was used more 

towards emphasising the realism of the film, and its depiction of everyday life. 

Grierson claimed that documentary films are “reality shown through a creative lens”. 

Documentary films showcase the ‘real’ world through the eyes of its creator. It is worth 

mentioning that the term suggested by Grierson caused quite a stir for numerous deca-

des. Indeed, our ideas pertaining to the perception of reality and its documentation are 

ever-changing. Do we need creative restrictions? Is there a moment where a ‘real’ film 

stops being a documentary one?

One of the most attractive aspects of documentary film is that it allows for its audien-

ce to briefly visit a different world – the lives of people just like them. Sometimes the 

reality depicted in the film is very unpleasant and complicated, whereas witnessing it is 

even more difficult and uncomfortable. This highlights the lack of simple answers in do-

cumentary film. And that is exactly why these films are so effective and forceful, as qui-

te often they open up our eyes, show different aspects of our familiar world – perhaps 

even ones we perceived very differently or did not even know of their existence. 

Without an invitation for a thoroughly personal experience, documentary film also 

maintains a big educational potential towards assisting in the development of a well-ro-

unded personality and broader point of view. Besides the importance of the facts sho-

wcased in the films, emotions, the opportunity to develop the competency of emotional 

intellect, empathy and reflection skills are vital too. It is not only important to see and 

hear, but, rather, to empathise and understand, with documentary film creating a plat-

form to do both. 

However, documentary films can also contain certain traps, such as hidden propaganda, 

distorted facts or preconceptions, determined by the contemporary cultural, political 

and social context. Thus documentary films, like any kind of other visual content, can 

affect our perception of reality accidentally or on purpose without us even picking up on 

it. Therefore it is important to analyse the theme, problematics and contexts of a docu-

mentary film before incorporating it into education programmes or lessons.  
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AUDIOVISUAL FILM EDUCATION AND REFLECTION

Using documentary films grants teachers of various subjects a broader chance of 

engaging schoolchildren in their own particular subjects, maintaining their attention, 

inspire them to develop their own personal activities or to keep their engagement with 

existing activities. The real-life situations showcased in documentary film allow for au-

dience members to critically engage with reflections from our own world, its people and 

challenges. Viewing a film and engaging in its critical reflection can cause an impactful 

emotional effect to every member of the audience, whereas the discussion can be fol-

lowed by raising relevant questions pertaining to ethics or values, and the intersections 

of individual and group opinions. 

Every documentary film holds several levels of possible learning activities: 

1. The theme of the film itself, its content.

2. The main character, serving as a suggestion of possible strategies of interpreta-

tion for the film:

 ■ the emotions of the main character.

 ■ the actions of the character, how they engage with challenges, their viewpoint 

on the issues raised in the film. 

3. The surroundings of the film. 

4. The way the material is developed, an analysis of separate scenes

5. The invidual reflection and perspective from the viewer.

LEARNING ACTIVITY COMPONENTS

We would like to offer several pieces of guidance, recommendations, and methods on 

how to use documentary films in lessons or education programmes. Of course, these 

are not principles or rules that are set in stone and that apply to each situation pertai-

ning to film education. These can serve as insights that could aid the lessons you con-

duct with documentary films. 

PREPARATION

HIGHLIGHT THE GOAL OF THE LESSON

The goal of the lesson should encompass not only introducing new facts or bits of kno-
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wledge – first of all it should aim to invite the pupils to reflect upon the film and unders-

tand the context of the film and its subject material, forming an individual, well-gro-

unded point of view. It is also necessary to understand that documentary films do not 

offer a readymade recipe for the formation of one true opinion, but, rather, allow you to 

assist your pupils in considering certain perspectives, at times touching complex, not 

necessarily convenient or easily understandable concepts, faster and in a more efficient 

manner. It is important to highlight the final goal of the lesson and voice exactly that 

which you want to reach. It is no less important to convey what is expected from them 

to students and grant them the necessary tools to reach their goals. 

CHOOSE THE TOPIC OF THE LESSON

As we have mentioned before, it is important to choose the topic of the lesson before 

watching the film with the pupils. There are numerous documentary films currently 

available on the Internet and special cinema collections, containing subjects such as so-

cial disparities, ecology, economics, minority groups, discrimination, human rights, sex 

education, racism, gender stereotypes, activism, volunteering, disabilities and abilities. 

These subjects can be located on the “Inconvenient Film Class” platform.

Experience shows that films, depicting potentially controversial subjects such as raci-

sm, social disparity, and minorities should not be approached, if possible, at the very 

beginning of your film education journey. It is important to be ready to hold a conver-

sation and invite young people into a discussion, sometimes a confrontational one, and 

know the additional materials of the film inside out. Thus perhaps it is better to begin 

with less ‘touchy’, more easily-accessible topics, such as emotional intelligence, eco-

logy, communication. Unless, of course, you believe that you are fully prepared to lead 

your target audience through the learning activity – if so, go ahead!

However, what can be defined as a ‘controversial’ subject? These can be identified as 

subjects raising numerous, differing opinions, holding political, social and virtual reso-

nance, raising strong emotions  and/or encompassing the fields of ethics, morality or 

beliefs. Indeed, one has to be prepared that any kind of subject might become contro-

versial with a certain group: the views within the group might highly differ even on the 

most seemingly easily accessible aspects of the film, moreover, some members of the 

group might begin to voice their views in an inappropriate manner or even provoke the 

negative emotional reaction of their opponents. It is important to note that certain strai-

ghtforwardly didactic methods might not be the best means to settle these arguments. 

Controversial subjects are quite often entangled with deeply held opinions and societal 

norms. By even gently trying to change the views of your young group by suggesting 
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what they should think you will, at the best of circumstances, have no effect, and, worse, 

might absolutely block the path to them reconsidering their views.

REWATCH THE FILM BEFORE THE ACTIVITY

It is useful to rewatch the film before the activity. This way you will ensure that you 

thoroughly understand its content and its suitability to the lesson in terms of the topic, 

length, difficulty and the group you are working with, i.e. their age and particularities. 

You will also gain a better grasp of the film’s additional value to the education pro-

gramme in a broader sense. It is important to note that just reading the summary of the 

film is not enough. While viewing the film, make notes in your mind or on paper, highli-

ghting the important parts, questions, emotions and the potential lesson plan. 

NOTE THE LENGTH OF THE FILM

Films can be separated into feature length (longer than half an hour) and short films. 

It is crucial to note the length of the film and the entire activity while preparing for the 

lesson. Usually it is advisable to view the entire film without pausing or rewinding it 

out of respect for the creative team, that treated the film as a whole rather than sepa-

rate parts. Of course, if there are no means to do so, the viewing can be separated into 

several sessions, using excerpts from the film. If doing so, make sure that the message 

being sent by the film and its topic as a whole will not be distorted, the knowledge being 

shared is still within the same contextual framework and the quality of the session is 

not affected.  

METHODICALLY PREPARE FOR THE ACTIVITY

Preparing for a lesson or the activity that will include a viewing and discussion of a 

documentary film is no less important than the preparation for a regular lesson. First, 

check the tech aspects of the lesson: whether the technical equipment is working up to 

the necessary standard of you and the pupils, can the lights be dimmed, is the sound 

quality good, are the subtitles visible, etc. 

Moreover, prepare pedagogically: consider whether you have enough knowledge to 

discuss the problematics depicted in the film, develop an interactive plan to use availa-

ble methods, prepare the necessary tools and consider possible directions the pupils’ 

reflection might take in addition to the discussion questions.

VIEWING THE FILM
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Inquire the pupils’ opinion as to what a documentary film is before the viewing. Do not 

aim to find a single right answer – be open to their different opinions and consider toge-

ther what documentary films they have viewed, what they found interesting, and what 

was, perhaps, surprising.   

While preparing to discuss films and engage the pupils in film education activities, 

remind them of not being afraid, when discussing films, to make mistakes or convey 

their impressions in a ‘wrong’ manner. After all, we are not looking to find the single 

definitive answer, but, rather, learning to understand and respect both the experiences, 

feelings, intuitions and thoughts of ourselves and others that arise during the screening 

or after it. Notably, some of the opinions regarding films might be less informed than 

others, but it is important to accept and respect all of them, remaining honest and sen-

sitive to ourselves and our surroundings. 

Before the screening, ask the pupils to keep an eye on themselves – their feelings, emo-

tions and bodily reacionts – during the film. Invite them to make a note of these alongsi-

de the questions and reactions arising during the film. This will help the pupils to focus 

on both their own insights and the film itself.

TRIGGER WARNING

Because of their subjects, some of the films might affect some students more than 

others or trigger certain traumatic experiences from the past. Thus while screening a 

potentially triggering film the teacher or educator should keep an eye on what is happe-

ning in the classroom.

You can warn the pupils of potentially triggering images, themes or expressions in the 

film before the screening. Remember, all arising emotions are permissible and normal. 

Also give pupils the choice whether they would like to continue viewing the film or leave 

the classroom at any moment, if ever they feel the need to do so. If the aforementioned 

happens, do not leave the pupil alone, invite them to talk after the screening. During 

the conversation the young person might open up to you and tell of their traumatic life 

experiences, which ought to be reported to the relevant institutions (child protection 

services, police officers).

THE LEARNING ACTIVITY

Main agreements:
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Before undertaking the chosen learning activity, it is very important to agree on some 

ground rules in order to form a friendly, i.e. safe, space for everyone to express them-

selves. What follows are our suggested guidelines, but, of course, you may want to alter 

these with your group or draw up your own ones. 

We suggest:

 ■ One person speaks at a time;

 ■ Everyone has a right to respectfully voice their opinion and be listened to;

 ■ We respect the opinion of others. We understand that oftentimes opinions might 

differ;

 ■ We have the right not to accept the opinion that seems inappropriate to us, but 

we accept the person voicing it;

 ■ We choose an appropriate, respectful means and language of discussionpasiren-

kame tinkamą, pagarbų diskusijos būdą ir kalbą. We do not engage in racist or 

discriminatory language;

 ■ We hear out everyone who wants to voice their opinion and we ensure that eve-

ryone is being listened to and heard. 

DISCUSSION

The after-screening discussion might develop in numerous ways, such as the visuals of 

the film, its artistic tools, the characters, themes, problematics, the personal experien-

ces of the characters and broader societal experiences. Ideally, the activity should grasp 

as many of these as possible whilst maintaining the depth and quality of the discussion. 

If there is a lack of time, we recommend to remember the goal of the lesson and lead 

the discussion exactly towards it. 

REFLECT

Reflection is a truly important part of working with audio-visual materials. Reflection 

is a sharing of one’s experiences, emotions, feelings, insights and memories, the other 

members of the group accepting everything that is being decided to share. Reflection is 

also an excellent tool for learning, personal improvement and knowing both others and 

oneself better. It can be varied – based on considerations, analysis, inviting to discuss 

questions both personal and societal, gaining insights into the feelings and emotions 

of oneself and others, whilst also viewing broader subjects. Documentary films invite 

to experience that which is real and non-fictional, acting as a useful tool for reflection: 

quite often real situations affect pupils in a strong manner, allowing them to be expe-
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rienced in a profound manner and gain new opinions in the process.

Notable aspects of the reflection:

 ■ No interruptions. That is highly important as the pupil interrupted might lose their 

train of thought and important things might not get voiced;

 ■ No comments or critiques. Reflection is a platform for young people to share their 

experience as much as they want/can. The thoughts being voiced can be happy, sad, 

painful, tragic, extremely beautiful, or bad. Any kind of critique might cause resistan-

ce, decrease self-confidence, at times – severe psychological damage. Aim to accept 

these experiences exactly as they were shared;

 ■ Chair the reflection. Sometimes the pupils might just start recounting the film itself 

and avoid talking about what they have learned, experienced and seen themselves, 

and how it has affected them. Do ask questions that would assist them in sharing 

their personal experiences, emotions, their point of view or thoughts; 

 ■ Aim to speak in the first person, urging the pupils to do the same. For example, ins-

tead of saying “you annoy me”, say, “I am annoyed today, because . . . “, etc. Invite the 

pupils to reflect upon their own individual experiences rather than project them in 

a broader context (say “I feel”, “I think”, rather than “everyone feels”, “we think”, etc.) 

Reflection is first and upmost about ME and MY OWN personal experience, whereas 

everyone else will voice their own.  

There are numerous methods to encourage reflection, but in all cases it is thoroughly 

important that the pupils learn not only to express their feelings and respect those of 

others, but also to endeavour to understand and explain them. It is therefore vital to 

remember the main questions of ‘why? For what reason?’ throughout the reflection.

For a reflection engaged in feelings and emotions numerous tools are available, such 

as the so-called “moodmeter” or exact questions (‘how did you feel during the film? Did 

some character or situation remind you of yourself, your own experiences? Would you 

like to comment upon that? Would you like to expand? Thank you for sharing, maybe you 

could add (…)? I thoroughly appreciate your statement, maybe you could specify (…)?’).  

Leaving space to think, empathise and choose what to share in the process of asking 

questions is important. Remember, everything that the pupil is choosing to share is 

very important to them, and seemingly funny or simple things can be some of the most 

important aspects of their lives.
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METHOD – ONE WORD. This method is exceptionally suited for succinctly identifying 

feelings and their sources. It is convenient and easy, moreover, it allows to continuously 

reflect throughout the film without losing attention. ‘One word’ is also a suitable method 

if there is a lack of time after the screening for a longer reflection or discussion. Before 

the film, hand out a set of pre-pared sheets with different emotions to be picked by the 

pupils, adding their own, if necessary. Ask the pupils to note their feelings throughout 

the screening. After the screening, invite the pupils to share their results. Note the re-

flections on the board yourself, highlighting the effect of the film on the entire class, and 

identifying the repeating emotions and their reasons.

The suggested paper sheet is attached below.

Pick out one or several emotions that you felt during the film from the list. Try to write the 

source of the emotion on the right column: what could have caused this particular emotion?
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EMOTION/FEELING

Joy

Sadness

Hope

Hopelessness

Anger

The desire to help

Curiosity

Indetermination

Distrust

Admiration

Confusion

Gratitude

Disappointment

Doubt

Inspiration

WHY DID I FEEL THIS WAY?
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+ -

? !

METHOD I.N.S.E.R.T. This method is suitable to encourage the group to consider the 

film in a broader and more critically-engaged manner (see below). After the screening, 

invite them to note down what they saw as positive, light in the film next to the plus (+) 

sign. Next to the minus (-) sign the group should note down the moments that may have 

been difficult or raised negative emotions. Questions that rose during or after the scre-

ening should be noted next to the question (?) mark, whereas the exclamation point (!) 

can host that which was new, most effective or the strongest moments of the film. Upon 

reviewing the results you will be presented with some excellent material for follow-up 

discussions with the group, for example, considering, what actions can be taken to-

gether to change the situation depicted in the film, and how to aid the solution of the 

showcased problem. 

 Of course, the reflection activity can be conducted in the methods and means you have 

grown to like and use. These guidelines present simple, tried and tested (by us) me-

thods of working with young people and developing their emotional intellect and critical 

thinking skills, but they are not recommendations to be indisputably implemented. Un-

derstandably, the skills of discussion and reflection is developed both by teachers and 

pupils. It is a skill that is discovered over time and enhanced in practice. Importantly, a 

good discussion and reflection is only possible in a safe environment, after making sure 

that the opinions voiced are not going to be laughed at, and that the people gathered are 

tolerant and good listeners. A friendly environment is one of the most important as-

pects of conducting a group activity of good quality.

OTHER METHODS OF WORKING IN A GROUP

There are numerous methods that can be utilised while working in a group with young 

people to encourage them to share their thoughts, experiences, look for solutions and 

develop various competences. These can be located in paper and in various databases 
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online in group-based activity guidelines. We present several methods that have been 

tested by us and can be confidently called good practices below: 

METHOD ‘RAIN OF THOUGHTS’. This method develops imagination and creativity, aiding 

problem-solving and understanding the meaning of many concepts. Its advantage over 

other methods is that of allowing to engage the less active, shier participants, and raise 

their self-confidence.

 ‘Rain of Thoughts’ – guidelines: 

1. Present the problem or concept in a clear and understandable manner. 

2.  Encourage the group to say anything they wish about the subjects. Note down 

every word and sentence said in a visible manner. Do not evaluate or criticise, 

instead – show support. Remember, this method encourages spontaneous reacti-

ons and observation skills from the pupils. 

3. If there are too many people in the classroom to work in one big group, separate 

them into separate ones in the beginning. The pupils can share in their own indi-

vidual groups and bring their insights into the main group.  

4. Having collected all the thoughts, look over the results with the pupils and dis-

cuss them in relation to the theme of the lesson and the documentary film which 

was screened. 

METHOD – WORKING IN GROUPS. Groupwork has many advantages – it teaches to 

collaborate, sense the dynamics within the group and both the role and capacity of the 

individual. Moreover, it develops communication skills and allows the participants to 

gain experience into working with people of differing opinions, helping to sense when it 

is better to compromise rather than defend their own opinion, and how to address conf-

licts without avoiding them. This method also allows to engage pupils that might appear 

less active. 

METHOD – DISCUSSION. It is worth remembering that discussions about documentary 

films sometimes incorporate the aforementioned controversial subjects and benefit 

from extensive preparation. Here are several recommendations to prepare for such 

discussions: 

 ■ If you have decided to conduct a discussion entailing controversial subjects, 
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Questions for clarification:

Can you explain, (how) ...?

What do you have in mind 
...?

Perhaps you could o�er an 
example of ...?

How does that help solve ...?

Perhaps someone has a 
question they would like to 
raise ...?

Questions to identify the 
reasoning and rationale:

What makes you think that 
...?

Where do you know that 
from ...?

What reasons cause you to 
say so ...?

Do you have proof that ...?

Could you o�er an 
illustrative example of ...?

Questions that explore 
alternative perspectives:

Can we rephrase this question?

Is there another perspective ...?

What if someone else suggests 
...?

What would someone who 
thinks di�erently to you say?

How do these opinions di�er?

Questions to test cause and 
e�ect:

What happens after ...?

Does your statement match 
the earlier statement about 
...? 

What would the 
consequences of ... be?

Is there a common rule ...?

How can this be tested, 
trying to find the truth?

Questions about the 
question and/or discussion:

Do you have questions about 
...?

What is that question ...?

How is this question going 
to help us ...?

How can we summarise 
what has been said?

Are we closer to the answer 
to this question?

endeavour to prepare for situations that are unforeseen or difficult to manage. 

To be on the safe side, consider possible crisis scenarios (for example, some 

attendees might jeopardise the discussion on purpose, behave in an inappropria-

te manner towards other participants, attempting to verbally (or not) intimidate 

them, record the discussion, etc.) 

 ■ Every crisis scenario should entail steps towards its solution. For example, how 

shall you behave with disruptive pupils, when will you ask them to leave the clas-

sroom, and whether you will ever get the police involved. 

Prof.  Robert Fisher recommends open questions to the discussion chair while learning 

how to learn23:

23 „Mediacijos vadovas socialiniams pedagogams“, Hans-Dieter Will, Sven Ramdoh, compiled by Všį „Pagalbos 

paaugliams iniciatyva“, Vilnius, 2015, pp. 35-36 (in Lithuanian).
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At the end of the discussion, ask the students to state their last answer into the ques-

tion raised in the lesson, or, perhaps, a well-informed opinion about the topic that was 

being discussed. If the students are shy, start from yourself. Note what has been achie-

ved, what solutions have been brought forward, what the students liked and, in contrary, 

what they would do differently next time. These insights will be useful for further activi-

ties should you wish to better respond to the expectations of the group. 

EXPERIENCING DOCUMENTARY FILM EDUCATION

The “Inconvenient Film Class” online platform currently hosts several documentary 

films addressing gender-based violence. These films are uploaded on the platform with 

expert-prepared activity methodologies that can be easily be used in lessons or lear-

ning activities with young people.  

IN BRIEF: DOCUMENTARY FILM-BASED EDUCATION GUIDELINES

 ■ Choose a documentary film (depending on the theme of the lesson, the length of 

the film, the age of your pupils, their experiences, needs and capacities). 

 ■ Create a safe environment in the group before screening the film, allowing the 

students to freely share their feelings and opinions, reflect, and discuss. Such an 

environment can be created using several games, discussing the group’s gro-

und rules, confirming the validity of all emotions and feelings, highlighting their 

deserving of being expressed in a rightful manner and being listened to respect-

fully. 

 ■ Announce the themes of the film before the screening. Remind them of the pos-

sibility to leave the room should the screening become too difficult emotionally. If 

the film is feature length, it might be worth to have several breaks and check on 

the group’s energy levels and needs.  

 ■ Ask the students to note their bodily and emotional reactions, and feelings, du-

ring the screening and after it (this will aid during the reflection). 

 ■ After the screening, ask the students how they are feeling. Then move on to the 

activity methods (every film on the platform has examples of activities based on 

different methods of informal education) and discussions. If necessary, hand out 

the reflection sheets with the highlighted different emotions or the aforementio-

ned I.N.S.E.R.T. method table beforehand as this will assist the students in noting 

down their questions and insights to be shared later on.  

 ■ Summarise the thoughts and ideas shared after the discussion. If there is time, 
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discuss the possible steps to be taken to address the issues raised in the film (on 

a personal level – surroundings – community level – societal level).

 ■ Invite the pupils for a final reflection. It is sometimes difficult to immediately 

name the feelings that arise. The “moodmeter” can be of assistance in this case, 

allowing for the students to pick which of the emotions in it they are feeling after 

the activity. Ask them for their thoughts on the reasons of these feelings – but do 

not push for answers, allow them to be succinct or not respond at all. 

Prepared by Indrė Maršantaitė, human rights educator and head of the “Inconvenient Film 

Class”.
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Training the Teachers
According to the WHO, one of the crucial parts of school-related gender-based violence 

is “creating safe learning environments that promote learning and are based on equali-

ty and respect”. This requires to deal with poor behaviour constructively and rewarding 

good behaviour.    

The WHO recommends taking these measures to ensure a safe learning environment:

 ■ Strategies to manage challenging behaviour; 

 ■ Setting classroom rules and behavioural expectations;

 ■ Building positive relationships between teachers and children; 

 ■ Rewarding appropriate behaviour; 

 ■ Developing children’s social, emotional and academic skills.

During this process, it is essential to develop the teachers’ skills in creating a safe 

school environment. In the previous chapters we stated that creating a safe school envi-

ronment is the responsibility of the entire community, not meant to fall on the shoulders 

of a single person. In this chapter we will offer a short overview of external resources 

available to aid teachers in the development of such skills. 

One of the suggested tools are a series of seminars for teachers and school staff de-

dicated to developing their gender-based violence recognition and positive discipline 

skills. In addition to that, these seminars can assist in developing interpersonal support 

mechanisms for teachers, such as meetings where the school staff would have a plat-

form to reflect, share the challenges they face, and both offer and receive support in 

addressing them. Moreover, they can be used to strengthen the existing support mecha-

nisms provided by the school management. 

These seminars, dedicated to addressing harmful beliefs and the social, cultural and 

gender norms of teachers, and aiming to change them, are one of the key means of re-

cognising and reacting to gender-based violence in the school. Below we provide seve-

ral responses from teachers who have undertaken these training sessions. 
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Antanas Smetona High School, Ukmergė:

The meetings, seminars and other activities were interesting and useful. I learned more 

about preventing violence and bullying. Personally, I benefited from learning more about 

gender equality – my views and perceptions were expanded. The situations we analysed 

together were both interesting and practically applicable. We also gained practical insi-

ght on working with pupils. I believe I will be able to use this knowledge in my professio-

nal life. It was beneficial and interesting to learn more about the research undertaken in 

our school, reflecting upon the views that both the staff and pupils hold towards bullying 

and violence. I think that such activities are very useful and needed. Thank you to the 

lecturers who did their job professionally and with heart.

Agnė Gruodienė, social worker and pedagogue

The seminars gave me knowledge about the issues of gender equality and domestic 

violence. I learned where I can find more information in preparation to discuss such to-

pics with my pupils. I learned numerous ways of presenting information, such as games, 

exercises, forms of reflection. I benefited most from the live-“long” meeting/activity, 

both because of spending time with my colleagues and processing knowledge. 

Justina Darulienė, ethics teacher and head of class

The seminars were useful and necessary, because they both reminded me of and gave 

me additional insight into gender stereotypes. They also deepened my knowledge in re-

cognising unacceptable behaviour, gathered a team of informed specialists, broadened 

my horizons, illuminated and strengthened me. 

Nomeda Dabužinskienė, psychologist

The seminars were useful in trying to get rid of the role of the housewife in the family 

and encouraging tolerance towards one another.

Vilija Rutkauskienė, PE teacher and head of class

I am glad I could participate in the “BRIDGE: Connecting Local Community Members for 

Effective GBV Solutions” project. I think it is very important to develop the skills of reco-

gnising violent situations and reacting to them in communities in order to prevent them 

from happening, and those in need would get help. The seminars were useful because I 

could test my own knowledge, also, I gained new insight and skills. 

Justina Požerskienė, librarian and career guidance counsellor 
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The seminars were useful in a variety of ways. These sort of seminars are needed for 

school communities, because we definitely cannot know everything, and sometimes we 

do not even have the time to think about what and how and why and where something is 

happening, or not happening.

Gražina Petkevičienė, chemistry teacher and head of class 

Contacting external experts

Below we present the contact details of external human resources, such as experts and 

institutions, that provide seminars and consultations. Also, we offer various methodolo-

gies that is available to be used individually. 

Seminars and competency improvement

 ■   Moterų informacijos centras (Women’s Information Centre)   – training, 

lectures and seminars on gender equality and domestic violence, information on 

research in the field of gender equality:  moteruinformacijoscentras.lt

 ■   Vilniaus moterų namai (Vilnius Women’s Home) information on violence, its 

types and legal definitions, seminars, eventsi: https://www.vmotnam.lt/

 ■   „Jaučiuosi gerai“ (I Feel Good) training and information about a safe work envi-

ronment, sexual harassment prevention and assisting survivors: http://jauciuosi-

gerai.lt/

 ■ Žmogaus teisių balsas (ŽTB) – informacijos, švietimo ir savipagalbos įrankis, 

organizuojantis mokymus, vykdantis advokacijos veiklą ir teikiantis konsultacijas: 

https://www.ztbalsas.lt/

 ■   VšĮ “Įvairovės ir edukacijos namai” (The NGO “House of diversity and educati-

on”) seeks to promote human rights in education with a focus on comprehensive 

sexuality education, not only for students but also for teachers and parents who 

lack substantial knowledge, experience, and courage: www.ivairovesnamai.lt

 ■   Žmogaus teisių balsas (ŽTB, The Voice of Human Rights) – an education and 

information tool, events, advocacy and consulting: https://www.ztbalsas.lt/

Further information

 ■   European Institute of Gender Equality – information on gender mainstreaming 

and gender-based violence, various gender-related statistics: https://eige.euro-

pa.eu/

http://moteruinformacijoscentras.lt
https://www.vmotnam.lt/
http://jauciuosigerai.lt/
http://jauciuosigerai.lt/
https://www.ztbalsas.lt/
https://eige.europa.eu/lt 
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 ■   Specializuotos kompleksinės pagalbos centras (Specialised Multifaceted Help 

Centre) – information on violence and its statistics in Lithuania: https://www.

specializuotospagalboscentras.lt/

 ■   “Mano teisės” (“My Rights”) – information on human rights, fostering them, ma-

jor local and international legislations, news in the field of human rights: https://

manoteises.lt/

Additional tools and resources

 ■   “Inconvenient Film Class” – a platform for formal and informal education, show-

casing socially engaged films: https://nepatogauskinoklase.lt/

 ■   Naker and Sekitoleko (2009). Positive discipline. Creating a good school without 

corporal punishment. Kampala, Uganda: Raising Voices, 2009. 

 ■   United Nations Educational, Scientific and Cultural Organization (UNESCO). 

Stopping violence in school: a guide for teachers. Paris: UNESCO, 2009. 

 ■   United Nations Educational, Scientific and Cultural Organization (UNESCO). Posi-

tive discipline in the inclusive, learning friendly classroom. A guide for teachers 

and teacher educators. Paris: UNESCO, 2015. 

 ■   Education International. Building a gender friendly school environment: a toolkit 

for educators and their unions. Educational International, 2007.

 https://asmanau.wordpress.com/
 https://asmanau.wordpress.com/
 https://asmanau.wordpress.com/
 https://asmanau.wordpress.com/
 https://asmanau.wordpress.com/
 https://asmanau.wordpress.com/
 https://asmanau.wordpress.com/
 https://asmanau.wordpress.com/
 https://asmanau.wordpress.com/
 https://asmanau.wordpress.com/
 https://asmanau.wordpress.com/
 https://asmanau.wordpress.com/
 https://asmanau.wordpress.com/
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Responding to violence
In the previous sections we focused on preventing school-related violence, as preven-

tion is undeniably more effective and purposeful than merely addressing the long-las-

ting negative effects of violence, not to mention the ethical and moral benefits of such a 

strategy. Unfortunately, school-related violence can take place despite all preventative 

efforts. In such cases it is important to respond quickly, ensure the safety of all parties 

involved and make sure, as much as possible, that such incidents do not happen again. 

In order to prevent school-related gender-based violence the school must have clear, 

safe and accessible procedures and mechanisms, allowing to effectively report such 

events and provide support and necessary help for the survivors. These mechanisms 

should be gender-sensitive, sexuality-sensitive and easily accessible to all members of 

the school community. If you already have these mechanisms in place in your school, 

aim to review their procedures and efficacy, if not – ensure they are developed in an 

efficient and appropriate manner.  

Once survivors of gender-based violence are provided with the necessary care and 

support inside the school, it is important to look into interinstitutional collaboration and 

have clear procedures that would, if necessary, allow to direct certain parties to judici-

ary institutions, child support institutions and healthcare institutions, both on a school 

and municipal level. It is also beneficial to maintain a working relationship with NGOs 

and domestic violence shelters that assist survivors of domestic violence, while also 

being actively engaged in violence prevention on a municipal level by participating in 

strategic sessions and sharing your good practices. 

This chapter is dedicated to review the various responsibilities of the school and its 

staff towards ensuring the safety of the schoolchildren in the environment of the scho-

ol. We will also discuss possible internal procedures towards an effective response to 

violence. 

How to identify someone who has experienced violence?

In order to be able to provide help and support, we must first know how to identify 

students who have/are experiencing violence. Some forms of violence, such as physical 

violence, are more easily recognised than others, for example, psychological violence. 

As noted by the WHO, only a small number of students take the first step themselves 
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and ask for help from the school staff, making these skills all the more important in 

ensuring that help is available for everyone in need.

Types of violence against children:

 ■  physical violence;

 ■ psychological violence;

 ■ sexual violence;

 ■ neglect;

 ■ a violent environment.

Signs of a child experiencing physical violence:

 ■ bruises, cuts;

 ■ bleeding;

 ■ bruises on the buttocks, sides, hands, stomach, feet, in the mouth, around the eyes, 

ears, etc.;

 ■ burns;

 ■ bizarre injuries that do not look like the result of accidents and do not have proper 

explanations;

 ■ markings on the body from a specific object (rope, wire, teeth, etc.);

 ■ injuries of the skull (concussion);

 ■ fractured and broken bones;

 ■ signs of an injured spine;

 ■ signs of an immense fear, anxiety, disrupted sleep;

 ■ changes in the child’s behaviour: lack of self-esteem, studying difficulties, aggressi-

veness, excessive obedience, fear of a specific person;

 ■ depression symptoms;

 ■ suicidal thoughts;

 ■ aches of separate body parts;

 ■ psychosomatic symptoms (constantly tells of stomach aches, headaches).
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Signs of a child experiencing neglect:

 ■ hunger;

 ■ uncleanliness, dirtiness;

 ■ dirty, unchanged diapers;

 ■ non-weather-appropriate or otherwise 

inappropriate attire;

 ■ a lack in physical, emotional and psy-

chological development;

 ■ untidy appearance – dirty, torn clothing, 

long nails, dirty ears, greasy hair, etc.;

 ■ excessive tooth decay;

 ■ a lack of school supplies;

 ■ a child is often lacking in sleep, expe-

riencing difficulties in concentrating, 

skipping lessons, says they go to bed 

late; 

 ■ theft;

 ■ a lack of hygiene skills;

 ■ constant illness;

 ■ smoking and consuming alcohol. 

Signs of a child experiencing sexual violence:

 ■ bruises or cuts near the genitalia;

 ■ actions of sexual nature while playing;

 ■ sexual language or gestures;

 ■ sexual knowledge that is not age 

appropriate;

 ■ having sexually transmitted diseases;

 ■ pregnancy;

 ■ inexplicable bleeding from the genita-

lia;

 ■ swollen, paintfu, itchy genitals, secreti-

on, painful urination;

 ■ wounds in the mouth and on the lips;

 ■ fearing people of a single gender or a 

specific person;

 ■ drawings of a sexual nature, sexually 

aggressive behaviour;

 ■ exposing their body to others;

 ■ seeking physical contact with gro-

wn-ups; 

 ■ signs of psychological violence;

Požymiai, kad vaikas patiria psichologinį smurtą:

 ■ apathy, lack of a willingness to engage 

in activities;

 ■ avoidance of activities and games with 

other children;

 ■ lack of self-esteem;

 ■ learning difficulties, disrupted sleeping 

pattern;

 ■ self-harm, suicidal thoughts;

 ■ anxiety, bad mood;

 ■ disobedience, excessively talking back; 
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Based upon the recommendations of the Lithuanian Social Security and Labour. 

Are we obligated to respond?

Based upon the 29th Article of the Republic of Lithuanian Law on Fundamentals of 

Protection of the Rights of the Child, General Provisions of Child Protection from Crimi-

nal Activities and Violence and Responsibility for Breaching the Rights of the Child state 

the responsibility of all persons who may have knowledge of a child being exposed to 

criminal activities is obliged to inform the State Child Rights Protection and Adoption 

Services and/or the police. 

]The 23rd Article of the Republic of Lithuania Law of Education, Protection from Violen-

ce in Education Institutions highlights the lack of tolerance for any kind of violence in 

schools or other institutions of education, including student to student, staff to student, 

student to staff, and other kinds of violence. Any member of the school community who 

identifies the aforementioned types of violence is obliged to inform the headmaster or 

headmistress of the institution. 

How to respond?

Upon encountering violence or bullying it might be difficult to immediately decide on 

how to respond. The “RRC” method (recognise/respond/contextualise) is a useful tool to 

navigate situations involving bullying and/or gender-based violence.

 ■ Recognise. In order to respond, we must first be able to recognise and identify 

that what we are encountering is inappropriate behaviour. 

 ■ Respond. It is essential to respond upon witnessing inappropriate behaviour as 

it is the only means to draw a line and showing that such behaviour will not be 

tolerated. Notably, when reacting we are sending a message not only to the per-

petrator, but also to all other parties involved in the situation. 

 ■ Contextualise. Bullying or inappropriate comments are quite often related to atti-

 ■ constant headaches or stomach aches;

 ■ developmental difficulties;

 ■ excessive learning difficulties;

 ■ disruptions of appetite;

 ■ excessive fear and reactions;

 ■ complaints of bullying;

 ■ aggression.



120

tudes on gender norms. It is important not only to respond, but to also provide a 

broader context of the situation, showcasing how the comment, gesture or action 

is being received, and why such behaviour or comments are inappropriate. When 

we voice this context, we are not only addressing the situation, but also drawing a 

line as to what is accepted at the school and what is not (for example, this school 

does not accept gender stereotypes).

Recommendations on conducting a conversation with a student who has experienced 

violence:

 ■ create a means of dissipating anxiety;

 ■ sit beside the student rather than in front;

 ■ pose open questions rather than statements;

 ■ listen to them calmly, without interruptions, not showing your own reactions;

 ■ believe the child;

 ■ attempt to calm them down, provide support and thank them for sharing their 

experience with you.
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What phrases to use?

 ■ I believe you;

 ■ thank you very much for sharing with me, you are very brave; 

 ■ I am sorry you experienced that; 

 ■ this is not your fault or responsibility;

 ■ I understand that this is difficult to share, as these are your friends/classmates/

relatives;

 ■ you can always come to me if you want to talk;

 ■ you can share your feelings with me safely;

 ■ I am going to proceed with these steps . . . ;

 ■ do you have any questions? I will do my best to answer them.

What to avoid?

 ■ make promises you may not be able to keep;

 ■ demand excessive details of the incident, their feelings towards the perpetrator, 

force them to tell more than they are willing to; 

 ■ vocally evaluate;

 ■ ask why they did not bring this up sooner;

 ■ discuss the situation next to other children;

 ■ discuss the situation with others.

What to do next?

 ■  Note as many details as possible:

 ■ The details of the event (who, where, when, for how long);

 ■ Signs of violence during the conversation;

 ■ Your personal evaluation – how realistic is the description (notably, children 

and teenagers might not share certain details, but very rarely exaggerate), 

and whether the visible signs fit the description.

 ■ Evaluate the necessity of immediate measures.

How to treat bystanders?

Violence and bullying in the school often takes place in front of other students, but 
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VEIKSMAI, SUŽINOJUS APIE SMURTĄ ARTIMOJE APLINKOJE

Įvairiose institucijose dirbantys 
specialistai: pedagogai, psichologai, 
medikai, socialiniai darbuotojai, 
visuomenės sveikatos specialistai ir kt. 

LEGENDA:

pranešama nukentėjus tik 
suaugusiam asmeniui

pranešama nukentėjus 
vaikui(-ams)

nukreipiami suaugę 
nukentėjusieji asmenys 
(informuojami apie galimybę)

BPC 

VTAS

AV

SKPC

POLICIJA

oftentimes they do not interfere with the perpetrator. However, research shows that the 

actions of bystanders often play an important part in such situations, thus the equal 

involvement of community members in responding to these situations can be another 

effective tool in violence prevention within the school.  

Upon witnessing violence or bullying, students can ignore the perpetrator (i.e. not give 

them craved attention) or, if possible, attempt to direct their attention elsewhere, provi-

ding support to the person experiencing bullying or violence, and aid them with leaving 

the situation, calming them down and involve school staff that could assist them. These 

students can also aid the victim with the reporting of the incident or, if the victim agre-

es, by reporting it themselves. 

Creating reporting mechanisms in the school

When encouraging the school community to respond to violence it is important to pre-

pare a plan of action and mechanism which will, when necessary, aid all the parties 

involved in the incident. Survivors of violence often do not trust existing reporting me-

chanisms, they might be anxious about the confidentiality and the effects of the report, 

leading to further stigmatisation, judgment or further violence. If they do not receive the 

appropriate support, children very rarely report the violence they experience. Skatinant 

mokyklos bendruomenę reaguoti į smurtą svarbu parengti veiksmų planą ir mechaniz-

mą. 
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When developing or reviewing such mechanisms in the school, the methods of analysis 

presented in previous chapters will be of use: upon conducting a survey of attidudes, 

experiences, and identifying the problematic “hotspots” of violence in the school, the 

areas of focus will become clear. 

The reporting mechanisms ought to be easily accessible, aware of obstacles towards 

reporting instances of violence, safe, confidential and sensitive towards the various 

identities and experiences individuals hold. Upon receiving information about an instan-

ce of violence it is important to react in a fast, effective and professional manner, direc-

ting individuals towards the relevant external institutions or organisations. 

The importance of the algorithm 

The algorithm of a coordinated institutional response to domestic violence is a descrip-

tion of municipal institutions and organisations detailing a plan of action and interinsti-

tutional coordination.  

The goal of the algorithm is to ensure the safety of the domestic violence survivor. A 

model algorithm can be located below: 

Actions upon gaining information about domestic violence

Institutional employees: pedagogues, psychologists, medics, social workers, public 

health specialists

VTAS – CRP 

POLICIJA – POLICE

AV - CM

Legend

Reporting only when an adult is the victim

Reporting when a child or children are the victims

Adults are informed of available support resources
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 ■  The police is the main institution responsible for the prevention and response to 

domestic violence.

 ■ Territorial divisions of Child Rights Protection (CRP) is the main institution for the 

protection of the rights of the child in domestic violence cases.

 ■ Specializuotos kompleksinės pagalbos centras (SKPC, the domestic violence 

shelter) is the main institution coordinating the support for persons who have 

experienced domestic violence, when assisting families without children. When 

assisting families with children it is the main institution representing the inte-

rests of the victim of domestic violence.

 ■ Responsibility for case management is held by the institution coordinating the 

support for persons who have experienced domestic violence when families with 

children are involved (Social services centre). 

Employees of different institutions (for example, teachers, psychologists, doctors, social 

workers, public health specialists, community officers, day-care centre employees) mi-

ght notice or be informed of instances of domestic violence both past and present. Even 

the smallest suspicion of domestic violence requires serious attention. 

Upon receiving information about, noticing or suspecting an instance of domestic vio-

lence specialists inform:

 ■  the police (if there are reasons to suspect that the perpetrator might use or is 

using force);

 ■ the territorial division of the CRP (if there are reasons to suspect that the child 

might be experiencing domestic violence).

The individual who is suspected of experiencing domestic violence or having experien-

ced it in the past is informed of being able to reach out to the SKPC.
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Ensuring a safe school 
environment, evaluating and 
increasing its safety 
Based on the United Nations Convention on the Rights of the Child, teachers and other 

school staff are responsible to protect the children of their school from any type of 

violence or abuse. Therefore, ensuring a safe school environment is one of the main 

responsibilities of the school. This chapter will provide descriptions of psychological, 

physical, and cyber safety, and tips on ensuring it. 

Psychological safety

Psychological safety at school is an integral part of its successful functioning. According 

to a survey conducted on behalf of Google in 2012, the psychological safety of students 

has a direct effect on the efficacy, success and achievements of their studies. Psycho-

logical safety in the school can be defined as a sense of safety and comfort within the 

school’s surroundings, strengthening one’s self-esteem when participating in academic 

activities, and ensuring that the wrong answer, expression or a question raised during a 

lesson will not result in bullying or violence. 

 ■   Based on the data from UNICEF (2020), Lithuania is 33rd out of 38 developed na-

tions according to child welfare. Moreover, Lithuania has the highest suicide rate 

of 15-19-year-olds. 

 ■   A survey conducted by The Trevor Project in 2021 revealed that only half of 

LGBTI+ students felt their school supported their sexuality or gender identity. 

Over 18% of LGBTI+ students who attend such unsupportive schools attempted 

to commit suicide in 2020, whereas that number was 6% smaller in supportive 

schools. . 

 ■   A survey conducted by the Council of Europe in 2018 reported that bullying in 

school heightens the risk of LGTBI+ harming themselves and committing suicide 

by 12% and 18% respectively. 

How to ensure psychological safety at school? 

 ■ The psychological safety of students is strongly affected by teachers therefore it 

is important to ensure the safety of the school staff themselves. An encouraging 



126

and safe work environment, effective leadership and professional development 

opportunities are essential to do so. Seminars on psychological safety conducted 

to teachers might serve as an important and effective step towards a safe work 

environment. 

 ■ Psychological safety in the classroom: it is important to make the students feel 

secure in the classroom and embrace their academic potential. Thus teachers 

ought to communicate in a respective and supportive manner, encourage stu-

dents to express themselves honestly and remind them to incorporate these 

notions towards their own interpersonal communication: actively listen to one 

another, not be afraid to participate in lessons, ask questions, etc.

 ■ Psychological safety is felt more in schools that display a stronger sense of 

community and unity. These feelings can be fostered by community feasts, jointly 

organised events or friendly sports tournaments with other schools.

 ■ Appropriate conflict resolution: crucially, students, who feel unsafe or experience 

psychological violence should not be afraid to ask for help from school staff. It 

is therefore important to appropriately address all arising conflicts: hear out all 

parties involved, attempt to seek the in-depth source of the conflict and consider 

all of the circumstances involved. 

 ■ A message to the school community: the school staff is responsible for broad-

casting a zero-tolerance policy towards bullying or gender-based violence in the 

school. The school can host training sessions or learning activities on violence, 

bullying and gender stereotypes, whereas the staff ought to avoid encouraging 

gender roles or stereotypes with their own behaviour. yvuojanti ir saugi darbo 

aplinka, efektyvi lyderystė ir galimybės profesiniam tobulėjimui. Mokytojams 

rengiami seminarai ar mokymai psichologinio saugumo tema gali būti svarbus ir 

veiksmingas žingsnis tinkamai aplinkai mokykloje užtikrinti.

The most important steps towards ensuring psychological safety at school:

 ■   Ensuring the psychological safety of the staff and has the competence to ensure 

the safety of the students;

 ■   Encouraging respectful and supportive communication in the classroom;

 ■   Fostering a sense of community and unity; 

 ■   Ensuring a safe means of conflict resolution;

 ■   Broadcasting a zero-tolerance policy towards violence in the school.
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The safety of buildings and grounds (physical safety)

Reviewing the safety of buildings and grounds in the school is an important step to-

wards a safe environment. Unsafe or disorderly environments, such as poorly lit, 

isolated areas, and dirty, unkept surroundings can heighten the risk of violent events 

taking place and negatively affect the academic performance of the students.

According to a survey conducted in Sao Paolo by M. F. Koppensteiner and L. Menezes in 

2019, an unsafe school environment negatively affects the students’ academic perfor-

mance: a single murder within a 25m perimeter around the school results in a drop of 

5% in the results of literature and maths exams. Their research also showed that the 

effects of such events on exam results and attendance linger for more than 6 months 

after the crime and manifest more amongst boys.

How to ensure the safety of buildings and grounds in the school?

 ■ In order to ensure the safety of the school building and its surroundings, it is 

important to identify the so-called ‘hostspots’. This can be achieved by monitoring 

the environment, conversing with the students and staff, and/or conducting a 

survey. 

 ■ The bathrooms and changing rooms – spaces that are more prone to become 

hotspots for violence or bullying – are best kept safe, well-kept, tidied and sepa-

rated on the basis of gender, lessening the possibility of sexual harassment and 

violence. Ensuring access to gender-neutral bathroom facilities is also important 

to maintain a safe environment for students of various gender identities. 

 ■ A sense of safety throughout the entire territory of the school is important to-

wards maintaining a safe environment. This includes the constant supervision of 

the tidiness of the school environment, repairing or removing broken inventory, 

lighting isolated areas and installing security cameras in potential hotspots. A 

tidy, sensitive and community-enhancing environment ought to be maintained in 

the school. Accessories with the symbols of the school, awards or pictures of the 

community can aid in such an endeavour. 

The most important steps towards ensuring physical safety in the school:

 ■   Identifying potential hotspots for bullying and violence;

 ■   Ensuring access to bathroom and changing facilities separated by gender; 
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 ■   To ensure the tidiness of the school environment and monitor potential hotspots 

with security cameras; 

 ■   Create a sense of safety and pride in the school in its environment.

Cyber safety

The topic of cyber safety is getting ever-the-more relevant in contemporary schools, 

thus it is important to educate the students on the appropriate uses of the internet and 

avoiding potential dangers – cyberbullying, sexual harassment, harmful information, 

etc.

 ■   Based on a survey conducted by the Council of Europe in 2018, cyberbullying is 

the most long-lasting form of violence, affecting 1 in 4 LBTI+ students.

 ■   A survey conducted by the Pew Research Center during the same year revealed 

that 59% of students in the USA have experienced cyberbullying..
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How to ensure cyber safety at school?

 ■ Educating students on the dangers lurking in cyberspace ought to begin early on, 

adapting the material appropriately to each age group. This could include data 

protection or cyberbullying for younger students, whereas the older ones could 

be taught about online sexual harassment or the consequences of careless acti-

ons on social media platforms.

 ■ The students ought to be made aware of the resources available to them should 

they experience unsafe situations online. The older students can be introduced to 

the appropriate legislations as well. 

 ■ Even though it is more challenging to ensure safety online rather than in the 

school building itself, it is important to encourage a culture of acceptance 

amongst the students and make them aware of the consequences of hate speech. 

This can be aided with informal education activities, such as film, books or appro-

priate games.

The most important steps towards ensuring cyber safety:

 ■   Educating the students about potential dangers online according to their age 

group; 

 ■   Ensuring that the students are aware of their rights pertaining to safety online; 

 ■   Foster a culture of acceptance amongst the students, encouraging critical thin-

king with formal and informal methods. 
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Evaluation: evaluating violence 
prevention procedures and 
developing ideas for future 
directions 

While enacting the six steps towards a safe school environment described in the pre-

vious chapters, make sure to regularly pause and reflect upon the efficacy of the steps 

implemented. Have the implemented actions met your expectations? Is everyone in the 

community involved in the process?  

You may return to the first chapter for this evaluation, and review the aspects described 

in it.  It might also be beneficial to discuss the implemented steps with the EQ LAB team, 

the students and other members of the community. One team meeting can be dedicated 

to the reflection of the last period of implementing violence prevention in particular. At 

first, note the exact steps taken and the changes they have enacted in the community. 

This will serve as a clear point of departure for the reflection, assisting with grounding 

it. 

These are suggestions for the discussion:

1. How did the implementation of separate initiatives towards preventing gender-ba-

How did the implementation of separate initiatives towards preventing gender-ba-

sed violence (learning activities, meetings with the school community, violence 

monitoring, developing procedures towards reporting violence) take place? How did 

members of the community feel when implementing these steps? 

2. What posed the most challenges during this process? Which actions were the ea-

siest ones to implement? Why? 

3. Which one of the school-based initiatives was the most successful one? Which brou-

ght the most benefits to the school community? Which benefited you most, personal-

ly? 

4. What caused the most significant challenges in implementing violence prevention? 

Were these challenges foreseen? How did you approach them? Did you manage to 
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overcome them? 

5. How did the teachers accept the notions of gender-based violence and gender equa-

lity? Other staff members? Students? Parents and guardians?

6. Which topics have been the most difficult to raise in the school? Which were met 

with the most resistance? Why, in your opinion, have these topics in particular cau-

sed the most challenges? 

7. What topics of gender equality and gender-based violence have you found to be the 

most interesting to you, personally? What were the most difficult to accept? 

8. What do you think of the EQ LAB activities? What has been challenging in this colla-

boration? What has been pleasantly surprising and beneficial? 

9. Have you felt a lack of skills or know-how during the process?

10. What have you learned during this process?

11. How has your community grown over this period? Have you witnessed a change? 


